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ABSTRACT 
Kurniasari, 2019, A Correlational Study Between Vocabulary Mastery, Academic Self-
Management Towards Reading Comprehension Among The Eighth Grade Students Of 
Mtsn II Surakarta In The Academic Year 2018/2019, Thesis: English Language  
Education, Cultures and Languages Faculty, IAIN Surakarta. 
Advisor : Dr.Yusti Arini, M.Pd 
Keywords : Vocabulary Mastery, Academic Self-Management and Reading    
Comprehension. 
This research is study of correlation study between vocabulary mastery, academic 
self-management and reading comprehension. The researcher want to know whether there is 
any correlation between vocabulary mastery, academic self-management towards reading 
comprehension. In addition, factor- factor that influence reading comprehension. 
The research methodology is correlation quantitative research the population of the 
research are the eighth students of MTsN Surakarta II. The researcher sampling is cluster 
random sampling to determine the sample. The samples of the test are class VIIIA3 and VIII 
A4 and the total of number is 48 students. The techniques of collecting data are instrument 
test and questionnaire test.  Instrument test is conducted for vocabulary mastery and reading 
comprehension and questionnaire test is conducted for academic self-management. The 
researcher uses Person Product Moment to measure the construct validity. The result shows 
from 50 items instrument test, and questionnaire test find that, the validity of vocabulary 
mastery is 32 items, academic self-management is 30 items, and reading comprehension is 35 
items. The reliability is computed by Cronbach’s Alpha. The value of Cronbach’s Alpha 
value is 0.5. The result shows that reliability of vocabulary mastery is 0.748, reliability of 
academic self-management is 0.806, and reliability of reading comprehension is 0.755. It 
means the instruments are valid and reliable. 
The correlation of the variables is computed by Pearson Product Moment through 
SPSS 23. The results show that the correlation between vocabulary mastery and reading 
comprehension is 0.802, academic self-management is 0.439, and vocabulary mastery, 
simultaneously academic self-management towards reading comprehension is 0.805. The 
result shows that the coefficient determination of vocabulary mastery, academic self-
management towards reading comprehension is 64.7%. It means that 64.7% reading 
comprehension is influenced by vocabulary mastery and academic self-management. It 
categorizes into standard and significant correlation.  
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
Language is the most important things in communication. Without 
language we will face the difficulties in convey our ideas. By using it, the 
speaker are able to understand what they are talking about and they are able to 
convey their meaning. Discussing about language, English is international 
language. There are many benefits for learning English Language. One of 
them is an effective language. The students can communicate with people 
around the world using English Language. The importance of English make 
Indonesian curriculum states English as a lesson in subject curriculum. 
Nowadays, English is introduced from kindergarten or elementary school. 
But, from the Junior and Senior High School include English lesson as a one 
subject in National examination. It means that English is important to be 
learned. 
In English, there are four skills to master it such as: listening, reading, 
grammar, and writing. Because, the four of the skills should be integrated. In 
addition, one of language components is vocabulary. It is intended that teacher 
can help students to improve their language. In fact, the students have 
different ability for mastering the language skills. For example there are 
students master in reading, but not good in speaking. Some students maybe 
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have contrast ability for mastering language. The students must know the way 
how they learn.  
Reading is important skill in learning English. Because, it is factor of 
great importance  in individual development and the most important activity 
in school. It is needed in every level of study. For example, people need 
information of particular knowledge. Success in reading is very necessary 
because it is tool of education. In elementary, junior high school, and senior 
high school the school subjects are mathematics, science, and others depends 
on the ability to read. That is why reading comprehension should be master by 
students. Nowadays, the ability to comprehend English text is very necessary. 
By understanding English text, people can communicate with people around 
the world, and can read English text to get information globally. Therefore the 
ability to read English text in any form will give great advantage in our life. 
Based on a modern psycholinguistic perspective reading is considered 
as a “psycholinguistic guessing game” (Goodman, 1982). This activity 
involve the interaction between though and language. The reading process are 
cycles of sampling, predicting, testing, and confirming. By guessing the 
reader predict, test, and confirming the text. This implies that the learners‟ 
background knowledge is important to help understand the text. This is 
accordance with schema theory which says that “the process of interpretation 
is guided by the principle that every input is mapped against some existing 
schema and that all aspects of that schema must be compatible with the input 
information” Carrel and Eisterhold, (Fauziati, 2002: 139). 
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Beside that the other skill of English language is reading. The nature 
of reading has many sides of activities as being stated by Bamman (1967:1). It 
shows that Reading can be mode of thinking from the writer expression. the 
process of reading include (1) Recall pertinent previous experience (2) follow 
the writer development and organization of ideas; (3) evaluate the accuracy 
and appropriateness of information and conclusions; (4) see how the printed 
data can apply to a problem the reader may be trying to solve; (5) select the 
fact that is important to his purpose (Arifin, 2014: 11). 
The purpose of learning English for English Foreign Language (EFL)  
is that they can read and grasp the idea and understand the written text in 
English. In formal education, reading test is used for national examination. 
But the students are still face difficulties to comprehend the text. The 
difficulty of reading comprehension is vocabulary mastery. Schmitt (1997:40) 
vocabulary mastery is one of the most important skills in language. 
vocabulary is important aspect in learning English. If the students do not 
understand vocabulary they will face difficulty in understanding the text. They 
do know what the meaning of author is. Based on the explanation the 
researcher states that the students are necessary to master vocabulary. 
Vocabulary mastery is students master the classification of words and the 
meaning of words.  
Vocabulary is basic knowledge when learning English as Foreign 
Language. It is used in all of skills in English communication. The variant or 
list of word in English called vocabulary. Vocabulary is one of the language 
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components that are more important than others. Grambs, in Ali (2010:8) said 
that vocabulary is a list of words usually defined and alphabetized as a 
dictionary or specialized glossary complete word. Hatch and Brown (1995:1) 
stated that vocabulary is list or set of word that individual speakers of a 
language might use. Since vocabulary is a list, the only system involved is 
alphabetical order in dictionaries. Meanwhile, Harmer, in Ali (2010:8) 
Vocabulary is more than merely a list of words. The word which express 
meaning but meanings are a slippery concept. Some words may appear to be 
simple to refer to one thing and therefore teach to teach, but some words may 
also difficult to teach because their meaning may change depends on the 
words they are attached with. 
Whereas, the students have different ability in psychological side. 
They students need to know factors-factors that influence in academic self-
management. They do know how their appropriate learning method is. They 
are difficult to manage their academic self-management. The students have 
low motivation to manage their academic self-management. They are still 
difficult to manage their time. In addition, they do not know the process of 
self-management to be better in academic performance because it will impact 
on academic performance. In other words good Reading comprehension 
depends on good academic self-management. 
Academic self-management is identifies the academic components that 
students need to control to attain their academic goals. It was thought that 
intelligence was the main factor determining academic success. After years of 
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research in learning and motivation, educators have found that students can 
learn how to become more successful learners by using appropriate strategies 
to manage their motivation, behavior, and learning. The word management is 
a key term in understanding successful learners. They self-manage or control 
the factors influencing their learning (Dembo, 2004: 4). They establish 
optimum conditions for learning and remove obstacles that interfere with their 
learning.The aspects of academic self-management are self-motivated, self-
organization, self-control, and self-directed.  Academic self-management have 
several factors that influence it, the factors can be divided into two categories 
internal and external. Internal factors are goal setting, self-efficacy, and self-
worth. Whereas, External factors are personal, socio culture, and class 
environment.  The important components of academic self-management are 
motivation, method of learning, use of time, physical and social environment, 
and performance. No matter what term is used, the important factor is that 
these students find a way to learn. 
In the research the researcher choose junior high school students, 
because they can be categorize as the beginning of the teenager learners. 
Bloom (in Fitriana, 2016: 5) stated that the rating of percentage of cognitive 
development will reach over at the 13 years old. The cognitive development 
reaches 92 percent. It means that the Junior High School students are a good 
learner. They can receive knowledge more maximal than adult,  
The researcher chooses MTsN Surakarta II because the school has 
good facilities to the students in learning English such as: English club who is 
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guide by professional teacher, so the students have many achievement in 
English competition, and the school has good clime in learning English. In 
every class meeting, the school conducted English competition. In addition, 
the school has many achievements in English competition in regional and 
national degree. Then, theresearcher chooses the eighth grade students as 
population because, the eighth grade students are prepared to face national 
examination. In final examination they must have good reading 
comprehension, if they want to comprehend the English text. So, the students 
must have preparation from the eighth grade. At the seventh grade the 
students still adapt with condition of new place. Therefore, the researcher 
chooses the eighth grade. The sampling of the research is cluster random 
sampling. The researcher chooses preexisting group randomly. The Sample of 
the test is 48 students who are the member of VIIIA2 and VIIIA4.  
There are some previous researches that the research used for 
reference of this thesis. First, The Correlation between students‟ vocabulary 
mastery and reading comprehension in second semester of Islamic Institute of 
Syarif Hidayatullah Jakarta by Irwan Ro‟iyal Ali. The second, upaya 
meningkatkan self-management dalam belajar melalui layanan bimbingan 
kelompok pada siswa kelas VIIID SMPN 1 Jakenan Pati tahun ajaran 
2012/2013. thesis is conducted by Anik Supriyati. The third previous research 
is from journal entitled effects of self-management technique on academic 
self-concept of under-achievers in secondary schools written by Florence 
Abiola Olorunfemi-Olabisi  and Moyosola Jude Akomolafe. The forth 
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previous research is from science direct journal entitled a review on the 
important role of vocabulary knowledge in reading comprehension 
performance written by Soodeh Hamzehlou Moghadama, Zaidah Zainalb, and 
Mahsa Ghaderpourc. Based on the previous research, There are many research 
explained about vocabulary mastery and reading comprehension. While in 
academic self-management,there are many research about it, but the research 
method is descriptive qualitative and quantitative experimental research. 
Academic self-management is very important. It will influence their academic 
performance. This research is the first research which is correlating between 
vocabulary mastery, academic self-management and reading comprehension. 
The researcher used theory of academic self-management from Dembo in his 
books Motivation and Strategies for Collage Success. 
Based on the explanation above, the researcher is curious to know 
whether there is a positive and significant correlation between vocabulary 
mastery and reading comprehension. Second the researcher want to know 
whether there is a positive and significant correlation between academic self-
management and reading comprehension. Third, the researcher is curious to 
know whether there is a positive and significant correlation between students‟ 
vocabulary mastery, and academic self-management, towards reading 
comprehension. From the background above, the researcher are interested in 
conducting further research entitle: A CORRELATIONAL STUDY 
BETWEEN VOCABULARY MASTERY, AND ACADEMIC SELF-
MANAGEMENT TOWARDS READING COMPREHENSION 
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MASTERY AMONG  THE EIGHTH GRADE STUDENTS’ OF MTsN 
SURAKARTA II IN ACADEMIC YEAR 2018/2019. 
B. Identification of the Problem 
1. What factors can influence students‟ reading comprehension? 
2. Does students‟ vocabulary mastery influence their reading 
comprehension? 
3. Is the students‟ reading comprehension influenced by their academic self-
management? 
4. Which one is more influential in determining reading comprehension, 
vocabulary mastery or academic self-management? 
5. How far is the correlation between students‟ vocabulary mastery and their 
reading comprehension? 
6. How far is the correlation between students‟ academic self-management  
and their reading comprehension? 
C. Limitation of Problem 
The researcher limits the problem of this thesis on three variables. 
Those are reading comprehension, vocabulary mastery, and academic self-
management. Vocabulary mastery and reading comprehension are focused on 
them materials which taught to the eighth grade of junior high school. 
Academic self-management means management to control themselves about 
factors – factor that influence in learning. The Subjects were students‟ of 
MTsN Surakarta II among the eighth grade in academic year 2018/2019. The 
researcher choose teenager students because, their cognitive development 
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reaches 92 percent. It means that the Junior High School students are a good 
learner. Then, the researcher chooses the eighth grade students because they 
are prepared to face national examination. In addition, MTsN Surakarta II has 
many achievement in English competition for regional and province level. 
And the school has English program every class meeting there are English 
competition such as speech contest, and sing a song. So, the researcher 
chooses MTsN Surakarta II. 
D. Problem Statement 
Based on the problem limitation above the researcher formulated the problem 
statement as follow: 
1. Is there any a positive and significant correlation between vocabulary 
mastery and reading comprehension among the eighth grade students of 
MTsN Surakarta II in academic year 2018/2019. 
2. Is there any a positive and significant correlation between academic self-
management and reading comprehension among the eighth grade students 
of MTsN Surakarta II in academic year 2018/2019. 
3. Is there any positive and significant correlation between vocabulary 
mastery and academic self-management towards reading comprehension 
among the eighth grade students of MTsN Surakarta II in academic year 
2018/2019. 
E. Objectives of The Study 
The Objective of this study is important part of this research. Based on the 
problem of this study, the objectives of this problem are as follow: 
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1. To find out whether there is a positive and significant correlation between 
vocabulary mastery and reading comprehension among the eighth grade 
students of MTsN Surakarta II in academic year 2018/2019. 
2. To find out whether there is a positive and significant correlation between 
academic self-management and reading comprehension among the eighth 
grade students of MTsN Surakarta II in academic year 2018/2019. 
3. To find out whether there is a positive and significant correlation between 
vocabulary mastery and academic self-management towards reading 
comprehension among the eighth grade students of MTsN Surakarta II in 
academic year 2018/2019. 
F. Benefits of the Study 
The result of the study are expected to give advantages both theoretically and 
practically. 
1. Theoretical Benefits 
The researcher hopes that this research can be as reference for other 
researchers. The researcher also hopes that this research can give real 
description of correlation between vocabulary mastery, academic self-
management, and reading comprehension to development of education. In 
addition, this research can be an offer solution to face problem in English 
learning especially about vocabulary mastery, academic self-management 
and reading comprehension. 
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2. Practical Benefits 
a. This research is expected to provide students with the information 
about vocabulary and reading comprehension, in which the teachers 
will help their students when facing some problems in mastering both 
of them. English teachers can use the result of the study as a feedback 
on teaching reading activities so that the objectives of the English 
teaching program (especially reading goals) can be achieved. 
b. The researcher hopes the students to develop their reading 
comprehension by improving academic self-management and 
vocabulary mastery. 
c. The researcher hopes this research can be reference for the other 
researchers. 
G. The Definition of Key Terms 
1. Correlation Study 
Ary (1985:327) says that: “Correlation studies are concerned with 
determining the extent of relationship between variables. They enable one 
to measure the extent to which variations in one variable are associated 
with variations in determined through the use of the coefficient of 
correlation” The main purpose of a correlation study is to determine 
relationships between variables, and if a relationship exists, to determine a 
regression equation that could be used make predictions to a population. 
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2. Reading Comprehension 
Reading comprehension, the ability to construct meaning from a given 
written text. It is not a static competency; it varies according to the 
purposes for reading and the text that is involved. When the prerequisite 
skills are in place, reading becomes an evolving interaction between the 
text and the background knowledge of the reader. This is accomplished 
through use of strategies, both cognitive and metacognitive (Lems et al., 
2010: 170). 
3. Vocabulary Mastery 
Hatch and Brown (1995:1) stated that vocabulary is list or set of word 
that individual speakers of a language might use. Since vocabulary is a 
list, the only system involved is alphabetical order in dictionaries. 
Meanwhile, Harmer, in Ali (2010:8) Vocabulary is more than merely a list 
of words. The word which express meaning but meanings are a slippery 
concept. Some words may appear to be simple to refer to one thing and 
therefore teach to teach, but some words may also difficult to teach 
because their meaning may change depends on the words they are attached 
with. 
4. Academic Self-Management 
Academic Self-Management identifies the academic components that 
students need to control to attain their academic goals. It was thought that 
intelligence was the main factor determining academic success. After 
years of research in learning and motivation, educators have found that 
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students can learn how to become more successful learners by using 
appropriate strategies to manage their motivation, behavior, and learning. 
The word management is a key term in understanding successful learners. 
They self-manage or control the factors influencing their learning. They 
establish optimum conditions for learning and remove obstacles that 
interfere with their learning (Dembo, 2004: 4). 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Theoretical Description 
1. Reading Comprehension 
a. Definition of Reading    
Reading is language ability. The raw material of reading 
sound, world, sentence, communicative intentions is much same as 
that of language in general. That over the years, reading has been 
described as psycholinguistic guessing game the process of learning 
have some parallels. People who currently use the term “ whole 
language” acknowledge that reading is language ability and should be 
taught in close and meaning connection with the whole spectrum of 
language abilities including talking, listening, writing, and thinking 
Gillet and Temple,  (in Arifin, 2014: 11). 
The nature of reading has many sides of activities as being 
stated by Bamman (in Arifin, 2014: 11). It shows that Reading can be 
described as a mode thinking.  As thinking, reading requires that the 
reader follows the line of thought, which the writer has expressed. The 
process of reading therefore must (1) Recall pertinent previous 
experience (2) follow the writer development and organization of 
ideas; (3) evaluate the accuracy and appropriateness of information 
and conclusions; (4) see how the printed data can apply to a problem 
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the reader may be trying to solve; (5) select the fact that is important to 
his purpose.  
Based on a modern psycholinguistic perspective reading is 
considered as a “psycholinguistic guessing game” (Goodman, 1982). 
This activity involve the interaction between though and language. 
The reading process are cycles of sampling, predicting, testing, and 
confirming. By guessing the reader predict, test, and confirming the 
text. This implies that the learners‟ background knowledge is 
important to help understand the text. This is accordance with schema 
theory which says that “the process of interpretation is guided by the 
principle that every input is mapped against some existing schema and 
that all aspects of that schema must be compatible with the input 
information” Carrel and Eisterhold, (in Fauziati, 2002: 139). 
Reading can be seen as processing of information. The reader 
brings to the text his own store of general information derived from his 
native culture, education, personal experience, and normally some 
specific knowledge of words (lexis), of how these words are 
developed according to the linguistics system in order to form 
sentence (syntax), and rhetorical patterns linguistics convention which 
characterizes different types of text Haarman et.al,  (in Arifin, 2014: 
12). 
It means that reading contain a whole paragraph, symbol, or 
graphic. It is process to get information from the writer. The reader is 
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not only read the text  but also they can take information from the 
author. Prior knowledge and experience have important position in 
predict or guest the text.  
b. Reading Comprehension 
Comprehension means understanding something completely 
that is proven by reaching to indicators. Vacca (1989: 20) states, 
“Comprehension means whatever a speaker or writer has chosen it to 
means.” In order words, reading comprehension is the act of exploring 
and making meaning. Reading comprehension is the act of thinking 
and constructing meaning before, during and after reading by 
integrating the information presented by the author with the reader‟s 
background knowledge Meissner et al,, (in Kirmizi: 2010). 
Comprehension involves constructing meaning that is reasonable and 
accurate by connecting what has been read to what the reader already 
knows and thinks about all of this information until it is understood. 
Comprehension is the final goal of reading instruction (Kirmizi: 2010). 
 Reading comprehension is the perception, making sense of 
and comprehension of written matters, in more clear words it is to 
cognize in all respects the information, feelings and thoughts that are 
desired to be transmitted as they are, without having caused any 
misunderstandings, in its course and without leaving any doubtful 
points behind Kavcar et al., (in Aksana: 2008). 
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According to Carrel and Eisterhold (in Fauziati 2002: 138) The 
schema theory proposed by Carrel and Eisterhold provides a clear 
picture of the nature or the process of reading  in the readers‟ mind 
Briefly, It states that comprehending is an interactive process between 
the readers background knowledge and the text. Efficient 
comprehension has requires the ability to relate the textual material to 
one‟s own knowledge (schemata). 
Reading comprehension, the ability to construct meaning from 
a given written text. It is not a static competency; it varies according to 
the purposes for reading and the text that is involved. When the 
prerequisite skills are in place, reading becomes an evolving 
interaction between the text and the background knowledge of the 
reader. This is accomplished through use of strategies, both cognitive 
and metacognitive (Lems et al., 2010: 170). Reading comprehension is 
the act of thinking and constructing meaning before, during and after 
reading by integrating the information presented by the author with the 
reader‟s background knowledge (Meissner & Yun, 2008). 
Furthermore Nation (2008: 34) also proposes several types of 
comprehension, as follows. 
a. Literal comprehension of the text. This involves understanding 
what the text explicitly says. At their easiest, such questions could 
be answered by quoting parts of the text. These questions would be 
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more demanding if the learners were not allowed to look at the text 
while answering the questions. 
b.  Drawing inferences from the text. This involves taking messages 
from the text that are not explicitly stated but which could be 
justified by reference to the text. This can involve working out the 
main idea of the text, looking at the organization of the text, 
determining the writer‟s attitude to the topic, interpreting 
characters, and working out cause and effect and other conjunction 
relationships which might not be explicitly stated. 
c. Using the text for other purposes in addition to understanding. This 
involves applying ideas from the text to solve problems, applying 
the ideas in the text to personal experience, comparing ideas in the 
text with other ideas from outside the text, imagining extensions of 
the text, and fitting the ideas in the text into a wider field as in a 
review of the literature. 
d. Responding critically to the text. This involves considering the 
quality of the evidence in the text, evaluating the adequacy of the 
content of the text, evaluating the quality of expression and clarity 
of language of the text, expressing agreement or disagreement with 
the ideas in the text, and expressing satisfaction or dissatisfaction 
with the text. 
From the explanation above, comprehension is the 
understanding of the text which readers have read. In addition, prior 
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knowledge has the important position. They understand what the 
writers‟ means, conclude what the author have conveyed, and know 
the author wants.  In addition, there are four types of comprehension. 
First, literal comprehension comprehends the written text. Second, 
drawing interference make interference of the text. Third, using other 
text is used for better understanding. Fourth, give critically respond of 
the text. 
c. Aim of Reading 
As we know that the purpose of reading is the learner 
understand the written symbol from the writer. One the most important 
tasks, the reader to dig out and find out what the writer would like to 
say. Lester and  Crow in Ali (2010: 21) classified two general 
purposes these purposes include: leisure time reading, and more 
serious reading. Leisure time reading is enjoyment which may vary in 
to follow your favorite sport, comic, article, and movie program. 
Whereas,  more serious reading is reading for study goal such as to 
obtain factual information and to solve problem. 
According to Anderson in Ali (2010: 21) there are seven aims 
of reading; reading for details and facts, reading for main ideas, 
reading for sequence, reading for evaluating, and reading for 
comparing of contest. 
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1) Reading for details and fact, reading to know what is done by the 
subject of the story. 
2) Reading for main ideas, reading to get problem statement. 
3) Reading for sequence of organization, reading to know each part of 
the story. 
4) Reading for interference, reading to know what‟s the writer meant 
by its story. 
5) Reading for classifying, reading to find unusual things. 
6) Reading for evaluating, reading to know the value of the story. 
7) Reading for comparing contest, reading to compare from the way 
life of the reader. 
In conclusion, the purpose of reading basically classify into 
two categories. First is reading for enjoy the text such as novel and 
comic. Second is reading to get factual information. It is more serious 
text such as science journal and news paper. 
d. Process of Reading  
This process of reading according to some theories approaches 
is discussed. The discussion is divided into three sections that is 
bottom process, top down process, and interactive process. It is said 
that comprehension begins at the words level, from where decoding 
synthesizes. This word identification include both a top-down process 
and bottom-up process which was once insisted in the great reading 
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debate. In other words, reading actually involves the process of bottom 
up and top down which is called interaction (Sutansyah, 2014: 1) 
1) Bottom-up process 
According to Sutansyah (2014: 2).This bottom-up model was 
proposed by structural linguist and behavioral psychologists. 
According to this theory reading entailed the application of 
automatic habit, induced response to written text. Reading is 
considered essentially a mechanical decoding process. At this 
process, a reader is assumed to decode or translate the printed 
symbol in the text by moving his eyes, recognizing letters, 
combining them to form words, then combining them to form 
phrase, clauses, and sentences of the text. These words are 
identified and decoded into speech from which the reader derived 
meaning. Gough (1976) insist that reader “ plods through sentence 
letter by letter, word by word”. Possibly, this, words by words 
process occurs only when the reader encounters and unknown 
word (Clarke and Silberstein, 1979). It is also believed that 
processing for the beginner may not be the same as it is for the 
skilled reader (Walker, 1983). 
2) Top-down process 
According to Harris and Smitt, in Sutansyah (2014: 4)  the 
ability to construct meaning is based on the readers previous  
experience by the topic , familiarity with the key concept, and 
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knowledge how language works, even a fluent reader searches the 
page for clues to the meaning This is not precise, letter by letter, or 
even word by word process but rather by predicting and 
anticipating meaning. Furthermore, Goodman (1971) in 
(Sutansyah, 2014: 4) viewed reading is “psycholinguistic guessing 
game” in which the reader reconstruct a massage that has been 
encoded by the writer as graphic design. He described it as a 
cyclical process of sampling, predicting, testing, and confirming.   
3) Interactive process 
According to Kolers, (in Sutansyah, 2014:5) mentions that too 
much reliance on background knowledge can cause reading 
difficulty. The use of top-down processing to avoid decoding may 
be a common source of reading problems among the children. 
Thus, the fact is that, when reading, there is interaction between 
the graphic symbols and reader‟s language knowledge (bottom-up 
decoding skill) and knowledge of the world (top-down 
comprehension strategy). To interpret the writer‟s intended 
message; the reader uses all his language competence and 
knowledge of the world. In this model, a reader approaches written 
material with his or her thought and language knowledge 
interactively. Thus, it is widely accepted that theory of ESL 
reading has changed dramatically, from serial (bottom-up) model, 
to reading as an “interactive process”. 
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In Conclusion, Process of reading include three sections. First, 
bottom-up model is decoding the text, translate the words by words. It 
is for beginner English learner. Second, top-down model is contrast 
with bottom-up model. Top-down construct the text based on previous 
knowledge then make prediction. Third, Interactive-model is mixture 
model of bottom-up and top-down model. It is used all knowledge 
decoding skill and previous knowledge about the context of the text. 
e. Types of Reading 
Several types of reading performance are typically identified, 
and these will serve as organizers of various assessment test (Brown, 
2003: 189). 
1) Perceptive  
   In keeping with the set of categories specified for listening 
comprehension, similar specifications are offered here, except with 
some differing terminology to capture uniqueness of reading. 
Perceptive reading task involve attending to components of larger 
stretches of discourse: letters, words, punctuations, and other 
grapheme symbols. Bottom up processing is implied. Assessment 
of basic reading skills may be carried out in the number of 
different ways. Those are reading aloud, written response, multiple 
choice. and picture cued item. 
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2) Selective 
    This category is artifact of assessment formats. In order to 
ascertain one‟s reading recognition of lexical, grammatical, or 
discourse features of language within very short stretch of 
language, certain typical task are used: picture- cued tasks, 
matching true/ false, multiple choice etc. Stimuli include 
sentences, brief paragraph, and simple chart and graph. Brief 
responses are intended as well. A combination of bottom-up and 
top down processing may be used. Here are some the possible 
tasks you can use to access lexical and grammatical aspect of 
reading ability, these are multiple choice (for from focused area, 
matching task, editing task, picture-cued task, gap filling task 
3) Interactive 
      Included among interactive reading types are stretches of 
language of several paragraph to one page or more in which the 
reader must, in psycholinguistic sense, interact with test. That is 
reading a process of negotiating meaning; the reader bring to the 
text a set off schemata for understanding it, and in take is the 
product of that interaction. Typical genres that lend themselves to 
interactive reading are anecdotes, short narrative, and descriptions, 
except for longer text, questionnaires, memos, announcement, 
directions, recipe, and the like. The focus of an interactive task is 
to identify relevant features (lexical, symbolic, grammatical, and 
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discourse) within text of moderately short length with the objective 
of the retaining the information that is processed. Top down 
processing is typical of such tasks. Although some instances of 
bottom-up performance may be necessary. The types of interactive 
reading assessment are close task, impromptu reading plus 
comprehension questions, short answer tasks, editing longer texts, 
scanning, ordering tasks, information transfer: Reading charts, 
maps, graphs, diagrams. 
4) Extensive 
      Extensive reading as discussed in this book, applies to the 
text of more than a page, up to including professional articles, 
essays, technical reports, short stories, and books, (It should be 
noted that reading research commonly refers to “extensive 
reading”  as longer stretches of discourse, such as long articles and 
books that are usually read outside a classroom hour. Here that 
definitions  is massaged a little in order to encompass any text 
longer than a page). The purpose of assessment usually are to tap 
into a learner‟s global understanding of the text. as opposed to 
asking test-takers to “zoom in” on small details. Top down 
processing is assumed for most extensive task. The application of 
the task can be form such as: skimming, summarizing, responding, 
note taking. 
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Briefly, there are four types of reading. First is perceptive reading. 
it is fundamental basic to be literate for example alphabetic symbols, 
grapheme phenomena. Second is selective reading. It focuses on form, 
meaning, lexical, and grammatical. Third is Interactive reading. it 
focuses on meaning for example reading chart, and map diagram. 
Fourth is extensive reading. It reads the passage of the text 
extensively. In addition, we should know outside the written text such 
as background of the story, and background of the author. 
f. Classroom Practice  
1) Classroom Practice To Develop Text-based Processing Skill 
A reading text always contains information, meaning, or 
messages which the writer intend to communicate to the readers. 
Therefore, a reading skill text is also piece of discourse. The 
element of the text comprise words, which are combined into 
phrases to form clauses and sentence then organized into the whole 
text. Below is explanation of techniques to develop text- based 
processing skill Fauziati, (2002: 141). 
a) Recognizing Word Meaning 
One of the best ways to find what a words means is by 
using context clues. They are “hints provided by the words and 
sentences surrounding the unfamiliar word ”Wiener and 
Bezerman, (in Fauziati, 2002: 141). The context clues often 
comprise an example of behavior associated with the words 
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(example clue). They may also tell us the word does not mean 
or the opposite (contrast clue). The second way to figure out 
unfamiliar is by word analysis, that is, by recognizing the parts 
of words (restatement clue). Recognizing part of speech is also 
a very important activity to deal with the meaning of the 
words. 
b) Recognizing Phrases 
In order to enable the reading learners to understand the 
meaning of the word, they have to able to recognize the 
position of the word in phrases and know how it is functionally 
constructed (Fauziati, 2002: 141). 
c) Recognizing Sentence Structure 
Students entering higher education have been 
acquainted with types of sentence: simple, compound, and 
complex sentence. They are also familiar with the classification 
sentence into declarative, interrogative, and imperative 
sentences. However, in order to get meanings from the 
sentence they need to know how words and phrases are 
functionally arranged to carry meanings in sentence (Fauziati, 
2002: 142). 
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d) Discourse Analysis 
To enable the students to get and to interpret meaning 
or ideas carried by the reading text, they need to be 
familiarized with how sentences are functionally exploited to 
carry meanings in a discourse and how they are manipulated to 
form a paragraph through analysis (Fauziati, 2002: 142). 
2) Classroom Practices To Develop Knowledge-Based Processing 
Skill 
a) Advance Organizers 
Using advance organizer means that before the students 
are given the actual text, the teacher gives them a “similar text” 
dealing with the same topic Seliger, (in Fauziati, 2002: 145). 
b) Previewing 
Before the students read the text, the teacher tells about 
what are they going to read. This activity will familiarize the 
students with the material, so they can: establish certain 
expectation about it and to develop a cognitive organizational 
structure of the material before the  actual reading begins” 
Selinger,  in (Fauziati, 2002: 145). 
c) Scanning 
Going over the quickly while trying to pick out ideas 
will also provide background knowledge (McWhorter, 1983). 
Such a preview of the content of the reading text will provide 
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the students with knowledge background necessary for 
comprehension (Fauziati, 2002: 145). 
d) Prediction 
According to the psycholinguistic model of reading, 
efficient reading depends, to a large extent, on making correct 
prediction with minimal sampling (Charrel and Eisterhold, 
1987). Therefore, it also useful for students to learn to make 
prediction based on the title., subtitles, and non-linguistic 
context, such as diagrams, tables, pictured, and maps (Fauziati, 
2002: 145). 
In summary, there are two kinds classroom practice to develop 
reading skills. First is Text based processing process or bottom-up 
process. Second is knowledge-based processing or top-down process. 
Text based processing skills follow some activities. First, Recognizing 
the word meaning contain three technique such as the writer provide 
clues, make word analysis, recognize part of speech. Second, 
Recognizing phrases understand the meaning of the phrases. Third, 
Recognize sentence structure, the students need to know how to 
construct sentence appropriate with the function and structure. Fourth, 
Discourse analysis is approach analysis to analyze spoken or written 
language. While, classroom practice to develop knowledge-based 
processing or top-down include four techniques. First, Advance 
Organize. The teacher gives similar text dealing with the same topic. 
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Second, Previewing. Teacher review the context of the text before the 
students read the text. Third, Scanning. The students search the main 
idea of the text, fourth, prediction. The students attempt to construct 
prediction. 
g. Testing of Reading 
According to Brown (2003:190), in his book Assessment of 
Language clarify several types of testing reading, these are: 
1) Picture cued item 
Test takers may see word or phrase and then be directed to choose 
one of four pictures that is being described, thus requiring the test 
taker to transfer from verbal to non verbal mode. In following 
item, test takers choose the correct answer. 
        test taker read Rectangle 
        test taker see and choose the correct item. 
    
 
 
 
     A      B          C           D 
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2) Impromptu Reading Plus Comprehension Question 
The students read some passage and then answer the questions. 
Kediri 
Kediri is a name of a town. It is situated in a valley 
between the Kelud and Wilis mountains and inhabited by about 1.3 
million people. In the  center of the town there is a large hill which 
is called the Dathok mountain. Because of the topography of the 
region, Kediri is called a chilly town by the locals. There is a big 
river called Brantas cutting off the center of the town. 
         Besides temples, Kediri is also famous for its products like 
cigarettes and a special kind of tofu or bean curd. This highly 
nutritious food is a delicacy of Kediri and has a distinctive taste. 
The cigarette factory dominates the town‟s economy and employs 
the majority of the women labor force. Kediri and the cigarette 
factory are inseparable and it is considered the biggest cigarette 
factory in Indonesia. Most of the local people work in this factory. 
Those who do not work here are farmers or traders. 
1. What does the above text tell us about? 
A. The history of Kediri 
B. The famous products of Kediri 
C. The description of Kediri 
D.  The people of Kediri 
2. Which one has a distinctive taste? 
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A. The cigarette 
B. The special food 
C. The bean curd 
D. The highly nutritious food 
3. “Those who do not work here….”(Last sentence) 
 The underlined word refers to…. 
A. The local people 
B. The factory workers 
C. The farmers 
D. The traders 
3) Short Answer Task 
Reading passage is presented and the rest taker reads questions that 
must be answered in a sentence or two.  
for example: 
1. What do you think the main idea of this text is? 
2. What would you infer from the passage about the future of air 
travel? 
4) Multiple choice (for Form Focused Criteria) 
The reason of use multiple choice (for form focused criteria) 
because it is easy to administer and can be scored quickly. for 
example: 
1. The mouse is…………………the bad 
a. under 
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b. around 
c. between 
5) Skimming task 
Skimming is the process of rapid coverage of reading matter to 
determine its gist or main idea. Assessment of skimming strategy 
is usually straightforward the test taker skim the text and answer 
questions such as the following: 
1. What is the main idea of the text? 
2. What is the writer‟s purpose in writing the text? 
There are several forms of reading testing. For example pictured cued 
item, multiple choices, Impromptu reading plus comprehension question, 
short answer, and skimming.  
2. Vocabulary Mastery 
a. Definition of Vocabulary 
Vocabulary is basic knowledge when learning English as 
Foreign Language. It is used in all of skills in English communication. 
The variant or list of word in English called vocabulary. Vocabulary is 
one of the language components that is more important than others. 
According to Lopez (2006:2), vocabulary is obviously a very 
important element within a language as the overwhelming majority of 
meaning is carried lexically; and learning a language cannot be 
reduced, of course, to only learning vocabulary.   
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Vocabulary is basic knowledge when learning English as 
Foreign Language. It is used in all of skills in English communication. 
The variant or list of word in English called vocabulary. Vocabulary is 
one of the language components that are more important than others. 
Grambs, in Ali (2010:8) said that vocabulary is a list of words usually 
defined and alphabetized as a dictionary or specialized glossary 
complete word. Hatch and Brown (1995:1) stated that vocabulary is 
list or set of word that individual speakers of a language might use. 
Since vocabulary is a list, the only system involved is alphabetical 
order in dictionaries.  
Longman Dictionary of Contemporary English defines 
Vocabulary is all the words that someone knows, learns, or uses, or the 
words that are typically uses when talking about particular subject or a 
list of words with explanations of the meanings in a book for learning 
foreign language. Meanwhile, Harmer, in Ali (2010:8) Vocabulary is 
more than merely a list of words. The word which express meaning 
but meanings are a slippery concept. Some words may appear to be 
simple to refer to one thing and therefore teach to teach, but some 
words may also difficult to teach because their  meaning may change 
depends on the words they are attached with. 
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In conclusion vocabulary is list of words involve alphabetical 
that use to communicate in all part of English language skills such as 
listening, reading, grammar, and writing.In addition, the meaning of 
the words depend on the words attache with. 
b.  Vocabulary Mastery 
Vocabulary Mastery is then defined as students complete 
knowledge concern with words and the meaning, generally word class 
and word meaning. 
1) Word Class 
   Word Class is the classification of words of language 
depending on their function in communication (Hatch and Brown, 
1995:218). Word class is an important lexical feature, such as 
noun, verb, adjective, and, adverb. 
a) Noun 
Noun can be divided into subclasses. They are proper 
noun and common noun. There are also count nouns, mass 
nouns, and concrete nouns (Hatch and Brown, 1995:219). 
b) Verb 
Verbs are words that denote action. Process verbs 
which have no definite and points also seem fewer verb like 
than strong action. Vadler placed verbs into four classes: 
activities (run, walk, look for), accomplishment (build, kill, 
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paint a picture), achievement (know, love, have, desire) (Hatch 
and Brown, 1995:222). 
c) Adjective 
Adjective are used to high light qualities or attributes. 
Certain adjectives are typically used to describe particular 
nouns. For example: light, dark, bright, and dull are used with 
color nouns. Adjective are learnt more easily is that they are 
unmarked (Hatch and Brown, 1995:228). 
d) Adverb 
Adverb are similar to adjective in many ways although 
they typically assign attributes to verbs, to clauses, or entire 
sentence rather than to noun. Locative adverb, like here and 
there are used very early by young children as ways of pointing 
to location of subject. Time adverb, like now, then, yesterday 
are used by second language learners as an initial way to mark 
(Hatch and Brown, 1995:230). 
2) Word Meaning 
a) Synonyms 
Hatch and Brown (1995:19) explain that synonyms are 
words that are same meaning. Although dictionaries list 
synonyms as words with similar meaning, the fact X is 
synonym for Y does not mean that Y is necessarily a synonym 
for X. The most important ways for making text together is 
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with the use of synonymy or chains of related words. It might 
be selected words that are not synonymous but which still refer 
to the same object. 
b) Antonyms 
Hatch and Brown (1995:20) defined antonyms as words 
that mean the opposite. They present interesting problem for 
anyone seriously interested in semantic feature analysis. The 
future on which the words contrast can be identified. Many 
apparent opposites may seem like opposites, but temperature is 
scale, and it is judgment as to what constitutes hot, warm, cool, 
and cold along that scale. The dimension is not just bisected 
into a plus and minus value. In the same way, pairs like big 
small, many few, tall short, happy unhappy, long short ate the 
opposite and scales. 
c) Hyponym 
Thornburry (2002:8) Hyponym is another –nym word 
that is useful when talking about the way word meanings are 
related. A hyponymous relationship is a kind of relationship. 
For example hammer is kind of tool or a Kiwi is kind of fruit. 
d) Homonyms 
Thornburry (2002:8) Words that share the same form 
but have unrelated meaning. Another potential of confusion are 
the many words in English that sound the same but are spelt 
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differently. for example allowed, aloud; meet, meat; tail, tale; 
horse, hoarse. 
e) Polysemy 
 Thornburry (2002) Polysemy is concerned with the 
way words often have a number of different meaning. English 
have different overlapping meaning. take fair for example. 
Clearly the sense of fair are homonym.  
(a) She had long fair hair. 
(b) My pig won first prize at Skipton fair. 
(c) This isn‟t fair for anyone but it does happen. 
(d) We have fair size garden and we may as well make use 
of it. 
(e) She was only fair cook. 
(f) The sun‟s rays can be very harmful, beating on 
protected fair skin. 
(g) This fair city for ours… 
(h) It will be fair and warm. 
Although there appear to be eight different sense of fair 
represented here, ranging from reasonable through quite large, 
average, pale, beautiful to dry, and pleasant. The sentence 
illustrate what linguistic call polysemy,i.e.the fact that many 
words in English have more than one meaning. 
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In conclusion, for mastering vocabulary we should master 
word class and word meaning. Word class is classification of words 
based on the class such as noun, adjective, verb, and adverb. They 
must determine which one is noun or verb etc. Whereas, word 
meaning is classification of word based on the meaning. it include 
synonymy, antonym, homonym, hyponym, and polysemy. The two 
aspects are very important for mastering vocabulary skill. 
c. The Importance of Vocabulary 
Vocabulary is important in every skill of teaching learning 
English. In Vocabulary mastery, it includes word meaning and word 
class. Without vocabulary mastery, we will face difficulties in 
comprehend the meaning. So, the information which conveys from the 
author or speaker cannot receive clearly. Vocabulary is important 
aspect, it is used for all skills such as Reading, Speaking, Listening, 
and Writing. In second or foreign language learning in particular, 
vocabulary plays a significant role serving to become the prerequisite 
for communication; for both receptive and productive skills. 
 According to Halilah (2013) A receptive skill means a form of 
communication which focuses on vocabulary inputs via listing and 
reading. In other words, learners need to have an adequate vocabulary 
to comprehend the input. (Fijin, 2009) mentioned in order to gain 
reasonable comprehension of a text and to be able to guess the 
meaning of unknown words from a context, learners need to know at 
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least 95% of the running words in the input (as suggested by Nation I. 
S., 2001). Thus, vocabulary learners who possess limited vocabulary 
would also yield a limited comprehension of the text. On the other 
hand, a productive skill is when learners use words to convey 
meaning. As cited by (Mart, 2012) referring to what Wilkins (1972) 
emphasized, "without vocabulary, nothing can be conveyed". This 
means that vocabulary is used productively through speaking and 
writing which in turn can be effective if learners have enough 
vocabulary. 
To prove the importance of vocabulary in second language 
acquisition, numerous ideas have been raised. Krashen  holds the 
opinion that there are great causes for devoting consideration to 
vocabulary. First, vocabulary appears to be a proper indicator of 
language ability because learners regularly make use of dictionary 
rather than a grammar book. Wilkins Puts that without grammar very 
little can be conveyed without vocabulary nothing can be conveyed. 
This means knowing a great amount of vocabulary is actually 
favorable since it assists learners to speak more and to have a good 
influence on other people as well. Second, a great amount of words is 
required for being competent in a foreign language. Baker et al. also 
believe that learning a foreign language fundamentally and immensely 
is dependent on vocabulary knowledge. According to Nation As 
explained above, vocabulary learning has received increasing attention 
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in ESL/EFL research agenda because lexical ability is one of the 
prerequisite skills for L2 and foreign language literacy. In other words, 
vocabulary knowledge determines the extent to which the learners 
have commands over a foreign language(Moghadam et al. : 2012).  
It show that how important of vocabulary for English language 
teaching. Without know the vocabularies students will face difficulties 
in comprehend the meaning. They cannot understand the question, the 
text of English. In addition, the students do not have much information 
or knowledge. So, the learners cannot really understand fact or ideas 
which have conveyed. 
d. Kinds of Vocabulary  
According to Nation in Moghadam et al (2012)  an important 
consideration for teacher planning vocabulary work is the distinction 
between productive and receptive vocabulary. The clear differences 
between productive and receptive vocabulary will be seen the function 
of using vocabulary.  
1) Productive Vocabulary 
All productive or active vocabulary involves words that we 
apply when we speak or write. According to Nation productive use 
of vocabulary is defined as “wanting to express meaning through 
speaking and writing and retrieving and producing the appropriate 
spoken or written form. 
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2) Receptive Vocabulary 
Receptive or passive vocabulary is composed of words that we 
recognize when we hear or see. It is normally bigger than 
productive vocabulary, and may comprise numerous words to 
which we allocate some definitions, even if we do not understand 
their full meanings and implications or use them as we speak and 
write. Nation gives a detailed definition of receptive vocabulary. 
He defines receptive vocabulary use as that of “perceiving the 
form of word while listening or reading and retrieving its means.   
Whereas, Djilunsyah and Enog, in (Ali, 2010: 12) divided 
vocabulary into two, namely general vocabulary, and special 
vocabulary. General vocabulary is used in general. There is no 
restriction of field and users. Special Vocabulary is vocabulary which 
is used in certain field and job, special science, and technology. From 
the explanations above, the expert classify vocabulary into two side: 
productive vocabulary are speaking and writing; and receptive 
vocabulary are listening and reading. However, some experts classify 
vocabulary into general and special. The experts have classified their 
opinions in different statements, but both of them have same point 
e. Technique of Teaching Vocabulary 
According to (Fauziati, 2002: 159) She explained several 
sample activities presented here can be integrated into second 
language instruction to promote vocabulary learning and to support 
43 
 
 
language skill development. There are semantic networks, 
memorization, context, and the word wall approach. 
1) Semantic Networks 
A semantic network consist of words which share semantic 
futures or semantic components. A componential analysis can 
show what relates and differentiates members of particular of 
semantic network. The principle can be used to teach vocabulary. 
The underlying psycholinguistic support for this method is that 
“individuals tend recall words according to categories or semantic 
field or network in which they are conceptually mapped Carter,      
(in Fauziati, 2002: 159). 
2) Memorization 
Memory is very important in the development of a second 
language, and it is vocabulary which requires more generous 
treatment for memorization compared with other aspects of second 
language development (Nunan, 1991). Vocabulary Card System 
seems to be most effective and practical way of memorization to 
accomplish new vocabulary. It is technique which relies on 
repetitive rote memorization. The important thing is how to make 
students focus and enjoy in learning vocabulary (Fauziati, 2002: 
161). 
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3) Context 
It is undeniable that developing vocabulary can be managed 
through inferring word meaning from contexts. Since guessing 
word meaning from its context is quite possible. Therefore, it is 
good idea for teacher to prepare their students to recognize and 
utilize function of context (Fauziati, 2002: 160). 
4) Definition Clues 
The most obvious type clue is direct method of the meaning of 
new term by an author. Usually this occurs in textbook writing 
when he is aware that the word is new to the reader and takes time 
to give an accurate definition of the term. Students should notice 
the various types of definition clue, such as sentence using be , 
synonym, parentheses or parenthetical use of commas or dashes 
(Fauziati, 2002: 163). 
5) The word wall approach 
The word wall technique is developed by Green (1993).It is 
designed  to challenge and motivate first language students in 
elementary and secondary classroom to develop vocabulary 
learning and to internalize new vocabulary. It utilizes a set of 
words, filled wall panels, each with different background color 
corresponding to a different curriculum objectives (e.g. phonic 
element, word form, classes, grammatical forms, and spelling 
pattern) Each panel includes lexical item selected from vocabulary 
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list corresponding to classroom readers and list of high frequency 
English words (Fauziati, 2002: 165). 
In conclusion, there are five classroom techniques in teaching 
vocabulary. First is semantic network. the students try to categorize 
semantic network such as semantic feature and semantic component. 
Second is memorization. It is important memorize the vocabulary. It 
can use card system, TPR, and Suggestopedia  method. Third is 
context, by the context students infer the word meaning. They should 
understand part of speech, types of relation, then guest the meaning of 
the words. Fourth are definition clues. Good author always gives 
clues. it can be illustration clues, or contrast clues. Fifth is the word 
wall approach. The class decorate the wall with vocabularies. 
f. The Testing of Vocabulary 
According to (Thornbury, 2007: 194) testing is obvious. 
Without testing we do not know the reliable means to knowing how 
the effectiveness of teaching sequence has been. Testing motivates 
learners to review vocabulary in preparation for a test. it is also 
provide an excuse for further, post tense, review when for example, 
the teacher goes over the answer in class. in this way testing can be 
part of recycling of vocabulary generally, in fact the only difference 
between many recycling exercises and test it that only the later are 
scored. The test of vocabulary in this research is used to know 
students‟ vocabulary mastery. In addition, there are several types for 
46 
 
 
vocabulary testing, these are:  multiple choice, completion, translation, 
matching. 
1) Multiple choice (for from-focused criteria) 
      By the most popular method of testing of vocabulary is the 
multiple choice format, mainly for reason or practically. It is easy 
to administer and can be scored quickly. The most straight forward 
multiple choice item may have little context. for example: 
1. We can buy some…………in the post office.(5) 
A. flower  C. shoes 
B. vegetable    D. Stamp 
2) Matching Test 
               As the selective level of reading, the test taker‟s or the 
teacher is simply to respond correctly, which makes making 
appropriate procedure is vocabulary. Matching test have the 
advantage of offering an alternative to traditional multiple choice 
or fill in the blank format and are sometimes easier to construct 
than multiple choice items, as long as the test designer has chosen 
the matches carefully. Some disadvantages do some with this 
framework, however they can become more difficult a puzzle-
solving process than a genuine test of vocabulary. For example: 
Write the later of definition on the right that matches the word on 
the left! 
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_______1. Exhausted  a. Unhappy 
_______2. Disappointed  b. Tired 
_______3. Enthusiastic   c. Excited 
3) Picture-cued task 
Picture cued test is a test that picture, symbol and words. 
Picture and photograph may be equally well utilized for examining 
ability at the selective levels. Test takers read a series of sentence 
or definitions, each describing a labeled part of a picture or 
diagram. This task is to identify each label item.  Based on the 
explanation above,There are three types for testing vocabulary 
mastery, for example: Multiple choice (for from-focused criteria), 
Matching Test, and Picture-cued  task. 
3. Academic Self-Management 
a. Definition of Academic Self-Management 
   The words of Academic self-management include three 
words. There are Academic, Self, and  management,." The First, Self 
as used here refers to a process, the process of reflexivity which 
emanates from the dialectic between the "I" and "Me". James (1890) 
and Mead (1934) in Gecar (2011)-i.e. the self is a reflexive 
phenomenon that develops in social inter- action and is based on the 
social character of human language. 
              The Second, self-management is said to take place when the 
individual participates in treatment (Creer, 1976), or when the 
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individual participates in a certain type of education, such as 
interdisciplinary group education based on principles of adult learning, 
individualized treatment and case management theory (Alderson, 
Starr, Gow, & Moreland,1999). Others have defined self-management 
as a treatment intended to bring about specific outcomes: “a treatment 
that combines biological, psychological and social intervention 
techniques, with a goal of maximal functioning of regulatory 
processes” (Kogan, Garber, Jarrett, Egan, & Hendershot, in Gecar 
2011). 
The Third,Academic Self-Management identifies the 
academic components that students need to control to attain their 
academic goals. It was thought that intelligence was the main factor 
determining academic success. After years of research in learning and 
motivation, educators have found that students can learn how to 
become more successful learners by using appropriate strategies to 
manage their motivation, behavior, and learning. The word 
management is a key term in understanding successful learners. They 
self-manage or control the factors influencing their learning. They 
establish optimum conditions for learning and remove obstacles that 
interfere with their learning. Educators use a variety of terms to 
describe these students (e.g., self-regulated, self-directed, strategic, 
and active). No matter what term is used, the important factor is that 
these students find a way to learn (Dembo, 2004: 4).  
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Briefly, academic self-management is strategy management 
that influence factor – factor such as environment factor, and social in 
academic performance. The students need manage component that 
influence their academic performance.  In addition, the students‟ just 
not only learn about study, but they find how they learn. They must 
state goal and action plan of the study and strategies how to learn. 
b. Aspects of Self-Management 
Based on Gie (2000: 78―80) in  Supriyati (2013) There are 
four aspects of academic self-management. such as self-motivation, 
self-organization, self-control, and self-development. 
1) Self-Motivation 
Based on Gie (2000:77) He stated that self-motivation motivate 
their self to thrive, manage all unsure of personal ability, ability to 
achieve achievement, and develop several side to be better in life. 
Brown (2000: 162) motivation is also typically examined in term 
of the intrinsic and extrinsic motives of the learner. Those who 
learn for the self-perceived needs are intrinsic motivated , and 
those who pursue a goal only to receive an external reward from 
someone else are extrinsically motivated. Motivation has long 
been identified as one of the main factors affecting English 
language learning (Gardner, 1985). Parsons, Hinson and Brown 
(2001) define motivation as an important component or factor in 
the learning process. Learning and motivation have the same 
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importance in order to achieve something. Learning makes us gain 
new knowledge and skills and motivation pushes us or encourage 
us to go through the learning process (Wimolmas,2013) in (Amjah, 
2014). 
2) Self-Organization 
According to Gie, in Supriyati (2013) sated that Self 
organization is organize to be better towards thinking, energy, 
timing, thinks, and others resource in students‟ life, so they 
achieve self-efficacy. Self-Efficacy is comparison ratio of 
students‟ activity towards result which they want. 
3) Self-Control 
According to Gie, in  Supriyati (2013) Self-control is humans‟ 
act construct strong will to make it discipline, advance spirit to 
scrape aversion, and direct energy to do what should do in the 
school. Laziness, searching easier, Aversion to concentration, 
delaying do the task, and other interruptions such as television 
program, film advertisement, persuading friends. All of 
interruptions can be defended by self-control. Whereas Robert 
(2016: 369) Self-control , the ability to control one‟s behavior and 
to inhibit impulsive responding to temptation. A child who obeys a 
parents‟ request that she not touch a nicely wrapped present is 
showing self-control, as in adolescent who study for exam instead 
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of going to the mall with friends, knowing that tomorrow he can 
enjoy the mall and a good grade on his exam.  
4) Self-Development 
According to Gie, in Supriyati (2013) Self Development  
enhance and complete their self in various cases. Complete Self-
development involve of individual resource in their self such as: 
1) Brightness idea : Build wisdom knowledge and useful 
skills in life. 
2) Personality character : Build wisdom and well behave 
3) Socialization   : Build desire to improve society, and 
help other people who need helps. 
4) protect spiritual and physical‟s health  
In conclusion, aspect of self-management is divided into four 
aspects. First, Self-motivation is how students motivate their self such 
as their personality ability, ability to achieve achievement to get better 
life. Second, self-organization is how students organize their self to 
achieve self-efficacy. Third, self-control is how students control their 
self to construct strong will to make it discipline. Fourth, self-
development is how students develop their idea, personality character, 
socialization and spiritual. 
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c. Factors of Academic Self-Management 
Factors of  Academic Self-Management based on  Jawwad 
(2003)  in Ayuningtyas (2015) are: 
1) External Factors 
a) Personal and Socio culture factor 
Personal factor include how learning system in senior 
high school to college. in this term can  influence how 
motivation, behavior, and performance in learning. Socio 
culture factor such as social economy, level of parent‟s 
education, and parents‟ hope can influence motivation and 
behavior of the learner. 
b) Class Environment Factor 
Factor in class environment include task which is given 
(quiz, and short assignment), instructor behavior that is given 
to the students, and instructional method (the form of learning 
group in the class for the same ethnic, or other ethnic) it will 
influence how students‟ behavior in the class.  
2) Internal Factors 
a) Goal setting, it can influence motivation in several manners. 
(1) Attempt : Whether more high level of goal setting, so it 
will be more effort to achieve the goal setting. 
(2) Duration : Duration influence the students‟ concentration 
not to easy interrupt when the task has not done yet. 
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(3) Attend of Direction: The goal direct to the students 
attention towards the important  task and estrange from not 
important task. 
(4) Manage strategy : Arrange goal setting will motivate the 
students to manage strategy which is indirectly influence 
the students‟ performance. 
(5) Reference point : It is spot of evaluation which student 
evaluate their performance and compare goal of setting 
which arrange in the beginning with feedback of 
performance. Students‟ satisfaction toward the result of 
evaluation will correlate with students‟ motivation. 
b) Self-Efficacy 
Self efficacy is the belief of the extent of individual 
estimates his ability in executing a task or action require to 
achieve (Bandura 1997). Bandura (1993) also explained, that 
elf efficacy will affect individual in feeling, thinking, self 
motivated individual themselves, and in the act. Related to 
academic activities Bandura (1993) explains that students‟ 
efficacy will be able to regulate their own learning and make 
students experts on all students; academic activities to 
determine his goals, level of motivation, academic ability that 
can be owned by students, and academic achievement of 
students.  
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c) Self-Worth 
The self-worth theory of achievement motivation 
(Covington & Beery, 1976; Covington, 1984) assumes that the 
highest human priority is the search of competence and that 
“one‟s worth often comes to depend on the ability to achieve 
competitively” (Covington, 1998: 78). The self worth model 
emphasize feelings of worthlessness that arise from “the 
disclosure of incompetency”. The four element of this model 
are (a) ability, (b) effort, (c) performance, ( d) self worth.  His 
model is a directed graph in which ability, performance and 
effort are link to self  worth and ability and effort are also 
linked to performance (Covington , 1984: 8). 
It shows that factors influence Academic self-management are 
external factors, and intrinsic factors. First, external factors is divided 
into two category personal and socio culture. Socio culture is how 
culture influences their socio economy, parents‟ background 
education. In addition, class environment is how class environment 
influence, for example instructor behavior, and instructional method. 
Second, internal factors is divided into three categories such as goal 
setting, self efficacy, self worth. Goal setting influence by several 
factors such as attempt, duration, attends of direction, manage 
strategy, reference point. Self-efficacy is belief to do task or to achieve 
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result as they want. Self worth is feeling of worthlessness that arises 
from disclosure incompetence.  
d. Component of Academic Self-Management 
The following are six major components of academic self-
management or self regulation. Learning the self-management skills 
related to each of these components can help you exert control over 
your own learning and promote your own academic achievement 
Zimmerman & Risemberg, (in Dembo, 2004: 10).   
1) Motivation  
             The Self management approach views motivation as the 
internal processes that give behavior its energy and direction. 
These internal processes include your goals, beliefs, perceptions, 
and expectations. For example, your persistence on a task is often 
related to how competent you believe you are to complete the task. 
Also, your beliefs about the causes of your successes and failures 
on present tasks influence your motivation and behavior on future 
tasks. For example, students who attribute failure to lack of ability 
behave differently from students who attribute failure to lack of 
effort.  
A number of important motivational self-management 
techniques can be used to develop and maintain these important 
beliefs. First, Goal Setting. Educational research indicates that 
high achievers report using goal setting more frequently and more 
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consistently than low achievers (Zimmerman & Martinez-Pons, 
1986).When individuals establish and attempt to attain personal 
goals, they are more attentive to instruction, expend greater effort, 
and increase their confidence when they see themselves making 
progress. It is difficult to be motivated to achieve without having 
specific goals. Second, Self-verbalizationThis procedure takes 
many forms. For example, verbal reinforcement or praise can be 
used following desired behavior. You simply tell yourself things 
like: “Great! I did it!” or “I‟m doing a great job concentrating on 
my readings!” Reinforce yourself either covertly (to yourself) or 
aloud. Third, Rewards and punishments Students who control their 
motivation by giving themselves rewards and punishments 
outperform students who do not use this control technique 
(Zimmerman & Pons). for example: “If I find that I‟m keeping up 
with my work, I‟ll go to a movie on a weeknight.”(Dembo, 2004: 
10). 
In summary, motivation has big deal for successful in 
learning. Students‟ who has high motivation will be more 
successful than low motivation. Students‟ who has high motivation 
not only think how to finish the job but also how to motivate 
themselves. to control your motivation, you need to set goals; 
develop positive beliefs about your ability to perform academic 
tasks; and maintain these beliefs while faced with the many 
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disturbances, distractions, occasional failure experiences, and 
periodic interpersonal conflicts in your life. 
2) Methods of Learning 
 According to Dembo, (2004: 13) Another term for 
methods of learning is learning strategies. Learning strategies are 
the methods students use to acquire information. Higher achieving 
students use more learning strategies than do lower achieving 
students (Zimmerman & Pons, 1988). Think about the large array 
of tools a plumber brings to each job. If he arrived at jobs with 
only a few wrenches or pliers, he would not be able to complete 
many jobs. Just as there are different tools for different jobs, there 
are different learning strategies for different academic tasks 
(Levin, 1986). Successful learners also need a large number of 
“tools” to make school work easier and to increase the probability 
of their success. For example, knowing how to use maps or 
representations to organize information and generate and answer 
questions from notes and textbooks are important learning tools. 
Many students who have difficulty learning in school attribute 
their problem to a lack of ability when the problem actually may 
be that they have never been properly taught how to learn. Some 
educators (e.g., Paris, 1988) describe these two important 
components of learning as the skill (i.e., learning strategies) and 
will (i.e., the motivation to use strategies).In conclusion, method of 
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learning is strategy to acquire information in learning process. 
Students use different strategies to do their task. They need tool to 
make them easier.  
3) Use of Time 
According to Dembo, (2004: 14) Educators have found a relation 
between time management and academic achievement. Students 
with better time-management skills tend to have a higher grade-
point average (GPA) than students with poorer time-management 
skills. In fact, Britton and Tesser (1991) found that time 
management skills measured in the freshman year were more 
predictive of GPAs in the senior year than were SAT scores. Why 
does time management appear to be so important in determining 
academic success? One explanation is that use of time impacts 
self-management. If a student has difficulty dealing with time, he 
or she ends up doing what is most urgent when deciding which 
task to do first. If a paper is the next task that needs to be done, one 
works on the paper; if an exam is the next challenge, one study for 
the exam. Little time is spent on any long-term planning to 
consider the importance of different tasks and how they can best 
be completed (Zimmerman et al). It show that, use effective time is 
important in academic self-management. Students whose have 
good time management, it means they have good ability of self-
management. It implicates they will be more success in academic. 
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4) Physical and Social Environment 
 According to Dembo, (2004: 15) Another important 
aspect of self-management is the ability of learners to restructure 
their physical and social environments to meet their needs. 
Zimmerman and Martinez-Pons (1986) found that high achievers 
reported greater use of environmental restructuring and were more 
likely to seek help from others than were low-achieving 
students.For the most part, environmental restructuring refers to 
locating places to study that are quiet or not distracting. Self-
management of the social environment relates to an individual‟s 
ability to determine when he or she needs to work alone or with 
others, or when it is time to seek help from instructors, tutors, 
peers, or nonsocial resources (such as reference books). Knowing 
how and when to work with others is an important skill often not 
taught in school. 
 Educational research indicates that high-achieving 
students are more likely than low-achieving students to seek help 
from instructors, just the opposite of what one might expect 
(Newman & Schwager, 1992). Newman (1991) stated: “Seeking 
help from a knowledgeable other person can be more beneficial 
than giving up prematurely, more appropriate than waiting 
passively, and more efficient than persisting unsuccessfully on 
one‟s own” . Briefly, Physical and social environment is ability of 
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learners restructure. Their physical and social environment is to 
meet their needs. They can determine to get help from tutors or 
relatives. It is better than they wait passively Dembo, (2004: 15). 
5) Performance 
 According to Dembo, (2004: 16) This analysis enables 
you to make corrections in the learning process. When you learn to 
monitor your work under different learning conditions (e.g., test 
taking and studying), you are able to determine what changes are 
needed in your learning and studying behavior. It is interesting that 
successful students tend to be aware of how well they have done 
on a test even before getting it back from an instructor 
(Zimmerman & Martinez-Pons, 1988). When you learn how to 
monitor and control your own performance, you become your own 
coach or mentor. You can practice skills on your own, critique 
your own performance, and make the necessary changes to meet 
your goals at a high level of success. In conclusion, the students 
monitor and control their performance. They should determine 
their evaluation of their performance. 
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e. Process of Self-management 
 Zimmerman et al., in Dembo (2004: 20) suggested a process 
that students can use to develop the self-management skills necessary 
for academic success (see Fig. 1.1). This process will help you develop 
control over the six components of motivation and behavior identified 
in the previous section. 
        Self Observation and Evaluation 
 
 
     Strategic Outcome Monitor   Goal Setting &Strategic Planning 
 
 
 
             Strategic Implementation and Monitoring 
Figure 2.1 Process of Academic Self-Management 
(Dembo, 2004) (in Zimmerman et al., 1996). 
1) Self-observation and evaluation  
According to Dembo, (2004: 20) Self-observation and evaluation 
occur when students judge their personal effectiveness, often from 
observations and recordings of prior performances and outcomes. 
Think about expert performers in a variety of fields. In sports, elite 
athletes begin observing their performances by viewing 
videotapes. After a short period of time, they are able to modify 
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their performances from the feelings and feedback they obtain by 
viewing their own physical movements (Glaser, 1996). Behavior 
cannot be managed unless you are aware of it. Therefore, you will 
be asked throughout this book to observe and evaluate your current 
learning and study methods to determine those that are ineffective 
so they can be replaced by better methods. Most important, you 
need to become aware of when and how these new learning and 
study methods improve your learning. 
Each semester I ask students to assess their use of time for a 
week. They usually are surprised to learn how much time they 
waste. They appear more motivated to change their time 
management after they have monitored and observed their use of 
time. Self-observation is an important first step in motivating 
students to consider changing their learning and study behaviors. 
In conclusion, self observation is observing their performance, 
have a progress or not? What the methods of learning are suitable 
or not. Then the students evaluate their self to get better method of 
learning. 
2) Goal setting and strategic planning 
 Goal setting and strategic planningoccur when students analyze 
the learning task, set specific goals, and plan or refine the strategy 
to attain the goal. Zimmerman et al., (in Dembo, 2004: 21). The same 
procedure can be used in test preparation. After analyzing previous tests 
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as well as your present knowledge of the content (using self-observation 
and evaluation), you should determine what course material will be 
examined, establish goals for preparing for the exam, determine how you 
will study (i.e., what strategies will be used), and, finally, plan a time-
management program consistent with your goals. After you better 
understand your current behavior (through self-observation and 
evaluation), you will be in a better position to determine what needs to 
be accomplished (goals) and to develop a strategy to do it. Much of the 
content in this book focuses on this step in the cycle. In conclusion, 
Goal setting , the students should setting their self to attain their 
goals and set strategic planning to develop their learning. 
3) Strategy-implementation and monitoring  
According to Dembo, (2004: 22) Strategy-implementation and 
monitoring occurs when students try to execute a strategy in 
structured contexts and to monitor their accuracy in implementing 
it. The third step in the cycle focuses on the effectiveness of your 
learning strategy. Is the strategy working? Are you attaining each 
of your goals in completing your paper? Are you learning the 
necessary content for your exam? If your strategy is working, keep 
going. If not, you had better consider what needs to be done to 
change your behavior. Performers and learners need to monitor 
their behaviors closely to determine whether they are applying new 
strategies appropriately. The result of this monitoring may indicate 
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a need to adjust the learning strategy to improve progress toward 
the attainment of your goal. You may even decide that it is time to 
seek help. 
In conclusion, the students need to monitor their 
implementation of the strategic. Is it effective or not? If the 
strategic is working keep going, if the strategic doesn‟t effect 
change your behavior to attain the goals. 
4) Strategic-outcome monitoring  
According to Dembo, (2004: 23) Strategic-outcome monitoring 
occurs when students focus their attention on links between 
learning outcomes and strategic processes to determine 
effectiveness. A self-directed learner is constantly monitoring 
learning outcomes to determine whether different strategies are 
needed to attain goals and maintain a high level of academic 
success. So, it is focus on the result to determine the effectiveness 
of the strategic. 
Briefly, process of self-management are four process. Self 
observation and evaluation, First, the students should observe and then 
evaluate their strategic or method. The form can be recording of their 
performance and what the outcome is. moreover, what the method and 
strategic effective is. Second, Goal setting and strategic planning, after 
observe and evaluate your performance. you should determine your 
goal setting and strategic planning. Analyze your strategic planning, 
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and specific goal to attain goal. Third, strategic outcome monitoring, 
the students monitor the implementation of learning strategic. Third is 
strategic outcome monitoring. It focuses on outcome and strategic 
process. Is it effective strategic or not. 
B. Previous Study 
There are some researchers have conducted the research concern on 
reading  mastery. The first previews research is entitled The Correlation 
between Students‟ Vocabulary Mastery and Reading  Comprehension in 
Second Semester of Islamic Institute of Syarif Hidayatullah Jakarta. This 
research is conducted by Irwan Ro‟iyal Ali a student of English education 
Department Islamic Education and Teacher Training Faculty Islamic Institute 
of Jakarta. According to the result of the analysis and statistical calculation, it 
is found that rxy is 0.361 and 0.463 with degree of freedom (df=N-nr) is 28. 
By comparing the value rxy and rtable it can be got that rxy is bigger than rtable 
which means that the alternative hypothesis is accepted. So, based on the 
research above there is correlation study between vocabulary mastery and 
reading comprehension in second semester of English education department. 
The difference between the research has done by Irwan Ro‟iyal Ali and the 
author is the X1 variable. The researcher has conducted X2 variable is 
academic self-management. Whereas the similarities are in the X1 and Y 
variable. These are vocabulary mastery and reading comprehension. 
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The second research is. ”Upaya Meningkatkan Self-Management 
dalam Belajar Melalui Layanan Bimbingan Kelompok Pada Siswa Kelas 
VIIID SMPN 1 Jakenan Pati Tahun Ajaran 2012/2013”. thesis is conducted 
by Anik Supriyati. Guidance of Counseling Department of Teaching and 
Education Faculty University of Negeri Semarang. According to result of the 
research, the researcher find percentage of self-management is 64,2%, And 
after the researcher give treatment of counseling guidance, the result is 
73,32%). The researcher conclude there is rising of academic self-
management 8.12%. The result of Wilcoxon stated there is Zxy = 55 > Ztable =8 
, it means Ho rejected and Ha accepted. The difference of the research has 
done by Anik Supriyati with author is the research design. The research above 
is experimental design, which the researcher gives treatment. Whereas, the 
author conducts correlation design, which is academic self-management as 
independent variable. The similarity is variable of the research Academic self-
management. 
The third previous research is from journal entitled Effects of Self-
Management Technique on Academic Self-Concept of Under-Achievers in 
Secondary Schools written by Florence Abiola Olorunfemi-Olabisi  and 
Moyosola Jude Akomolafe. The results showed that self-management 
technique significantly enhanced the academic self-concept of under achievers 
in secondary schools. t-calculated was 1.97 while the t-critical was 1.73 at 
0.05 level of significance. Since the t calculated is greater than t-critical, the 
null hypotheses which stated that there is no significant difference in the 
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academic self-concept of treatment and control group was rejected. This 
revealed that there was a significant difference in the academic self-concept of 
students that were exposed to self-management therapy and their counterparts 
in the control group. The difference of this research is the research design. 
The research above is experimental design, which the researcher gives 
treatment to the experimental group. While, this thesis conducts correlation 
design. In the journal self- management is the technique to enhance academic 
self-concept. in this proposal, academic self-management is the second 
variable as X2 that will influence variable Y reading comprehension. 
The forth previous research is from science direct journal entitled A 
Review on the Important Role of Vocabulary Knowledge in Reading 
Comprehension Performance written by Soodeh Hamzehlou Moghadama, 
Zaidah Zainalb, and Mahsa Ghaderpourc. This journal is qualitative research 
which describe the importance of vocabulary in reading comprehension. The 
result of the research shows that vocabulary knowledge plays a very 
significant role in reading exams, and reading investigation has constantly 
come up with a word knowledge element on which vocabulary tests load 
positively. Vocabulary mastery and reading comprehension have strong 
relation as like as in the hypothesis of the proposal. 
The researcher conducted research entitled “A Correlational Study 
Between Vocabulary Mastery, And Academic Self- Management Towards 
Reading Comprehension  Among The Eighth Grade Students Of Mtsn II 
Surakarta  In The Academic Year 2018/2019” The weakness of this research 
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are many rescher conduct study about correlation between vocabulary mastery 
and reading comprehension. From the several previous researchs, the 
researcher find that all of study correlation of vocabulary mastery and reading 
comprehension have correlation. So, it is not doub again whether vocabulary 
mastery will influence reading comprehension. In addition the difference of 
the other researchs, the researcher correlate the variable of academic self-
management, this is the innovation of the author correlate vocabulary mastery, 
academic self-management, and reading comprehension.The results shows 
that vocabulary mastery influence  64.32% reading comprehension. It is 
categorized into standard and significant correlation.While, academic self-
management influence 16.4%. It is categorized into low correlation. Then, 
vocabuulary mastery simultanously academic self-management towards 
reading ccomprehension is 64.7 %. It is categorized into standard and 
significant correlation. 
C. Rationale 
Reading is important tool to get information and knowledge. Reading 
cannot be success without comprehension. In comprehension the reader 
understand what have they read, they can understand authors‟ idea, and what 
the authors‟ mean. To understand the text the reader must have prior 
knowledge or experience related to the passage. So, they can comprehend the 
text. Most of students‟ learning activities relate to reading. For example in the 
school students face reading test for school examination, and national 
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examination. So, Reading is the key to success at all levels of education. The 
result of reading activities is comprehension of the text. 
Reading in order to understand the whole text needs have many 
vocabularies. Vocabulary mastery becomes important aspect in 
comprehending the text. Lack of vocabularies usually becomes problem in 
comprehending the text. Whereas, the students whose have many vocabularies 
will be easier to comprehend the text. Vocabulary takes an important factor to 
master English well.  
From the theoretical review discussed previously, academic 
performance is influenced by academic self-management. It discussed about 
components that students need to control to attain their academic 
goals.Academic self-management is strategy management that influence 
factor – factor such as environment factor, and social in academic. It depends 
their students‟ responsibility towards their task as students. The students‟ just 
not only learn about study, but they find how they learning. They must state 
goal and action plan of the study and strategies how to learn. 
Then, it can assume that students‟ reading comprehension is greatly 
supported by two factors, namely vocabulary mastery and academic self-
management. Based on the explanation above, the researcher states that 
students with mastery in vocabulary mastery and academic self-management 
will achieve better comprehension in reading than those who have not.  
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D. Hypothesis 
This research is conducting to test three hypotheses. To test  the first 
and the second variable the researcher use Pearson Product Moment Formula 
,while to test the third variable the researcher use Multiple Correlation. The 
action hypothesis can be determined as follow: 
1. The Fist Hypothesis 
Ho : There is no positive and significant correlation between 
vocabulary mastery and reading comprehension. 
Ha :  There is  positive and significant correlation between vocabulary 
mastery and reading comprehension. 
2. The Second Hypothesis 
Ho : There is no positive and significant correlation between academic 
self-management and reading comprehension. 
Ha : There is positive and significant correlation between academic 
self-management and reading comprehension. 
3. The Third Hypothesis 
Ho : There is no positive and significant correlation between 
vocabulary mastery,  and academic self-management towards  reading 
comprehension. 
Ha : There is positive and significant correlation between vocabulary 
mastery, and  academic self-management towards  reading 
comprehension. 
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CHAPTER III 
METHODOLOGY RESEARCH 
A. The Research Design 
There are several types of studies that may be classified as 
descriptive research design with the type of correctional study Ary 
(1985:327) says that: 
“Correlation studies are concerned with determining the extent of 
relationship between variables. They enable one to measure the extent to 
which variations in one variable are associated with variations in 
determined through the use of the coefficient of correlation” The main 
purpose of a correlation study is to determine relationships between 
variables, and if a relationship exists, to determine a regression equation 
that could be used make predictions to a population (Marilyn K. Simon 
and Jim Goes, 2011).  
The reason of choosing this method is the researcher want to know the 
strength of the two and more variable based on coefficient correlation. The 
researcher has three variables, two independent variables and one 
dependent variable. The statistic that expresses a correlation statistic as a 
linear relationship is the product–moment correlation coefficient. It is 
also called the bivariate correlation, zero-ordercorrelation, or simply r, 
and it is indicated by an “r” for its notation. The statistic is calculatedfor 
two variables ( rxy) by multiplying the z scores on X and Y for each case 
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and then dividingby the number of cases minus one (e.g., see the detailed 
steps in Vockell & Ashner,1995) in (Cresswell, 2012:338). 
The variable of independent and dependent are: 
1. The Independent Variable (X) 
a. Vocabulary Mastery among the eighth grade of MTsN Surakarta II 
in the academic year of 2018/2019 (X1) 
b. Academic Self-Management among the eighth grade of MTsN 
Surakarta II in the academic year of 2018/2019 (X2) 
2. The Dependent Variable 
Reading comprehension among the eighth grade of MTsN Surakarta 
II in the academic year of 2018/2019 (Y) 
 
The correlation between three variables can be seen in the figure 3.1 
 
 
  
 
 
 
 
Figure  3.1 Correlation between Vocabulary Mastery (X1), Academic Self-Management (X2), 
and Reading Comprehension (Y). The independent variables are simultanuesly towards the 
dependent variables. 
Vocabulary 
Mastery (X1) 
Reading 
Comprehension 
(Y) 
Academic Self-
Management 
(X2) 
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NO Activity April May June July AugustSept Nov Des Feb
1 Pre-Research
2 Making Proposal
3 Seminar Proposal
4 Making Instrument
5 Revise Instruent
6 Taking Try Out Data 
7 Taking Main  Data 
8 Analyzing the Data
9 Reporting the Results
Based on classification above, the first variable  (vocabulary mastery). 
The second variable (academic self-management) are classified into an 
independent variable. These are variables regarded the cause of other 
variables. The last variable (reading comprehension) is classified as 
depended variable. It means that the existence of this variable is leading 
by proceeding one. These variables are named as variable X1 Vocabulary 
mastery, X2 Academic self-management, and Y Reading comprehension. 
B. Setting of the research 
1. Setting of Place 
This research took at eighth grade students of MTsN Surakarta 
II in academic year of 2018/2019. It located at Jl. Transito, Pajang, 
Laweyan, Surakarta, Jawa Tengah. 
2. Setting of Time 
The researcher hold the research on March 2018 - January 2019 
at MTsN  Surakarta II. The activities of the research were writing 
proposal, action and analyzing data 
Table 3.1 Table of Research Activities Conducted In MTsN Surakarta II 
 
 
 
 
 
 
74 
 
 
C. The Population of the Research 
1. Population 
A populationis a group of individuals who have the same 
characteristic. For example, all teachers would make up the population 
of teachers, and all high school administrators in a school district 
would comprise the population of administrators. As these examples 
illustrate, populations can be small or large. You need to decide what 
group you would like to study. The large group of interest to a 
researcher is called the population (Creswell, 2011: 142). Typically, 
population is large, containing far too many individuals to measure 
and study (Frederick & Ann, 2015: 133). The population of the 
research is all the eighth grade students of MTsN Surakarta II in first 
semester in academic year 2018/2019.There are eighth class students 
of MTsN Surakarta II. The sample was taken by cluster random 
sampling. 
2. Sample 
A sampleis a subgroup of the target population that the researcher 
plans to study for generalizing about the target population (Creswell, 
2011: 142). In an ideal situation, the researcher selects a sample of 
individuals who are representative of the entire population. The 
researcher takes three classes as the sample from the total number of 
eighth grade students of MTsN Surakarta II in the academic year 
2018/2019. The chosen class was VIII A3 as a sample of try out 
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testing, VIII A1, and VIII A2 were as a sample of the instrument 
testing. 
3. Sampling 
The process of selecting individuals for a study is called 
sampling. Sampling methods also called sampling technique or 
sampling procedure. Sampling methods fall into two basic categories: 
probability sampling or random sampling, and purposive sampling 
(Singarimbun & Effendi, 1989: 155).  
The populations of cluster random sampling have been 
clustered in preexisting group (Graveter & Forzano, 2016: 145). The 
populations are very large, so it is difficult to choose sample. As a 
result, the researcherchooses a complete list of groups or clusters in 
the population as sample of the research.  the researcher selected a 
group of sample randomly. 
 The steps selected the class: first, the researcher made list of 
eighth the classes in the school. Second, the researcher wrote the code 
of the classes and rolled the paper. Third, the writer put the roll paper 
randomly. The chosen paper became the selecting class as sample of 
this research. The researcher chooses three classes to be a sample. 
From the random selecting, the chosen class was VIII A3 as a sample 
of try out testing, VIII A1, and VIII A2 were as a sample of the 
instrument test. 
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D. Technique of Collecting Data 
The Research used test instruments, and questionnaire to collect the 
data. The instrument tests were used to collect the data of two variables in 
this research such as vocabulary mastery, and reading comprehension, 
while academic self-management used questionnaire test. 
1. The Research Instruments of Collecting The Data 
In this research, the researcher used test and questionnaire to collecting 
the data. 
a. Test Instrument 
Collecting data can be form test or objective scale. This 
measurement conclude individual characteristic from numerical 
which the respondents are given through some of test. Test 
measurement obtains the respondents fill numerical or another 
signal in the answer sheet. Commonly, the alternative choice is 
restricted two or more and the respondents should choose one from 
it. Then the researcher conclude individual characteristic of the 
respondent. There are several kinds of measurement test such as 
intelligent atitude test, achievement test, personality test, attitude 
scale, and value scale (Dajan, 1986: 40).The instrument here used 
test that consisted of test vocabulary and test of reading 
comprehension. Before giving the test to the sample, the test tested 
to the sample as the try out. It was used to know the validity, and 
reliability of the test. 
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1) The Test of Vocabulary Mastery 
This test was used to measure vocabulary mastery of 
the students. The researcher gave 30 questions. The form of 
the question was multiple choices, which consisted 4 
alternatives. It included word class of vocabulary, and word 
meaning of vocabulary. For the detail explanation see blue 
print of vocabulary mastery test Appendix 10. 
The scoring system of the vocabulary mastery, whether 
students choice correct answer got 1 score, but whether the 
answer was wrong they got 0 score, 
 
 
Figure 3.2 Scoring of Vocabulary Mastery Test 
2) The Test of Reading Comprehension 
This test was intended to collect data of Reading 
comprehension variable. The researcher gave 30 questions 
which the form was multiple choices. The test conducted 
following by the syllabus of the eighth grade in first 
semester. In this research reading instrument test, the 
researcher usedselective and interactive types of reading. 
The students will select appropriate lecxical, and 
grammarical. In addition, Interactive reading because the 
students need to bring their schemata to get better 
Scoring =  
Correct answers
total of numbers
× 100 
78 
 
 
understanding, for example in annoucement, memo, and 
greeting card.  
While, in types of comprehension used  literal and 
drawing interference as the types of comprehension. Literal 
means, the question shows explicitly; and drawing 
interference means, the students understand the author 
means. The questions covered identifying details, the main 
idea, identifying references, drawing conclusion, 
identifying the title of the text, identifying the purpose of 
the text, making prediction, and making judgment. For the 
detail explanation blue print of reading comprehension see 
Appendix 15. 
The researcher gave 1 point for correct answer and 0 
point for false answer. The Scorring formula of Vocabulary 
Mastery can be seen at Figure 3.2 
    
 
    Figure 3.3 Scoring of Reading Comprehension Test 
b. Questionnaire 
Questionnaire is list of question which is sent per post or 
respondents to be completed. The respondents answer the question 
without the researcher help. So the researcher should make 
question clearly (Dajan, 1986;38). In this research, the 
Scoring = 
Correct answers
total of numbers
 × 100 
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questionnaire was giving to measure academic-self management. 
This questionnaire consisted of 30 items. The questionnaire 
included 5 indicators such as: motivation, how we motivate our  
self tobe betteer in learning;  method of learning, the methods and 
tools we used in learning which is appropriate withour self, use 
time, how we manage times to be more effective and efficient. 
physical and social environment, healthy physical and social 
environmant will influence better students‟ perfomance; and 
performance, how we observe and evaluate our performance. The 
Scorring are calculated by total number of the All of items are 
positive and negative form. The score of each statements has been 
determined as follows 
Statement 
Sangat 
Setuju Setuju Ragu 
Tidak 
Setuju 
Sangat 
Tidak Setuju 
Positive 5 4 3 2 1 
Negative 1 2 3 4 5 
Table 3.2 Scoring of Academic Self-Management 
2. Try out the Instruments 
Before the instruments were used the researcher tested the 
instruments by tryout-test. These were intended to find level of 
validity and reliability of the instruments. The instruments of the 
research were tested vocabulary mastery and reading comprehension, 
while questionnaire was for academic self-management. 
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a. The Validity Instruments 
Ary et al. (2010: 225), Validity is the most important 
consideration in developing and evaluating measuring instruments. 
He stated that validity is defined as the extent to which instrument 
measured what it claimed to measure. 
To measure the validity of Reading Comprehension, 
Vocabulary Mastery , and Academic Self-Management the 
researcher used analysis validity from SPSS 23.00. The 
instruments test are valid if robserved> rtable. The steps are as follows: 
1) Open program SPSS 23 for Windows 
 
 
 
 
 
2) Click variable view, give content of the name column with item 
until the  questions are complete and decimal column stay 0. 
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3) Click data view >> insert data from the variable 
 
 
 
 
 
4) Click analyze >> click correlate >> Bivariate 
 
 
 
 
 
5) Then will appear like this the table below: 
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6) After that remove the variable column, check list Pearson the 
analyze to find correlation 2 variables that required parametic 
analyze >> click OK 
 
 
 
 
7) Finally, there will appear the result in below. 
 
 
 
 
 
b. The Reliability Instrument  
Ary et al.(2010:236) states that the reliability of a measuring 
instruments is the degree of consistency with which it measures 
whatever it is measuring. To determine the reliability of academic 
self-management text questionnaire, vocabulary test, and reading 
comprehension test. The researcher used Alpha Cronbach Formula 
is as follows through SPSS 23 version from Windows. The 
83 
 
 
intruments variable are valid If the value of Cronbach alpha >  ttable 
(0.5). (Arikunto, 2006: 276) 
1) Open program SPSS 23 for Windows 
 
 
 
 
2) Click variable view, give content of the name column with item 
until the  questions are complete and decimal column stay 0. 
 
 
 
 
 
3) Click data view >> insert data from the variable 
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4) Click Analyze >> click scale >> click Reliability Analysis  
 
 
 
 
5) Then will appear like this in the below: 
 
 
 
 
6) After that remove the variable column>> click OK 
 
 
 
 
7) Finally, there will appear the result below: 
 
 
. 
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E. Technique of Analyzing Data 
1. Description of the Data 
After collecting the data, the next step is analyzing data in 
order to know whether there is significant and positive correlation 
between vocabulary mastery, academic self-management, and reading 
comprehension. Descriptive Statistic that indicates general tendencies 
in the data (mean, mode, median), the spread of scores (variance, 
standard deviation, and range), or a comparison of how one score 
relates to all others (z scores, percentile rank). We might seek to 
describe any of our variables: independent, dependent, control, or 
mediating (Creswell: 2011). 
a. Mean 
Creswell (2011:184) The mean is the most popular statistic 
used to describe responses of all participants to items on an 
instrument. A mean(M ) is the total of the scores divided by the 
number of scores.  
 
b. Median 
Creswell (2011:185) Medianscore divides the scores, rank-
ordered from top to bottom, in half. Fifty percent of the scores lie 
above the median and 50% lie below the median.  
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c. Mode 
Creswell (2011:185) Mode is the score that appears most 
frequently in a list of scores. It is used when researchers want to 
know the most common score in an array of scores on a variable. 
d. Measures of Variability  
Variability indicates the spread of the scores in a distribution. 
Range, variance, and standard deviation all indicate the amount of 
variability in a distribution of scores.  
e. Standard Deviation 
The meaning of the standard deviation becomes evident when we 
graph a theoretical distribution of scores 
 The steps of SPSS are as follows: 
1) Open SPSS 
2) Then, click variable view put label with vocabulary mastery, 
academic self-management, and reading comprehension. 
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3) After inserting data from variables then click analyze >> 
Descriptive statistic is summary of mean, mode, median, and 
standard deviation.  
 
 
 
4) Appear column below 
 
 
 
5) Replace the variable column then click OK 
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6) Next click Mean, Median, Mode, Stand deviation, Range, 
Minimum, Maximum. After that click continue. 
 
 
 
 
7) After appear column like below then >> click chart >> click 
histogram, and give check list at the show curve on histogram >> 
then click OK. 
 
 
 
 
 
8) Finally, the result will appear as follow: 
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2. Normality Testing 
Normality test is one of the perquisite tests before entering 
linier correlation analysis that is to know whether the sample that took 
from the population has normal distribution or not. Normality testing  
which the most simple data can make graphic distribution of score 
frequency. (Irianto, 2007:275). The researcher computed data using 
Kolmogorov-Smirnov (K-S) from SPSS 23. The test will be normal if  
K-S value > 0.05. The steps of SPSS are as follows: 
1) Open program SPSS 23 for windows 
2) Make variable by checking variable view 
3) Write the labelcolumn 
4) Open data view, input the data in the variable. 
5) Click analyze >> Non Parametric Test used to compare the value 
of the mean to sample population. Then click legacy dialog to 
make the table in normality test. Then click 1-sample K-S (one 
sample). 
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6) After that replace data to the list and normal give check list. 
 
 
 
 
7) Finally, the normality test is below. 
 
 
 
 
 
3. Linearity Testing 
Linearity testing can be counted regression sum square. But, it 
will mislead if there is a lot of data. The researcher can use sum of 
squares error, which is can be divided into two section sum of square 
non equal, and sum of squares error. In discuss inequality y we can 
make group (y) based on value X. It means that, we must search 
deviation of X in group of value X. So, total of validity degree is k 
(total of X) reduced 2. Whereas, sum of square error is difference 
regression of sum square which is sum of square non equal, with 
validity degree n-k. 
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The researcher computed the data using analysis through SPSS 
23 version. The test will be linear if the Sig.linear value > 0.05. The 
Stepsof SPSS are as follows: 
1) Open program SPSS 23 for windows 
2) Make variable by variable view 
3) Write the labelcolumn 
4) Open data view, input the data in the variable. 
5) Next click data view put vocabulary mastery and reading 
comprehension, >> click analyze, >> click compare mean for 
comparing the average of one sample or couple sample, >> click 
mean. 
 
 
 
6) After appear column below replace variable appropriate with 
columnlist dependent or independent list. 
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7)  Next choose mean, number of cases and standard deviation at 
statistic column for replace to cell statistic column. Check list for 
linearity and click continue. 
 
 
 
 
8) Click Show normality 
 
 
 
 
9) Finally, that is result of Linearity Testing 
 
 
 
 
 
 
93 
 
 
4. Hypothesis Testing 
A hypothesis is a statement of your assumptions about the 
prevalence of a phenomenon or about a relationship between three 
variables that you plan to test within the framework of the study. 
When formulating a hypothesis you have an obligation to draw 
conclusions about it in the text of the report. Hypotheses have a 
particular style of formulation. You must be acquainted with the 
correct way of wording them. In a study you may have as many 
hypotheses as you want to test. However, it is not essential to have a 
hypothesis in order to undertake a study – you can conduct a perfectly 
satisfactory study without formulating a hypothesis. 
(Kumar,2011:205) 
This research is conducting to test three hypotheses. To test  
the first and the second hypothesis  the researcher use Pearson Product 
Moment formula ,while to test the third hypothesis the researcher use 
Multiple Correlation. The statistical hypothesis can be determined is as 
follows: 
a. The First Hypothesis 
Ho : There is no positive and significant correlation between 
vocabulary mastery and reading comprehension. 
Ha :  There is  positive and significant correlation between 
vocabulary mastery and reading comprehension. 
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b. The Second Hypothesis 
Ho : There is no positive and significant correlation between 
academic self-management and reading comprehension. 
Ha : There is positive and significant correlation between 
students‟ academic self-management and reading 
comprehension. 
c. The Third Hypothesis 
Ho : There is no positive and significant correlation between 
vocabulary mastery and academic self-management towards  
reading comprehension. 
Ha : There is positive and significant correlation between 
vocabulary mastery, and academic self-management towards  
reading comprehension. 
To test the first, the second hypothesis, the researcher 
used Pearson Product Moment Formula through SPSS 23 from 
Windows. Ha is accepted if significant correlation value is 
lower than 0.05. The steps of computing first and second 
hypothesis are as follows: 
1) Open program SPSS 23 for windows 
2) Make variable by variable view 
3) Write the labelcolumn 
4) Open data view, input the data in the variable.  
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5) Then click Analyze >> Correlate >> Bivariate. As follow: 
 
 
 
 
6) Appears a box enter variable box >> Select Pearson two 
tailed and flag significant correlation >> click OK. As 
follow: 
 
 
 
 
 
7) Replace the variable 
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8) Finally, it will appear SPSS output, as follow: 
 
 
 
 
 
The steps of computing third hypothesis are as follows: 
1) Open program SPSS 23 for windows 
2) Make variable by variable view 
3) Write the labelcolumn 
4) Open data view, input the data in the variable.  
5) Then click Analyze >> Regression >> Linear 
 
 
 
 
6) Then the program will appear table dialog as follows: 
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7) Replace the variable column appropriate with independent 
and dependent variable. 
 
 
 
 
8) Finally, it will appear SPSS output, as follow:
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
In this chapter, the researcher presents discusses the research findings and the 
discussion of the research finding. The researcher find consist of the research finding, 
the description of the data, and data analysis, hypothesis testing. There are three 
variables in this research: vocabulary mastery (X1), academic self-management (X2), 
and reading comprehension (Y). From the three variables will be explained in the 
data description. The data description consists normality testing, linearity testing, 
linearity regression, significant regression, and hypothesis testing.  
A. Research Findings 
In the research finding, the researcher describes the description of the data 
which have three variables, two independent variables, and one dependent 
variable.  
1. The Research Instrument Testing 
a. The Validity of the Instrument   
1) The Validity of Vocabulary mastery 
The validity of reading comprehension test used internal 
validity that consisted construct validity. The researcher used 
Person Product Moment to measure the construct validity. The 
criteria of the validity is that the test becomes valid if robserved> r 
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table and it is invalid if robserved ˂ r table. The validity of the test can be 
seen in Table 4.1: 
Table 4.1 The Validity Test of Vocabulary Mastery 
Items robserved (rxy) r table (0.05 
with N= 26 
Result 
Item 1 -0.549 0.388 Invalid 
Item 2 -0.48 0.388 Invalid 
Item 3 0.439 0.388 Valid 
Item 4 0.454 0.388 Valid 
Item 5 0.502 0.388 Valid 
Item 6 0.502 0.388 Valid 
Item 7 -0.008 0.388 Invalid 
Item 8 0.078 0.388 Invalid 
Item 9  -0.160 0.388 Invalid 
Item 10 0.435 0.388 Valid 
Item 11 -0.258 0.388 Invalid 
Item 12 0.485 0.388 Valid 
Item 13 0.429 0.388 Valid 
Item 14 0.454 0.388 Valid 
Item 15 0.402 0.388 Valid 
Item 16 -0.260 0.388 Invalid 
Item 17 -0.163 0.388 Invalid 
100 
 
 
Item 18 0.485 0.388 Valid  
Item 19 0.435 0.388 Valid 
Item 20 -0.163 0.388 Invalid 
Item 21 0.435 0.388 Valid 
Item 22 -0.378 0.388 Invalid 
Item 23 0.568 0.388 Valid 
Item 24 -0.13 0.388 Invalid 
Item 25 -0.138 0.388 Invalid 
Item 26 0.435 0.388 Valid 
Item  27 0.512 0.388 Valid 
Item 28 0.407 0.388 Valid 
Item 29 -0.51 0.388 Invalid 
Item 30 0.454 0.388 Valid 
Item 31 0.485 0.388 Valid 
Item 32 0.424 0.388 Valid 
Item 33 -0.111 0.388 Invalid 
Item 34 -0.048 0.388 Invalid 
Item 35 0.427 0.388 Valid 
Item 36 -0.031 0.388 Invalid 
Item 37 0.414 0.388 Valid 
Item 38 0.424 0.388 Valid 
Item 39 0.590 0.388 Valid 
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Item 40 0.380 0.388 Invalid 
Item 41 0.443 0.388 Valid 
Item 42 0.396 0.388 Valid 
Item 43 0.483 0.388 Valid 
Item 44 0.454 0.388 Valid 
Item 45 -0.276 0.388 Invalid 
Item 46 0.521 0.388 Valid 
Item 47 0.568 0.388 Valid 
Item 48 0.512 0.388 Valid 
Item 49 0.356 0.388 Valid 
Item 50 0.555 0.388 Valid 
Adverb  Valid items= 
32 
Invalid items= 
18 
  
 
After being computed, they are consulted to the rtable of Pearson 
Product Moment. The value of rtable for N = 26 at the level α = 0.05 is 
0.388. The result of the try out test indicates that from 50 items test 32 
items are valid and 18 items are invalid. The data is presented in 
Appendix 4.1 
 
102 
 
 
2) The Validity of Academic Self-Management  
The validity of reading comprehension test used internal 
validity that consisted construct validity. The researcher used 
Person Product Moment to measure the construct validity. The 
criteria of the validity is that the test becomes valid if robserved >       
rtable and it is in valid if robserved ˂ r table. The validity of the test can 
be seen in Table 4.2. 
Table 4.3The Validity Test of Academic Self-Management 
Items robserved (rxy) r table (0.05 
with N= 26 
Result 
Item 1 0.576 0.388 Valid 
Item 2 0.745 0.388 Valid 
Item 3 0.030 0.388 Invalid 
Item 4 0.600 0.388 Valid 
Item 5 0.227 0.388 Invalid 
Item 6 0.433 0.388 Valid 
Item 7 0.197 0.388 Invalid 
Item 8 0.228 0.388 Invalid 
Item 9  0.614 0.388 Valid 
Item 10 0.652 0.388 Valid 
Item 11 0.402 0.388 Valid 
Item 12 0.481 0.388 Valid 
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Item 13 0.452 0.388 Valid 
Item 14 0.535 0.388 Valid 
Item 15 0.403 0.388 Valid 
Item 16 p0.485 0.388 Valid 
Item 17 0.453 0.388 Valid 
Item 18 0.211 0.388 Invalid 
Item 19 0.283 0.388 Invalid 
Item 20 0.072 0.388 Invalid 
Item 21 0.281 0.388 Invalid 
Item 22 0.070 0.388 Invalid 
Item 23 0.160 0.388 Invalid 
Item 24 0.499 0.388 Valid 
Item 25 -0.20 0.388 Invalid 
Item 26 0.171 0.388 Invalid 
Item  27 0.447 0.388 Valid 
Item 28 0.445 0.388 Valid 
Item 29 0.082 0.388 Invalid 
Item 30 -0.406 0.388 Invalid 
Item 31 0.580 0.388 Valid 
Item 32 0.601 0.388 Valid 
Item 33 0.441 0.388 Valid 
Item 34 0.047 0.388 Invalid 
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Item 35 0.048 0.388 Invalid 
Item 36 0.049 0.388 Invalid 
Item 37 0.684 0.388 Valid 
Item 38 0.447 0.388 Valid 
Item 39 0.282 0.388 Invalid 
Item 40 0.450 0.388 Valid 
Item 41 0.484 0.388 Valid 
Item 42 0.459 0.388 Valid 
Item 43 0.690 0.388 Valid 
Item 44 0.525 0.388 Valid 
Item 45 0.088 0.388 Invalid 
Item 46 0.393 0.388 Valid 
Item 47 0.548 0.388 Valid 
Item 48 0.637 0.388 Valid 
Item 49 0.435 0.388 Valid 
Item 50 0.24 0.388 Invalid 
Adverb  Valid items = 
30 
Invalid items 
= 20 
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After being computed, they are consulted to the rtable of Pearson 
Product Moment. The value of rtable for N = 26 at the level α = 0.05 is 
0.388. The result of the try out test indicates that from 50 items test 30 
items are valid and 20 items are invalid. The data is presented in 
Appendix 4.2 
3) The Validity of Reading Comprehension Test 
The validity of reading comprehension test used internal 
validity that consisted construct validity. The researcher used 
Person Product Moment to measure the construct validity. The 
criteria of the validity is that the test becomes valid if robserved >       
rtable  and it is invalid if robserved ˂ r table. The validity of the test can 
be seen in Table 4.3. 
Table 4.4The Validity Test of Reading Comprehension 
    
Items robserved (rxy) r table (0.05) 
with N = 26 
Result 
Item 1 0.408 0.388 Valid 
Item 2 0.529 0.388 Valid 
Item 3 0.450 0.388 Valid 
Item 4 0.650 0.388 Valid 
Item 5 0.448 0.388 Valid 
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Item 6 0.422 0.388 Valid 
Item 7 0.450 0.388 Valid 
Item 8 -0.250 0.388 Invalid 
Item 9  0.509 0.388 Valid 
Item 10 0.421 0.388 Valid 
Item 11 0.577 0.388 Valid 
Item 12 0.508 0.388 Valid 
Item 13 -0.156 0.388 Invalid 
Item 14 0.499 0.388 Valid 
Item 15 0.426 0.388 Valid 
Item 16 -0.237 0.388 Invalid 
Item 17 0.422 0.388 Valid 
Item 18 -0.276 0.388 Invalid 
Item 19 0.479 0.388 Valid 
Item 20 0.439 0.388 Valid 
Item 21 0.449 0.388 Valid 
Item 22 0.515 0.388 Valid 
Item 23 0.515 0.388 Valid 
Item 24 0.415 0.388 Valid 
Item 25 0.480 0.388 Valid 
Item 26 0.403 0.388 Valid 
Item  27 0.441 0.388 Valid 
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Item 28 -0.166 0.388 Invalid 
Item 29 0.636 0.388 Valid 
Item 30 0.512 0.388 Valid 
Item 31 0.390 0.388 Valid 
Item 32 -213 0.388 Invalid 
Item 33 0.576 0.388 Valid 
Item 34 0.449 0.388 Valid 
Item 35 -0.10 0.388 Invalid 
Item 36 -0.131 0.388 Invalid 
Item 37 0.408 0.388 Valid 
Item 38 0.364 0.388 Invalid 
Item 39 -0.131 0.388 Invalid 
Item 40 -0.029 0.388 Invalid 
Item 41 0.581 0.388 Valid 
Item 42 0.398 0.388 Valid 
Item 43 -0.276 0.388 Invalid 
Item 44 0.434 0.388 Valid 
Item 45 -0.21 0.388 Invalid 
Item 46 -0.133 0.388 Invalid 
Item 47 0.314 0.388 Invalid 
Item 48 0.089 0.388 Invalid 
Item 49 0.423 0.388 Valid 
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Item 50 0.392 0.388 Valid 
Adverb  Valid items = 
35 
Invalid items = 
15 
  
 
After being computed, they are consulted to the rtable of Pearson 
Product Moment. The value of rtable for N =26 at the level α = 0.05 is 
0.388. The result of the try out test indicates that from 50 items test 28 
items are valid and 22 items are invalid. The data is presented in 
Appendix 4.3. 
b. The Reliability Test 
After computing the validity, the researcher computed the 
reliability test. There are three reliability tests, for vocabulary mastery, 
academic self-management, and reading comprehension. The 
researcher used SPSS 23.00 program from Windows to compute the 
reliability test. The results are as a follows:   
Variable Cronbach‟s Alpha N of items 
Vocabulary Mastery 0.748 50 
Academic Self-
Management 
0.806 50 
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Reading 
Comprehension 
0.755 50 
Table4.5The Reliability of Vocabulary Mastery, 
Academic Self-Management, and Reading Comprehension. 
From the result of reliability of vocabulary mastery the 
reliability coefficient is 0.748. The variable is stated as reliable if 
Cronbach‟s Alpha value > 0.5 or the result Cronbach‟s Alpha > r table. 
The result shows that, Cronbach‟s Alpha value is 0.748 > 0.5. It means 
that, the try out test of vocabulary mastery is reliable.  
From the result of reliability of academic self-management  the 
reliability coefficient is 0.806. The variable is stated as reliable if 
Cronbach‟s Alpha value > 0.5 or the result Cronbach‟s Alpha > r table . 
The result showes that, Cronbach‟s Alpha value is 0.806 > 0.5. It 
means that, the try out test of academic self-management is reliable.  
From the result of reliability of reading comprehension the 
reliability coefficient is 0.755. The variable is stated as reliable if 
Cronbach‟s  Alpha value > 0.5 or the result Cronbach‟s Alpha > r table. 
The result shows that, Cronbach‟s Alpha value is 0.806 > 0.5. It means 
that, the try out test of reading comprehension is reliable.  
In Brief, It can be concluded that the test of vocabulary 
mastery, academic self-management, and reading comprehension are 
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appropriate to be used as the research instruments. All items that are 
used in the tests are valid and reliable. 
2. Description of the Data 
The researcher description is based on the score of instrument test to 
know the students ability of vocabulary mastery and reading 
comprehension, and instrument questionnaire to know the students‟ ability 
of academic self-management. The object of the research was MTsN 
Surakarta II, and the sample was the eighth grade students. In the data 
description consist of mean, mode, standard deviation, the highest and the 
lower score. The computation of mean, median, mode, etc. the research 
was used SPSS 23 for Windows and the result is as follows:  
Table 4.5Description of the Data 
Statistics 
 
Vocabulary 
mastery 
Academic self-
management 
Reading 
ccomprehensio
n 
N Valid 48 48 48 
Missing 0 0 0 
Mean 75.02 108.73 76.15 
Std. Error of Mean 1.397 1.198 1.338 
Median 76.00 109.00 76.00 
Mode 83 104
a
 73
a
 
Std. Deviation 9.681 8.302 9.271 
Variance 93.723 68.925 85.957 
Skewness -.377 .202 .039 
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Std. Error of Skewness .343 .343 .343 
Kurtosis -.383 .174 -.494 
Std. Error of Kurtosis .674 .674 .674 
Range 40 38 37 
Minimum 53 91 60 
Maximum 93 129 97 
Sum 3601 5219 3655 
a. Multiple modes exist. The smallest value is shown 
 
From the table above, the researcher explains some common statistical 
that are used to describe the data. There are three data variables in this 
research, namely the data of vocabulary mastery, the data of academic 
self-management, and the data of reading comprehension. 
a. The Data of Vocabulary Mastery 
The data of vocabulary mastery is collected by instrument test. 
The test consist 30 items of test which are valid items. The 
respondents of the test are 48 students of the eighth grade at MTsN 
Surakarta II. From the result of the test the highest score is 93 and the 
lowest score is 53. So, the range is 40. The sum is 3634. The 
respondents are 48 students. The mean is 75.02. The standard error of 
mean is 1.397. The median is 76.00. The mode is 83. The variance is 
93.723. The standard deviation is 9.681. Briefly, the students at the 
eighth grade of MTsN II Surakarta have ability for answering the 
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vocabulary mastery instrument test is variance. The data distribution 
of the frequency can be seen Table 4.7. 
Table 4.6 The Data Frequency of Vocabulary Mastery 
Vocabulary mastery 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 53 1 2.1 2.1 2.1 
56 2 4.2 4.2 6.3 
60 2 4.2 4.2 10.4 
63 3 6.3 6.3 16.7 
66 3 6.3 6.3 22.9 
70 5 10.4 10.4 33.3 
73 5 10.4 10.4 43.8 
76 6 12.5 12.5 56.3 
80 7 14.6 14.6 70.8 
83 8 16.7 16.7 87.5 
86 3 6.3 6.3 93.8 
90 1 2.1 2.1 95.8 
93 2 4.2 4.2 100.0 
Total 48 100.0 100.0  
 
The table 4.7 above explained about the frequency of students‟ 
vocabulary mastery. The analysis of the data shows that 1 student gets 
score 53 (2.1%), 2 students get 56 score (4.2%), 2 students get 60 
score (4.2%), 3 students  get 63 score (6.3%), 3 students get 66 score 
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(6.3%), 5 students get 70 (10.4%),  5 students get 73 score (10.4%), 6 
students get 76 score (12.5%), 7 students get 80 score (14.6%),            
8 students get 83 score (16.7%), 3 students get 86 score (6.3%),           
1 student gets 90 score (2.1%). 2 students get 93 score (4.2%). 
 It means that, 1 student gets 53 score as the lowest score of 
vocabulary mastery test. While, 2 students get 93 as the highest score. 
From the highest score and the lowest score, it can be concluded the 
range, the range is 40. As a result, the score of vocabulary mastery of 
the eighth grade at MTsN Surakarta II is variance. The frequency 
distribution of vocabulary mastery of the eighth grade at MTsN 
Surakarta II can be seen in the following  Figure 4.1.  
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4.1 Historam of Vocabulary Mastery 
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b. The Data of Academic Self- Management 
The data of academic self-managementis collected by 
questionnaire test. The test consist 30 items of test which are valid 
items. The respondents of the test are 48 students of the eighth grade at 
MTsN Surakarta II. From the result of the test the highest score is 204 
and the lowest score is 86. So, the range is 118. The sum is 6789. The 
respondents are 48 students. The mean is 141.63. The standard error of 
mean is 5.198. The median is 143.50. The mode is 100
a
. The variance 
is 1297.048. The standard deviation is 36.015.  Briefly, the students at 
the eighth grade of MTsN II Surakarta have variance ability for 
answering the academic self-management questionnaire test. The data 
distribution of the frequency can be seen Table 4.7. 
Table 4.7Data Frequency of Academic Self-Management 
Academic Self-Management 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
91 1 2.1 2.1 2.1 
92 1 2.1 2.1 4.2 
95 1 2.1 2.1 6.3 
96 1 2.1 2.1 8.3 
99 1 2.1 2.1 10.4 
100 3 6.3 6.3 16.7 
101 1 2.1 2.1 18.8 
103 1 2.1 2.1 20.8 
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104 6 12.5 12.5 33.3 
105 1 2.1 2.1 35.4 
106 1 2.1 2.1 37.5 
107 3 6.3 6.3 43.8 
108 2 4.2 4.2 47.9 
109 3 6.3 6.3 54.2 
110 6 12.5 12.5 66.7 
111 1 2.1 2.1 68.8 
112 1 2.1 2.1 70.8 
113 1 2.1 2.1 72.9 
114 3 6.3 6.3 79.2 
115 1 2.1 2.1 81.3 
116 2 4.2 4.2 85.4 
117 1 2.1 2.1 87.5 
120 2 4.2 4.2 91.7 
122 1 2.1 2.1 93.8 
124 1 2.1 2.1 95.8 
126 1 2.1 2.1 97.9 
129 1 2.1 2.1 100.0 
Total 48 100.0 100.0  
  
The table 4.8  above explained about the frequency of students‟ 
academic self-management.. The analysis of the data shows that 1 
student gets 91 score (2.1%), 1 student gets 92 score and the (2.1%),  1 
student gets 95 score (2.1%), 1 student gets 96 score (2.1%),  1 student 
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gets 99 score (2.1%), 3 students get 100 score (6.3%), 1 student gets 
101 score (2.1%), 1 student gets 103 score (2.1%), 6 students get 104 
score (12.5%), 1 student gets 105 score (2.1%), 1 student gets 106 
score (2.1%), 3 students get 107 score (6.3%).  
2 students get 108 score (4.2%), 3 students get 109 score 
(6.3%), 6 students get 110 score (12.5%), 1 student gets 111 score 
(2.1%), 1 student gets 112 score (2.1%), 1 student gets 113 score 
(2.1%), 3 students get 114 score (6.3%), 1 student gets 115 score 
(2.1%), 2 students get 116 score (4.2%),  1 student gets 117 score 
(2.1%), 2 students gets 120 score (4.2%), 1 student gets 122 score 
(2.1%), 1 student gets 124 score (2.1%), 1  student gets 126 score 
(2.1%), 1 student gets 129 score (2.1%).  
From the table above, it can be concluded that, 1 student gets 
204 score as the higher score. 1 student gets 86 score as the lowest 
score. So, the range is 118. As a result, the score of academic self-
management of the eighth grade at MTsN Surakarta II is variance. The 
frequency distribution of academic self-management of the eighth 
grade at MTsN Surakarta II can be seen in the following Figure 4.4. 
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Figure 4.2 Histogram of Academic Self-Management 
 
c. The Data of Reading Comprehension 
The data of Reading Comprehension is collected by instrument 
test. The test consist 30 items of test which are valid items. The 
respondents of the test were 48 students of the eighth grade at MTsN 
Surakarta II. From the result of the test the highest score is 97 and the 
lowest score is 60. So, the range is 37. The sum is 3655. The 
respondents are 48 students. The mean is 76.15. The standard error of 
mean is 1.338. The median is 76.15. The mode is 73. The variance is 
85.957. The standard deviation is 9.271.  Briefly, the students at the 
eighth grade of MTsN II Surakarta have variance ability for answering 
118 
 
 
the reading comprehension instrument test. The frequency distribution 
can be see in Table 4.9. 
Table 4. 8 Data Frequency of Reading Comprehension 
Reading comprehension 
 
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 60 4 8.3 8.3 8.3 
63 2 4.2 4.2 12.5 
66 4 8.3 8.3 20.8 
70 4 8.3 8.3 29.2 
73 7 14.6 14.6 43.8 
76 6 12.5 12.5 56.3 
80 7 14.6 14.6 70.8 
83 5 10.4 10.4 81.3 
86 5 10.4 10.4 91.7 
90 1 2.1 2.1 93.8 
93 2 4.2 4.2 97.9 
97 1 2.1 2.1 100.0 
Total 48 100.0 100.0  
 
The table 4.8 above explained about the frequency of students‟ 
reading comprehension. The analysis of the data shows that 4 students 
get 60 score (8.3%), 2 students get 63 score (4.2%), 4 students get 66 
score (8.3%), 4 students get 70 score (8.3%), 7 students get 73 score 
(14.6%), 6 students get 76 score (12.5%), 7 students get 80 score 
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(14.6%), 5 students get 84 score (10.4%), 5 students get 86 score 
(10.4%), 1 student gets 90 score (2.1%), 2 students get 93 score 
(4.2%), 1 student gets 96 score (2.1%).  
From the table above, it can be concluded that, 1 student gets 
score 96 as the higher score. While, 4 students get 60 score as the 
lowest score. So, the range is 37. As a result, the score of reading 
comprehension of the eighth grade at MTsN Surakarta II is variance. 
The frequency distribution of reading comprehension of the eighth 
grade at MTsN Surakarta II can  be seen in Figure 4.5. 
 
 
 
 
 
 
 
 
 
Figure 4.3 Histogram of Reading Comprehension 
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3. Data Analysis 
The data analysis of this research consisted of pre-requirement testing 
and hypothesis testing. Before testing the hypothesis, it was necessary to 
test the pre-requirement test by using normality and linearity. 
a. Normality Testing  
Normality testing distribution aims to know whether the 
variable data distribution is normal or not. There are three variables in 
this research, so the three of them will be tested normality testing. 
Normality testing of vocabulary mastery, normality testing of 
academic self-management, normality testing of reading 
comprehension. The researcher analyzed using Lilliefors significance 
correction from  Kolmogorov-Smirnov (KS-Z) by SPSS 23.00 
program for Windows. The data was normal if Sig. value > α (0.05). 
The result can be described through in Table 4.9. 
Table 4.9Normality Testing through Kolmogorov-Smirnov Test 
One-Sample Kolmogorov-Smirnov Test 
 
Vocabulary 
Mastery 
Academic 
Self-
Management 
Reading 
Comprehensi
on 
N 48 48 48 
Normal Parameters
a,b
 Mean 75.71 108.73 76.79 
Std. 
Deviation 
9.704 8.302 9.347 
Most Extreme Absolute .115 .106 .091 
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Differences Positive .071 .106 .074 
Negative -.115 -.076 -.091 
Test Statistic .115 .106 .091 
Asymp. Sig. (2-tailed) .125
c
 .200
c,d
 .200
c,d
 
a. Test distribution is Normal. 
b. Calculated from data. 
c. Lilliefors Significance Correction. 
d. This is a lower bound of the true significance. 
  Continuing Table 4.10 
From the table above, it can be conclude that: 
1) Normality testing of vocabulary mastery (X1) 
After being computed, the value for N = 48 at the level of 
significant α = 0.05 is 0.125  Because the value is higher than 0.05, 
so the data distribution of vocabulary mastery is normal. 
2) Normality testing of academic self-management (X2) 
After being computed, the value for N = 48 at the level of 
significant α = 0.05 is 0.200. Because the value is higher than 0.05, 
so the data distribution of academic self-management is normal. 
3) Normality testing of reading comprehension (Y) 
After being computed, the value for N = 48 at the level of 
significant α = 0.05 is 0.200. Because the value is higher than 0.05, 
so the data distribution of vocabulary mastery is normal. 
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b. Linearity Testing. 
Linearity testing aims to know whether three variables which 
will be done by statistical analysis correlation shows the linear 
relationship or not. If the data is  not linear, the regression analysis 
cannot be used to compute the linearity testing. The researcher used F 
test at the level of significant α = 0.05 through SPSS 23.00 from 
Windows.   
1) Linearity testing Vocabulary Mastery (X1) and Reading 
Comprehension (Y 
  Table 4.10 The Linearity Testing of Vocabulary Mastery (X1) and Reading Comprehension (Y) 
ANOVA Table 
 
Sum of 
Squares Df 
Mean 
Square F Sig. 
Reading 
compreh
ension * 
Vocabul
ary 
mastery 
Between 
Groups 
(Combined) 2896.20
9 
12 241.351 7.385 .000 
Linearity 2600.97
4 
1 
2600.97
4 
79.59
1 
.000 
Deviation from 
Linearity 
295.235 11 26.840 .821 .620 
Within Groups 1143.77
0 
35 32.679   
Total 4039.97
9 
47    
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Based on the table test of linearity above, the linearity 
testing of vocabulary mastery, and reading comprehension for 
N = 48 at the level significant α = 0.05 is 0.620. The result 
shows that the linearity is higher than 0.05. So, the regression 
is linear. 
2) Linearity Testing Academic Self-Management (X1) and Reading 
Comprehension (Y) 
Table 4.11 The Linearity Testing of Academic Self-Management (X2) and Reading 
Comprehension (Y) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ANOVA Table 
 
Sum of 
Squares Df 
Mean 
Square F Sig. 
Reading 
compreh
ension * 
Academi
c self-
manage
ment 
Between 
Groups 
(Combined) 2651.31
2 
26 101.974 1.542 .157 
Linearity 
662.427 1 662.427 
10.01
8 
.005 
Deviation from 
Linearity 
1988.88
5 
25 79.555 1.203 .336 
Within Groups 1388.66
7 
21 66.127   
Total 4039.97
9 
47    
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Based on the table test of linearity above, the linearity 
testing of vocabulary mastery, and reading comprehension for N = 
48 at the level significant α = 0.05 is 0.336. The result shows that 
the linearity is higher than 0.05. So, the regression is linear.  
c. Linearity of Regression 
The researcher used equation of simple linear regression through 
SPSS 23.00 program from Windows to predict how far vocabulary 
mastery in reading comprehension. The equation simple linear 
regression is Y = 18.499 + 0.768X   get from  Table 4.12. 
1) The Linearity Regression Vocabulary Mastery (X1) and Reading 
Comprehension (Y) 
Table 4.12 The Linearity Regression Vocabulary Mastery (X1) and Reading Comprehension (Y). 
 
 
 
 
 
 
 
 
 
 
 
Coefficients
a
 
Model 
Unstandardized 
Coefficients 
Standardize
d 
Coefficients 
T Sig. B Std. Error Beta 
1 (Constant) 18.499 6.373  2.902 .006 
Vocabulary 
mastery 
.768 .084 .802 9.118 .000 
a. Dependent Variable: Reading comprehension 
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From the equation Y = 18.499 + 0.768X could be analyzed that: 
a) If the score of students‟ vocabulary mastery (X1) = 0, so it can be 
predicted that the score of reading comprehension (Y) is 18.499. 
While if the score of the students‟ vocabulary mastery (X1) is 75. 
So, it can be predicted the score of reading comprehension (Y) is 
18.499  + 0.768 (75) = 18.556.6. 
b) The coefficient of regression b = 0.768 indicated that the addition 
value of vocabulary mastery for every addition the reading 
comprehension score. It can be concluded that every addition of 
vocabulary mastery score is 1%. The score of reading 
comprehension will enhance 76.8%. It indicates the correlation 
between vocabulary mastery and reading comprehension. 
2) The Linearity Regression Academic Self-Management (X2) and 
Reading Comprehension (Y) 
Table 4.13 Linearity Regression of Academic Self-Management (X2) and Reading Comprehension (Y). 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 26.978 16.416  1.643 .107 
Academic self-management .452 .151 .405 3.004 .004 
a. Dependent Variable: Reading comprehension 
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a) If the score of students‟ academic self-management (X2) = 0, so it 
can be predicted that the score of reading comprehension (Y) is 
26.978. While if the score of the students‟ academic self-
management (X2) is 100, so it can be predicted the score of reading 
comprehension (Y) is 26.978 + 0.452 (100) = 27.023.2 
b) The coefficient of regression  b = 0.442 indicates that the addition 
value of vocabulary mastery for every addition the reading 
comprehension score. It can be concluded, that every addition of 
academic self-management score is 1%. The score of reading 
comprehension will enhance 45.2%. It indicates the correlation 
between academic self-management and reading comprehension. 
3) The Linearity Regression Vocabulary Mastery (X1), Academic 
Self-Management (X2), and Reading Comprehension (Y) 
Table 4.14Linearity Regression Vocabulary Mastery (X1), 
Academic Self-Management (X2 and Reading Comprehension (Y). 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
T Sig. B Std. Error Beta 
1 (Constant) 12.631 10.935  1.155 .254 
Vocabulary mastery .741 .094 .774 7.852 .000 
Academic self-management .073 .110 .065 .662 .511 
a. Dependent Variable: Reading ccomprehension 
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From the equation Y = 12.631 + 0.741X1 + 0.073X2 can be 
analyzed that: 
a) If the score of students‟ vocabulary mastery X1 is 0 and 
students‟ academic self-management X2 is 0, it can be 
predicted that the score of reading comprehension is 12.631. 
While whether the score of vocabulary mastery and academic 
self-management is 90, so it can be predicted the score of 
reading is Y = 12.631 + + 0.741 (90) +0.073 (90)  
= 12.704.26 
b) The coefficient of regression indicates that the addition value 
of reading comprehension for every vocabulary mastery and 
academic self-management score. It indicates, that the 
coefficient is positive. As results, There is positive and 
significant correlation between vocabulary mastery, academic 
self-management and reading comprehension. 
d. Significant Regression 
1) Significant Regression Of Students‟ Vocabulary Mastery (X1) and 
Reading Comprehension (Y)  
Table 4.15 Significant Regression of Students’ Vocabulary Mastery (X1) and Reading Comprehension (Y). 
ANOVA
a
 
Model Sum of Squares Df Mean Square F Sig. 
1 Regression 2600.974 1 2600.974 83.144 .000
b
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Residual 1439.005 46 31.283   
Total 4039.979 47    
a. Dependent Variable: Reading comprehension 
b. Predictors: (Constant), Vocabulary mastery 
 
The result of significant regrssion of the students‟ vocabulary 
mastery (X1), and reading comprehension (Y) is 83.144 . The value of 
Ftable for df  (n1) and df (n2) is 3.20. Because the Fobserved is higher than 
Ftable (83.144 > 3.20) and the significant is 0.000 ˂ 0.05. So the 
regression is significant. 
2) Significant Regression of Students‟ Academic Self-Management 
(X2) and Reading Comprehension (Y)  
Table 4.16 Significant Regression of Students’ Vocabulary Mastery (X1) and Reading Comprehension (Y). 
ANOVA
a
 
Model Sum of Squares Df Mean Square F Sig. 
1 Regression 662.427 1 662.427 9.022 .004
b
 
Residual 3377.552 46 73.425   
Total 4039.979 47    
a. Dependent Variable: Reading comprehension 
b. Predictors: (Constant), Academic self-management 
The result of significant regrssion of the students‟ academic 
self-management (X2), and  reading comprehension (Y) is 9.022. 
The value of Ftable for df  (n1) and df (n2) is 3.20. Because the 
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Fobserved is higher than Ftable (9.022 > 3.20), and the significant is  
0.004 ˂ 0.05. So the regression is significant. 
3) Significant Regression of Students‟ Vocabulary Mastery (X1), 
Academic Self-Management (X2) and Reading Comprehension (Y)  
Table 4.17 Significant Regression of Students’ Vocabulary Mastery (X1), 
Academic Self-Management (X2) and Reading Comprehension (Y) 
ANOVA
a
 
Model Sum of Squares Df Mean Square F Sig. 
1 Regression 2614.873 2 1307.437 41.284 .000
b
 
Residual 1425.106 45 31.669   
Total 4039.979 47    
a. Dependent Variable: Reading ccomprehension 
b. Predictors: (Constant), Academic self-management, Vocabulary mastery 
   
 The result of significant regression of the students‟ 
vocabulary mastery (X1), academic self-management (X2) and 
reading comprehension (Y) is 41.284. The value of Ftable for df  
(n1) and df (n2) is 3.20. Because the Fobserved is higher than 
Ftable (41.284 > 3.20, and The significant is 0.000 ˂ 0.05.So the 
regression is significant.  
Since the computation of normality, linearity, and 
significant testing. It shows that data is normal distribution, 
and the regression is linear and significant. So, the researcher 
continued the testing to hypothesis testing. The researcher 
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computed by using Pearson Product Moment Formula. To test 
the third hypothesis, the researcher used multiple correlation. 
4. Hypothesis Testing 
Based on the computation analysis, the result show that the data has 
normal distribution, and the regression is linear. The researcher continued 
to the next testing. It is hypothesis testing. The researcher has 3 
hypotheses. For The first and second hypothesis, the researcher computed 
the test testing used Pearson product moment through SPSS 23.00.  For 
the third hypothesis the researcher used Ftest. Below is the table of Pearson 
Product Moment is as  follow: 
Table 4.18  Pearson Product Moment Table 
Correlations 
 
Vocabulary 
mastery 
Academic self-
management 
Reading 
ccomprehensio
n 
Vocabulary mastery Pearson Correlation 1 .439
**
 .802
**
 
Sig. (2-tailed)  .002 .000 
N 48 48 48 
Academic self-management Pearson Correlation .439
**
 1 .405
**
 
Sig. (2-tailed) .002  .004 
N 48 48 48 
Reading ccomprehension Pearson Correlation .802
**
 .405
**
 1 
Sig. (2-tailed) .000 .004  
N 48 48 48 
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**. Correlation is significant at the 0.01 level (2-tailed). 
 
a) First Hypothesis 
The first hypothesis on this research, there is a significant 
correlation between students‟ vocabulary mastery and reading 
comprehension among the eighth grade students of MTsN Surakarta II 
in the academic year 2018/2019. To test the hypothesis testing, the 
researcher analyzed the data using Present Product Moment Formula 
through SPSS 23.00 from Windows. The statistical formulation of the 
hypothesis are: 
a. Ho : There is no positive and significant correlation between 
vocabulary mastery and reading comprehension. 
b. Ha : There is  positive and significant correlation 
betweenvocabulary mastery and reading comprehension. 
The result computation shows that the correlation between vocabulary 
mastery (X1,)  and reading comprehension (Y) is 0.802. And the level of 
significant α = 0.05 for N = 48 where sig = 0.000 ˂ 0.05 so, there is 
positive and significant correlation between vocabulary mastery and 
reading comprehension. In addition, the coefficient of determination, that 
shows between students‟ vocabulary mastery and reading comprehension 
is gotten from (rx1y)
 2
 x 100%  = (0.802)
2 
x 100% =  64.32%. It means that 
64.32% reading comprehension is influenced by vocabulary mastery and 
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35.67% is influenced by the other factors. It is categorized into standard 
and significant correlation. 
b) Second Hypothesis 
The second hypothesis, there is a significant correlation between 
academic self-management and reading comprehension among the 
eighth grade students of MTsN Surakarta II. To test the hypothesis 
testing, the researcher analyzed the data using Present Product 
Moment Formula through SPSS 23.00 from Windows. The statistical 
formulation of the second hypothesis are:  
1) Ho = There is no positive and significant correlation between 
academic self-management and reading comprehension. 
2) Ha = There is positive and significant correlation 
betweenacademic self-management and reading comprehension. 
The result computation show that the correlation of student‟s 
academic self-management (X2) and reading comprehension (Y) is 
0.405.And the level of significant α = 0.05 for N = 48 where sig = 
0.004 ˂ 0.05 so, there is positive and significant correlation between 
academic self-management and reading comprehension. In addition, 
The coefficient of determination that shows between students‟ 
academic self-management and reading comprehension  is gotten from 
(rx2y)
 2
 x 100%  = (0.405)
2 
x 100% =  16.40%. It means that 16.40% 
reading comprehension is influenced by academic self-management, 
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and 83.6% is influenced by the other factors. It is categorized into low 
correlation. 
b) Third Hypothesis 
The third hypothesis, there is a simultaneously significant 
correlation between vocabulary mastery and academic self-
management towards reading comprehension among the eighth grade 
students of MTsN Surakarta II. To test the hypothesis testing, the 
researcher analyzed the data using ANOVA through SPSS 23.00 from 
Windows. The statistical hypothesis are:  
1) Ho : There is no positive and significant correlation between 
vocabulary mastery and academic self-management towards  
reading comprehension. 
2) Ha : There is positive and significant correlation between 
vocabulary mastery and academic self-management towards  
reading comprehension. 
Table 4.19 Anova Table of Vocabulary Mastery (X1), 
Academic Self-Management (X2) and Reading Comprehension (Y). 
ANOVA
a
 
Model Sum of Squares Df Mean Square F Sig. 
1 Regression 2614.873 2 1307.437 41.284 .000
b
 
Residual 1425.106 45 31.669   
Total 4039.979 47    
a. Dependent Variable: Reading ccomprehension 
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b. Predictors: (Constant), Academic self-management, Vocabulary mastery 
The result of computation shows that the correlation between 
vocabulary mastery (X1), academic self-management (X2) and reading 
comprehension (Y) is 41.856. After being adapted to the Fvalue, Fobserved 
shows the value 0.000. It means that 0.000 ˂ 0.05, so the coefficient 
correlation is significant. It means Ho is rejeted, and Ha is accepted. 
Therefore, there is a possitive and significant correlation between 
vocabulary mastery and academic self-management towards reading 
comprehension among the eighth grade students of MTsN Surakarta II 
in the academic year 2018/2019. 
Table 4.20 Model Summary of Vocabulary Mastery (X1), 
Academic Self-Management (X2) and Reading Comprehension (Y) 
Model Summary
b
 
Model R R Square 
Adjusted R 
Square 
Std. Error of the 
Estimate 
1 .805
a
 .647 .632 5.628 
a. Predictors: (Constant), Academic self-management, Vocabulary 
mastery 
b. Dependent Variable: Reading ccomprehension 
The result of the computation shows that the correlation coefficient 
between vocabulary mastery (X1), academic self-management (X2), 
simultaneously towards reading comprehension (Y).  The coeficient 
determination is gotten from (rx1x2y)
 2
 x 100%  = (0.64.7)
2 
x 100% =  
64.7%. It means that 64.7 % reading comprehension is influence by 
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vocabulary mastery and academic self-management. And 35.3 % is 
influenced by the other factors. It is categorized intostandard and 
significant correlation. 
B. Discussion 
1. Correlation Study between Vocabulary Mastery (X1), and Reading 
Comprehension (Y) 
The result computation shows that, the correlation students‟ 
vocabulary mastery (X1) and reading comprehension (Y) is 0.802. And the 
level of significant α = 0.05 for N = 48 where sig = 0.000 ˂ 0.05 so, there 
is positive and significant correlation between vocabulary mastery and 
reading comprehension. In conclusion, the improvement of vocabulary 
mastery will be followed the improvement of reading comprehension.  
The purpose of learning English for EFL English Foreign 
Language is that, they can read and grasp the idea and understand the text 
written in English. In formal education, reading test is used for national 
examinations. But the students were still face difficulties to comprehend 
the text. Hatch and Brown (1995:1) stated that vocabulary is list or set of 
word that individual speakers of a language might use. Since vocabulary is 
a list, the only system involved is alphabetical order in dictionaries. The 
difficulty of reading comprehension was vocabulary mastery. Schmitt 
(1997:40) vocabulary mastery is one of the most important skills in 
language. Vocabulary is important aspect in learning English. If the 
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students do not understand vocabulary they would face difficulty in 
understanding the text. They do  not know what the meaning of author is. 
So, the students are necessary to master vocabulary. Vocabulary mastery 
is students should master the classification of words and the meaning of 
words. Briefly, If the students mastering the vocabulary it will give good 
implication for mastering the reading comprehension. 
According to the computation, the robseved is 0.802. In addition, The 
coefficient of determination, that shows between students‟ vocabulary 
mastery and reading comprehension is gotten from (rx1y)
 2
 x 100%  = 
(0.802)
2 
x 100% =  64.32%. It means that 64.32% reading comprehension 
is influenced by vocabulary mastery and 35.67% is influenced by the other 
factors. It means that the correlation is categorized into standard and 
significant correlation. 
2. Correlation Study between Academic Self-Management (X2) and 
Reading Comprehension (Y) 
The result computation shows that, the correlation of student‟s 
academic self-management (X2) and reading comprehension (Y) is 0.405. 
While the level of significant α = 0.05 for N = 48 where sig = 0.004 ˂ 0.05 
so, there is positive and significant correlation between academic self-
management and reading comprehension. The coefficient correlation of 
academic self-management and reading comprehension is standard level. 
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In conclusion, the improvement of academic self-management will be 
followed the improvement of reading comprehension. 
The students have different ability in psychological side. They 
students need to know factors-factors that influence in Academic self-
management. Academic self-management is identifies the academic 
components that students need to control to attain their academic goals. It 
was thought that intelligence was the main factor determining academic 
success. After years of research in learning and motivation, educators have 
found that students can learn how to become more successful learners by 
using appropriate strategies to manage their motivation, behavior, and 
learning. The word management is a key term in understanding successful 
learners. They self-manage or control the factors influencing their learning 
(Dembo, 2004: 4). Briefly, students who were good in academic self-
management had good performance in reading comprehension. 
        According to the computation, the robserved is 0.405. The 
coefficient of determination that shows between students‟ academic self-
management and reading comprehension  is gotten from (rx2y)
 2
 x 100%  
= (0.405)
2 
x 100% = 16.40%. It means that 16.40% reading 
comprehension is influenced by academic self-management, and 83.6% is 
influenced by the other factors. It means that the correlation is categorized 
into low correlation. 
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3. Correlation Study between Vocabulary Mastery (X1), Academic Self-
Management (X2) and Reading Comprehension (Y) 
The result computation shows that, the correlation between vocabulary 
mastery (X1), academic self-management (X2) and reading comprehension 
(Y) was 41.284. After being adapted to the Fvalue, the Fobserved shows the 
value 0.000. It means that 0.000 ˂ 0.05, so the coefficient correlation is 
significant. It means that Ho is rejected and  Ha is accepted and therefore, 
there is a positive and significant correlation between vocabulary mastery 
and academic self-management towards reading comprehension among 
the eighth grade students of MTsN Surakarta II in the academic year 
2018/2019. 
Based on the result computation, the correlation between vocabulary 
mastery, and academic self-management towards reading comprehension 
is 41.284. There is positive correlation of the variables. Whether, the 
vocabulary mastery, and academic self-management enhance into high 
score, the reading comprehension will enhance also. In this case, the 
correlation of the variables are in high level. Because, 41.284 is more 
higher than 1. 
Schmitt (1997:40) vocabulary mastery is one of the most important 
skills in language. Academic Self-Management identifies the academic 
components that students need to control to attain their academic goals. It 
was thought that intelligence was the main factor determining academic 
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success (Dembo, 2004:4). Considering that vocabulary mastery and 
academic self-management will increase reading comprehension. The 
teacher should create the process of learning English which increase 
vocabulary mastery and academic self-management. As a result it will give 
contribution for students‟ reading comprehension. 
The result shows that, the correlation coefficient of R between 
vocabulary mastery (X1), academic self-management (X2), 
simultaneously and reading comprehension (Y) is 0.805. The coefficient 
determination is gotten from (rx1x2y)
 2
 x 100%  = (0.64.7)
2 
x 100% =  
64.7%. It means that 64.7 % reading comprehension is influence by 
vocabulary mastery and academic self-management. And 35.3 % is 
influenced by the other factors. The level of correlation is categorized into 
standard and significant correlation.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
Based on the discussion in the previous chapter, the conclusion can be 
drawn as follows. First, there is positive and significant correlation between 
vocabulary mastery and reading comprehension among  the eighth grade 
students of MTsN Surakarta II at the academic study 2018/2019. The 
significant coefficient correlation between vocabulary mastery and reading 
comprehension is 0.000 ˂ 0.05. The coefficient correlation of vocabulary 
mastery is 0.802 with rtable 0.288 in significant level 5%. The coefficient 
determination is 64.32%. It means that 64.32% reading comprehension is 
influenced by vocabulary mastery and 35.67% is influenced by the other 
factors. It means that the correlation is categorized into standard and 
significant correlation. 
Second, there is positive and significant correlation between academic 
self-management and reading comprehension among the eighth grade students 
of MTsN Surakarta II at the academic study 2018/2019. The 
significantcoefficient correlation between vocabulary mastery and reading 
comprehension is 0.004 ˂ 0.05. The coefficient of determination that is shown 
between students‟ academic self-management and reading comprehension is 
0.164. It means that 16.4% reading comprehension is influenced by academic 
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self-management and 83.6% is influenced by the other factors. It means that 
the correlation is categorized into low correlation. 
Third, there is positive and significant correlation between vocabulary 
mastery and academic self-management towards reading comprehension 
among the eighth grade students of MTsN Surakarta II at the academic study 
2018/2019/. After being adapted to the Fvalue, the Fobserved showed the value 
0.05. It means that 0.000 ˂ 0.05. So, the coefficient correlation is significant. 
It means Ho is rejected, and Ha is accepted. The coefficient of determination 
is 64.7%. It means that 64.7 % reading comprehension is influence by 
vocabulary mastery and academic self-management. And 35.3 % is influenced 
by the other factors. The level of correlation categorize into standard and 
significant correlation. Therefore, there is a positive and significant 
correlation between vocabulary mastery and academic self-management 
towards reading comprehension among the eighth grade students of MTsN 
Surakarta II in the academic year 2018/2019. 
B. Implication 
Based on research finding and conclusion, it is found that vocabulary 
mastery and academic self-management have contribution in reading 
comprehension. The correlation is 64.7%. It is categorized in standard and 
significant  correlation. Therefore the variables cannot be neglected in the 
attempting to enhance reading comprehension. 
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Students‟ vocabulary mastery is important to be mastered. It was used 
in all aspects in English Language Teaching. Without vocabulary nothing can 
be conveyed. The teacher should give interactive methods to make students 
more easy memorize the words, and understand the meaning.  
Beside that in psychological side, there is academic self-management. 
It is component that would help students to control their academic goals. The 
students need to aware their academic self-management, because it will 
influence their academic performance. By knowing academic self-
management, the students will know; the best method of their learning, the 
benefits of using time, and how to motivate them self. 
C. Suggestion 
From the conclusion above, the researcher offered the suggestion to 
improve the students‟ vocabulary mastery, academic self-management, and 
reading comprehension is as a follows: 
1. Suggestion for the Teacher  
After conducted the research, the researcher has several suggestion for 
the teacher. First, the teacher should know what aspects that influence the 
students reading comprehension are. Second, the teacher should pay 
attention in vocabulary mastery, by using interactive method to teach 
vocab to the students. In addition, the teacher should give understanding 
about academic self-management. The students should apply it.  
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2. Suggestion for students 
The students should more aware about components of studying 
English. One of them was vocabulary mastery. They should understand 
the words meaning of the text to comprehend the reading text. If they have 
good understanding in vocabulary mastery, the reading comprehension 
will be god also. In addition, the students need to control their self by 
academic self-management. It will help students manage factors – factors 
that influence their academic performance to attain their goals.  
3. Suggestion for the other researchers 
The researchers should give innovation in their research, so it can give 
contribution for education. Then the other researches should be creative in 
the study of reading comprehension to find other factors which can 
enhance reading comprehension ability. 
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Appendix 1 Blue Print of Vocabulary Mastery Try-out Test 
The Blue Print of Vocabulary Mastery Try-out Test 
The Concept The Indicator Total of 
Number 
Total 
Vocabulary is list of 
words involve 
alphabetical that use 
to communicate in 
all part of English 
language teaching 
such as listening, 
reading, grammar, 
and writing. In 
addition, vocabulary 
mastery classify into 
two parts. First, 
word class involves 
noun, verb, 
adjective, and 
adverb. Second, 
word meaning 
involves synonyms, 
antonyms, 
hyphonyms, 
homonyms, and 
polisemy. 
 
1. Word Class 
a. Noun 
 
b. Pronoun 
 
c. Verb 
 
d. Adjective 
 
e. Adverb 
 
 
f. Preposition 
 
g. Article 
 
2. Word Meaning 
a. Synonyms 
 
 
b. Antonyms 
 
 
 
 
4, 5, 6, 8, 22, 
42, 49 
26, 27, 30, 
34, 48 
1, 2, 3, 9, 10, 
36, 38, 50 
7, 17, 18, 19, 
21, 23,31 
15, 32, 34, 
20, 28, 46 
 
24, 29, 30, 
41, 47 
 
39, 40, 44, 
45 
11, 12, 33, 
37, 43 
 
13, 14, 16, 
25 
 
7 
 
5 
 
8 
 
7 
 
6 
 
 
5 
 
4 
 
 
5 
 
 
4 
Total of Numbers 50 
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Appendix 2 Vocabulary Mastery Try-out Test 
Vocabulary Mastery Try―out Test 
Petunjuk menjawab soal: Pilihlah salah satu jawaban yang tepat dengan 
memberi tanda (x) pada lembar jawab yang telah disediakan. 
1. Having been fired from the company, she asked me ______ her get a new job 
A. help    C. helped 
B. to help     D. to be helped 
2. We were fully shocked, Lombok occurred  earthquake 7SR. The meaning of 
What is the word meaning of  bold text above……. 
A. bingung    C. merinding  
B. cemas    D. kaget 
3. Lisa : What did the students do in the library? 
Nisa : They usually………..books 
A. lend    C. buy 
B. send     D. borrow 
4. A headmaster leads a……….. 
What is the appropriate noun above? 
A. factory    C. hospital 
B. government   D. school 
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5. We can buy some…………in the post office. 
What is the appropriate noun above? 
C. flower    C. shoes 
D. vegetable    D. stamps 
6. My friend cannot hear anything since his …… are sick. 
What is the appropriate noun above? 
A. cheeks     C. eyes 
B. nose     D. ears 
7. Please send that letter by express. It‟s very ....... 
What is the appropriate adjective above? 
A. urgent    C. great 
B. earnest    D. hurried 
8. The ... of the examination depends on  how many subjects you take. 
What is the appropriate noun above? 
A. ticket    C. coast 
B. fee     D. salary 
9. What is the closest  meaning of "refuse"? 
What is the appropriate verb above? 
A. reject    C. diffuse 
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B. fresh    D. confuse 
10. Lina …… the match in Olympic Games. She is so sad. 
What is the appropriate verb above? 
A. won    C.  jumped 
B. lost     D. celebrated 
11. What is closest in meaning of "deadly"? 
A. fatal    C. alive 
B. death    D. hell 
12. What is the closest in meaning to "opportunity"? 
A. chance    C. change 
B. entry    D. leave 
13. What is the antonym of "pure"? 
A. empty    C. impure 
B. true    D. push 
14. What is the antonym of "false"? 
A. true    C. wrong 
B. rises    D. gentle 
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15. I clean the house in the morning 
The underlined words is adverb. What is  kind of adverb above? 
A. adverb of place    C. adverb of time 
B. adverb of manner    D. adverb of direction 
16. Mr. Budi has a daughter. 
What is the antonym of daughter?  
A. son      C. sister 
B. nephew     D. niece 
17. The exam was too ….. for her. She got score 100. 
What is the appropriate adjective above? 
A. easy    C. difficult 
B. expensive    D. high 
18. Angel‟s doll is broken. Angel is very …… now. 
What is the appropriate adjective above? 
A. charm    C. sad 
B. happy    D. confused 
19. Bimo is celebrating his birthday. 
Now Bimo feels …… 
A. happy    C. angry 
B. easy    D. hungry 
20. The manager of this company is very smart. He …….. creates new ideas. 
What is the appropriate adjective above? 
A. rarely     C. always 
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B. seldom     D. never 
21. The room looks …... I want to clean it soon today. 
What is the appropriate adjective above? 
A. dirty    C. shiny 
B. tidy    D. rough 
22. Microsoft is a huge international .............. 
What is the appropriate noun  to fulfill the blank space above? 
A. competitor    C. conference 
B. corporation   D. companion 
23. Sugar is … , but honey is sweeter than sugar. 
What is the appropriate adjective above? 
A. sweet     C. sour 
B.  salty     D. smooth 
24. The restaurant opens………….5.30 am 
What is the appropriate preposition  above? 
A. on      C. during 
B. behind     D. at 
25. Which is the antonym of "increase"? 
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A. include    C. reduce 
B. conclude    D. induce 
26. Ida, Yudi, and Ira are……..friends in school. 
A. our      C. we 
B. us      D. me 
27. Miss Lizzy is doctor. 
…… works in the hospital. 
A. She     C. They 
B. He      D. Her 
28. My sister asked me to buy flowers……. 
What is approriate adverb above? 
A. at the market    C. at the florist 
B. at the stationary    D. at the bookshop  
29. There……two students……the classroom 
A. are ― on     C. does ― on 
B. is ― by     D. are ― in 
30. The ball is …….the box  
What is the appropriate preposition  above? 
A. by      C. between 
B. in      D. at 
31. Tina looks pale because she is…..…  
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What is the appropriate adjective above? 
A. graceful     C. sick 
B. fine      D. angry 
32. She run away into the forest 
The underlined words is adverb. What is  kind of adverb above? 
A. Adverb of phrase    C. Adverb of time 
B. Adverb of manner    D. Adverb of place 
33. Is the job of the labor unions to negotiate contracts for their members?. 
The underlined word is closest in meaning to………….. 
A. written agreement    C. health Benefits 
B. vacation time     D. new Jobs 
34. Ida writes……….English assignment. 
What is the appropriate possessive determiner above. 
A. her      C. he 
B. his      D.  she 
35. In this room, there live four daughters. 
The underlined words is adverb. What is  kind of adverb above? 
A. adverb of time    C. adverb of manner 
B. adverb of place    D. adverb of direction 
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36. Lisa : I will wear my white and pink dress to Natalia‟s party. What do you 
think? 
Nita: In my opinion, the blue one is better. 
Lisa: Really? Okay I will …… the blue dress. 
A. go     C. hang 
B. lose    D. wear 
37. The exchange students come to the Cambridge University 
The underlined word is closest in meaning to………….. 
A. stay     C. left 
B. live     D. arrive 
38. The athletes……… very fast in the athletic champion this morning. 
What is the appropriate verb above? 
A. runs     C. running 
B. run      D. ran 
39. I am………..Indonesian 
What is the appropriate determiner  above? 
A. a      C. the 
B. an      D. this 
40. ………. is delicious cake 
What is the appropriate demonstrative determiner  above? 
A. The     C. Those 
B. That     D. These 
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41. My father drinks either mineral water…………tea every day. 
What is the appropriate preposition  above? 
A. or      C. yet 
B. nor      D. and 
42. Greta is tailor. He makes……. 
What is the appropriate noun  above? 
A. foods     C. cake 
B. clothes     D. ice cream 
43. We can find wild animal at the forest. 
The underlined word is closest in meaning to………….. 
A. jungle     C. river 
B. beach     D. forest 
44. I drink ……. cup of tea every morning. 
What is the appropriate determiner  above? 
A. an      C. the 
B. a      D. that 
45. ….....road of Jakarta is very crowded. 
What is the appropriate determiner  above? 
A. An      C. This 
B. The      D. A 
46. The road is very busy. The vehicles move…………. 
What is the appropriate adverb above? 
159 
 
 
 
A. fast     C. slowly 
B. randomly     D. beautifully 
47. Put your shoes ………… the table! 
What is the appropriate adjective above? 
A. behind     C. on 
B. into     D. under 
48. ............father and mother love me very much. 
What is the appropriate possesive determiner  above? 
A. us      C. our 
B. your     D. my 
49. We need much…………. to finish the tasks. 
What is the appropriate noun above? 
A. times     C. time 
B. timed     D. timing 
50. The students‟ duty is to … in the school. 
What is the appropriate verb  above? 
A. teach     C. play 
B. work    D. study 
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Appendix  3 Key Answer of Vocabulary Try-Out Test 
Key Answer 
Vocabulary Mastery Try-Out Test 
1 B 26 A
2 D 27 A
3 D 28 C
4 D 29 D
5 D 30 B
6 B 31 C
7 A 32 D
8 C 33 A
9 B 34 A
10 A 35 B
11 A 36 C
12 A 37 D
13 C 38 B
14 A 39 B
15 C 40 B
16 A 41 A
17 C 42 B
18 D 43 C
19 A 44 D
20 D 45 B
21 A 46 C
22 D 47 D
23 A 48 D
24 D 49 A
25 C 50 A  
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Appendix 4 Blue Print of Academic Self-Management Questionnaire Try-Out    
Test 
The Blue Print of Academic Self-Management Questionnaire Try-Out Test 
The Concept The Indicators The Items Number Total 
(+) (―) 
Academic self-
management is 
identifies the academic 
components that 
students need to 
control to attain their 
sacademic goals. The 
components of self-
management are 
motivation, method of 
learning, use time, 
physical and social 
environment, 
performance. 
 
 
1. Motivation  
 
 
2. method of 
learning 
 
 
3. use time 
 
 
 
4.  Physical and 
social 
environment 
 
 
 
 
5. Performance. 
 
 
1, 2, 3, 4, 5, 
7, 41 
 
9, 10, 11, 
12, 39, 40, 
48, 49, 50 
 
15, 16, 17, 
18,  20, 43 
 
 
24, 28, 31, 
42, 45, 46, 
36 
 
 
 
25, 32, 33, 
35, 36, 37, 
38, 44, 47 
6, 8 
 
 
 
13,   
14 
 
 
 
 
21, 19,22 
 
 
 
 
 
23, 26,27, 
29, 30 
 
 
 
 
 
 
 
34 
9 
 
 
11 
 
 
 
9 
 
 
 
12 
 
 
 
 
 
8 
Total of Number 50 
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Appendix 5 Academic Self-Management Questionnaire Try-out Test 
The Students’ Academic Self-Management Questionnaire Try-out Test 
Jawablah pertanyaan dibawah ini dengan memberi tanda (×)  pada lembar jawab yang 
tersedia sesuai pilihan  anda. 
1. Saya mendapatkan dorongan belajar Bahasa Inggris dari diri saya sendiri. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
2. Saya bersemangat mengikuti pelajaran Bahasa Inggris di sekolah agar nilai 
saya baik. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
3. Saya menetapkan tujuan saya belajar Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
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E. sangat tidaksetuju 
4. Saya membuat kata-kata motivasi untuk diri saya sendiri. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
5. Saya tidak mempunyai keinginan belajar Bahasa Inggris 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
6. Saya memberi hadiah dan hukuman atas pencapaian diri saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
7. Pelajaran Bahasa Inggris merupakan pelajaran favorit saya. 
A. sangat setuju 
B. setuju 
C. ragu 
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D. tidak setuju 
E. sangat tidaksetuju 
8. Saya tidak peduli jika nilai Bahasa Inggris saya jelek. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
9. Metode yang digunakan guru mengajarkan Bahasa Inggris membuat saya 
paham. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
10. Dengan metode belajar yang saya gunakan, saya dapat meraih nilai yang 
tingggi. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
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11. Saya membutuhkan banyak peralatan saat belajar. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
12. Terkadang saya merasa bingung tugas sekolah mana dulu yang harus saya 
selesaikan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
13. Saya tidak mengetahui metode belajar apa yang sesuai dengan diri saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
14. Saya tidak pernah belajar Bahasa Inggris, maka saya belajar semalaman untuk 
ujian keesokan hari. 
A. sangat setuju 
B. setuju 
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C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
15. Saya meluangkan waktu saya dengan melakukan hal-hal yang bermanfaat. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
16. Saya meluangkan waktu untuk belajar Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
17. Saya memberi deadline dalam mengerjakan tugas saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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18. Saya mengumpulkan tugas dengan tepat waktu 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
19. Saya sering menunda-nunda pekerjaan saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
20. Saya menonton tv setelah tugas saya selesai. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
21. Dengan metode belajar yang saya gunakan tugas saya cepat terselesaikan 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
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E. sangat tidaksetuju 
22. Saya tidak membutuhkan metode belajar. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
23. Kelelahan belajar membuat kesehatan saya menurun. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
24. Saya menjaga kebugaran tubuh saya dengan berolahraga rutin. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
25. Saya mengamati hasil belajar atas strategi belajar yang saya gunakan. 
A. sangat setuju 
B. setuju 
C. ragu 
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D. tidak setuju 
E. sangat tidak setuju 
26. Saya kesulitan mengatasi mental saya yang belum siap menerima pelajaran 
ataupun menghadapi ujian Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
27. Saya tidak suka belajar di tempat yang ramai atau tidak kondusif. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
28. Jika tidak paham materi Bahasa Inggris, maka saya bertanya pada guru atau 
teman. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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29. Saya lebih suka mengerjakan tugas sendiri tanpa kelompok. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
30. Saya terlalu khawatir menghadapi ujian Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
31. Saya selalu mengamati perkembangan diri saya atas kemahiran ber-bahasa 
Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
32. Saya mengevaluasi diri saya atas kemampuan dan hasil belajar saya. 
A. sangat setuju 
B. setuju 
C. ragu 
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D. tidak setuju 
E. sangat tidak setuju 
33. Saya menetapkan strategi untuk mencapai hal yang saya inginkan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
34. Saya tidak peduli dengan perkembangan kemampuan saya dalam ber-bahasa 
inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
35. Saya selalu berlatih bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
36. Lingkungan saya mempengaruhi kemahiran saya ber-bahasa Inggris. 
A. sangat setuju 
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B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
37. Saat ujian tiba fisik dan mental saya siap. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
38. Saya mengganti cara belajar saya, jika dirasa cara belajar saya kurang efektif. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
39. Saya harus membawa kamus saat pelajaran Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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40. Saya lebih mudah menerima pelajaran dengan memeragakan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
41. Guru saya memberi dorongan untuk belajar. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
42. Saya membutuhkan kelompok belajar. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
43. Saya membuat jadwal harian kegiatan saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
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E. sangat tidak setuju 
44. Saat ditunjuk maju kedepan untuk membaca teks bahasa inggris, maka saya 
akan memberi yang terbaik. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
45. Saya fokus belajar dengan lingkungan yang kondusif. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
46. Saya suka berbagi ilmu dengan teman saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
47. Saya perlu merekam diri saya saat sedang melakukan percakapan atau pidato 
bahasa inggris. 
A. sangat setuju 
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B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
48. Saya lebih mudah menerima pelajaran dengan melihat guru saya menerangkan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
49. Saya lebih mudah menerima pelajaran dengan mendengarkan guru. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
50. Saya suka saat guru menerangkan pelajaran Bahasa Inggris menggunakan 
multimedia yang menarik. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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Appendix 6Blue Print of Reading Comprehension Try-Out Test 
The Blue Print of Reading Comprehension Try-Out Test 
The Concept The Indicators The items number Total 
 
Reading is one of 
process to get 
information. 
Reading 
comprehension is 
the ability to 
construct meaning 
from  given written 
text. 
1. Finding the 
word meaning 
 
2. Identifying 
reference 
 
 
3. Finding detail 
information 
 
 
4. Identifying the 
main idea 
 
 
5. Inferring 
information 
from the 
context 
 
6. Identifying the  
Communicative 
purpose of the text 
 
3, 6, 24, 26, 30, 34 
 
 
 
 
17, 33, 50 
 
 
 
 
1, 4, 12, 13, 28, 35, 
37, 38,  39, 40, 41, 
43, 44, 45, 48 
 
 
 
9, 27, 42 
 
 
 
 
5, 8, 14, 15, 16, 19, 
21,  31,  36,  46 
 
 
 
 
 
 
2, 7, 10, 11, 18, 20, 
23, 25, 29, 32, 47, 
49 
6 
 
 
 
 
3 
 
 
 
 
16 
 
 
 
 
 
3 
 
 
 
 
11 
 
 
 
 
 
 
 
12 
Total of Numbers 
 
50 
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Appendix 7 Reading Comprehension Try-Out Test 
Reading Comprehension Try-Out Test 
The following text is for questions number 1 to 3 
 
 
 
 
 
 
 
 
1. Where will the event in the text above take place? 
A. Vice principal office   C. National exam room 
B. 9th grade classroom   D. Big room in school 
2. The text is written to .... 
A. invite 9th grade students to meet the principal 
B. tell vice principal to give brief explanation 
C. inform students about upcoming event 
D. prepare students for national exam test 
3. What does invite mean in Bahasa? 
  A. mengundang    B. menolak C.  menerima D.  meranyakan 
The following text is for questions number 4 to 5 
 
 
 
 
 
 
 
To: all 9
th
 grade students 
Due to the next national exam practice that will be held on April 3, we 
invite all 9
th
 grade students to come to school hall for brief explanation 
from vice Principal Mr. Susantiyo. Please come after second recess at 1 pm 
and bring your writing tools. Be punctual! 
Principal – GunawanWibowo 
 
Dear Anita 
Hi Friend, I invite you to my 13
th
 birthday party 
Data: Monday, 15 April 2007 
time: 4pm 
place: My house 
 Jl. Andalas no 32 Makasar 
Please come! without you the party will be different 
Cheers 
Della 
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4. In what year was Della born? 
a. 1997    c. 1995 
b. 1996    d. 1994 
5. Della hopes that Anita…………… 
A. brings a presents   c. attends the party 
B. wears a new dress   d. sings the dances 
6. There is a traffic jam. Most of these people are trying to get to work in the city 
but few of them live there. They are feeling angry and frustrated at the 
moment because the traffic is hardly moving. Traffic jams like this happen 
every day. 
The text shows that there are …………….cars on the road. 
a. several   c. a lot of 
b. much   d. no 
The following text is for questions number 7 to 8 
 
 
 
 
 
 
 
 
 
 
 
7. What kind of party is it? 
A. A party that somebody gives to celebrate to a new house. 
B. A party that somebody gives to invite people to buy his house. 
C. A part to commemorate the old house. 
You are invited to our  
house-warming party 
321 Lexington Boulevarnd, Hampton 
Saturday, 17 December 2013 
At five in the afternoon 
Sandra and Vincent Jefferson 
RSVP by the 15 December 
2013 
547―5120 
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D. A party held in an old house. 
8. What should the reader do if he decides to come? 
A. He should bring a gift for Sandra and Vincent. 
B. He should come an hour before the party begin. 
C. He should confirm the attendance by calling 547―5120. 
D. He should go to meet Sandra and tell about his coming. 
The following text is for questions number 9 to 10 
 
 
 
 
 
9. This notice tell you that………….. 
A. Singapore Cable Car didn‟t exist for thirty years 
B. Academy of Motor Sports has been built for 30 years 
C. Singapore Cable Car has already existed for thirty years 
D. National Academy of Motor Sports celebrates its anniversary 
10. The text is about……… 
A. message       c. congratulation 
B. greeting card  d. letter 
 
 
 
 
 
 
 
 
 
  
Happy 30
th
 Anniversary 
To Singapore Cable Car 
with best compliment 
From National Academy of Motor Sport 
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The following text is for questions number 11 to 14 
 
 
 
 
 
 
 
 
 
 
 
 
 
11. What is the purpose of the text? 
A. To invite the readers to come to wedding   party. 
B. To explain the readers the detail of a wedding party. 
C. To describe the bride and groom. 
D.  To inform the readers 
12. Who got married? 
A. Elizabeth Anne and Mr. Michael Ryan Barnett 
B. Mr. and Mrs. Albert Evans. 
C. Mr. Michael Ryan Barnett. 
D. The Barnett. 
13.  Where is the reception held? 
A. In The Hampton‟s Country Club. 
B. In the Grand Ballroom.        
C.  At Elizabeth‟s house.       
D. At Michael‟s house. 
 
Mr. and Mrs. Albert Evans 
Request the pleasure of your company 
at the marriage of their daughter 
Elizabeth Anne 
to 
Mr. Michael Ryan Barnett 
Saturday, the seventh of June 
at seven o‟clock in the evening 
The Hampton‟s Country Club 
Richfield, VA 
and afterwards a reception in the Grand Ballroom 
RSVP by 22
nd
 May 262―5566 
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14. What should the reader do if he/she can‟t come? 
A. He/ she should send his/her gift to Elizabeth family. 
B.  He/ she should come several days later. 
C. . He/ she should confirm to 262―5566. 
D.  He/ she should call Elizabet 
The following text is for questions number 15 to 17 
 
 
 
 
 
 
 
 
 
15. Why does Rahma write the card? 
A. to announce a new shop  
B. to compliment her aunt 
C. to congratulate her aunt  
D. to advertise a new shop. 
16. What is the card receiver‟s dream? 
A. to own a florist . 
B. to work in a florist. 
C. to have a flower garden. 
D. to grow many kinds of flowers. 
17. “May it bring happiness to your life..!” 
The word „it‟ refers to …. 
A. The dream. 
B. The opening. 
C. Bintang‟s life 
D. The florist. 
Dear Aunt Rosa, 
Congratulations on the opening of your florist‟s! Finally, your 
dream has come true. 
May it bring happiness to your life and I wish you success! 
 
Love you always, 
Rahma 
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 The following text is for questions number 18 to 19 
 
E.  
 
 
 
 
 
 
 
 
 
 
18. What is the aim of the greeting card? 
A. To tell that someone is sick 
B. To entertain the sick with this greeting card   
C. To inform the reader that someone gets well 
D. To hope that someone will get better immediately 
 
19. How is the person getting this card? 
A. still being sick     
B.  getting better  
C. being healthy     
D. getting worse 
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The following text is for questions number 20 to 22. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
20. The text is written to .... 
A. create card for newborn baby 
B. make someone feels contented 
C. congratulate someone‟s pregnancy 
D. say hello for the comeback of someone 
21. Who will probably receive the card? 
A. A father 
B. A girl 
C. A mother 
D. A baby 
22. What should the receiver do after getting the card? 
A. Cut it into pieces and save it 
B. Send it back to the sender 
C. Fold the card for the baby 
D. Say gratitude to the sender 
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The following text is for questions number 23 to 24. 
 
 
 
 
 
 
 
 
 
23. Why did the principal write that card? 
A. To celebrate Syafira‟s achievement. 
B. To appreciate Syafira‟s achievement. 
C. To invite Syafira to the same event.  
D. To express wishes to Syafira.  
24. “We are proud of your achievement.”  
We can infer from the statement that the principal is ... with Syafira‟s 
achievement. 
A. amazed     C. grateful 
B. surprised     D. delighted 
The following text is for questions number 25―26. 
 
 
 
 
 
 
25. What is the purpose of the text above? 
A. To give a success to Calvin. 
B. To send a message to calvin. 
Congratulation  
Syafira Ananda  
The 1st winner of the  
National English Debating Competition 2016.  
We are proud of your achievement and  
wish you the best of luck in the future 
Principal 
Dear Calvin. 
Congratulation on the completion of your Doctoral Degree 
We wish you every success in your new career 
With Love, 
Mom and Dad 
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C. To congratulate Calvin on his success. 
D. To wish Calvin for his success on his career. 
26. The card was written to show that Calvin‟s parents are….of his success 
A. proud      
B. surprised 
C. boastful      
D. ashamed  
Read the following text to answer questions number27 to 29. 
 
 
 
 
 
 
 
 
27. What is the party for? 
A. To have good friends.  
B. To watch new friends.  
C. To enjoy food and drinks.  
D. To welcome the new year  
28. Who is the sender? 
A. Sandra    C. Sandra‟s fiend 
B. Johana    D. Sandra‟s mother 
29. What is the purpose of the text above? 
A. To invite a friend to attend the new year party.  
B.  To make someone happy in new year party.  
C.  To remind people the coming of new year.  
Dear Johana,  
Years of gathering 
With food, good “Friends” and fun… 
Lets get together 
On more time 
To watch the new year come 
Saturday, December 31st 
7 p.m until midnight 
At my house Jl Anggrek 8 
Love  
Sandra 
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D. To tell the importance of new year.  
The following text for answering number 30 to 33 
 
 
 
 
 
 
 
 
 
30. What is the meaning of  "...please step forward..." 
A. come to the from 
B.  move back 
C. one step to the left 
D.  stand in line 
31. From the text we know that Fachri... 
A.  get a medal for the best student 
B. is the best student at school 
C.  graduates from high school 
D. got five for his test 
32. What is the genre of the text? 
A.  Short Message   C. Letter 
B.  Greeting Card   D. Notice 
33. "...when your name is called as the best...." 
      your refers to..... 
A. Fachri    C. Student 
B. Uncle Farhan   D. Uncle Fachri 
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34. The opposite of the word of best is…... 
A.  worse    C. nice 
B. better    D. good 
 
The following text is for answering questions number 35 to 38 
 
 
 
 
 
 
 
 
35. According to the text an invitation is addressed to? 
A. Yesy and her family    
B. Yesy      
C. Their neighbor 
D. Everyone 
36. Why Horizon Kebumen and Family want yesy to come at their house? 
A. To make friend 
B. To celebrate new house 
C. To join party 
D.  To dance and eat 
37. When the party will be held? 
A. On Sunday 
B.  On Sunday, November 23 
C.  On Sunday, December 23,2014 at 7 p.m. 
D.  At 7 pm on Sunday 
 
To : Yesy 
We have moved to new house and we are glad to be your 
neighbor. 
it will be held party to celebrate our moving house. 
Sunday, December 23, 2014 
At 7 p.m. 
Jalan manga 12 jakarta timur 
Your presence will bring great happiness to us 
Horizonkebumen’s family 
 
188 
 
 
 
38. Who is Horizon Kebumen‟s Family? 
A. They are new neighbor from Jakarta 
B. They are yesy‟s new neighbor 
C. They are yesy‟s family 
D.  Her friend 
The following text is for answering questions number 39 to 41 
 
 
 
 
 
 
 
 
  
 
39. Which SMA is invited to come at event? 
A. SMA 1 Jakarta timur 
B. Grade 11 
C. SMA 1 Bandung 
D.  Students at SMA 1 Jakarta 
40. What time an Event should be held? 
A. at five o‟clock 
B. at nine in the morning 
C.  November 09,2014 
D.  At Nine past a half 
 
 
Invitation 
Dear students of SMA 1 Jakarta Grade 11 
We would like to invite you to 
A thank you morning tea 
When : 25thNovember,2014 at 09.00 a.m. 
Where: Horizon Kebumen Course 
Thanks for your help to at our English Speak 
Contest 
Best Regards 
Horizonkebumen’s Management 
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41. Who holds the event? 
A.  Students Grades 11    
C.  Horizon Kebumen 
B.  SMA 1 Jakarta  
D. SMA 1 Jakarta and Horizon Kebumen 
 
The following text is for answering questions number 42 to 44 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
42. From the text, we can conclude that ... 
A.  The party will be held in the restaurant 
B.  You can contact by phone to give confirmation 
C.  All of  students of class 2017 will come to the party 
D.  Dinner will not be available in the party 
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43. When the party will be held? 
A. In the morning 
B.  In the afternoon 
C.  In the evening 
D.  At night 
44. What time an Event should be held? 
A. At a half past seven in the evening   
B. At Seven     
C. At a half to seven   
D.  At a half past seven in the morning 
The following text is for answering questions number 45 to 47 
 
 
 
 
 
 
 
 
 
 
45. To whom will you send the card above? 
a. A student 
b. An educator 
c. A happy person 
d. An ordinary student 
46.  Why did the writer send the card? Because .... 
a. She wanted to encourage her teacher 
b. She wanted to congratulate her teacher 
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c. She wanted to say the reason to be good teachers 
d. She wanted to entertain her teacher 
47. What is the genre of the text? 
A. invitation     
B. notice      
C. greeting card 
D. label 
The following text is for answering number 48 to 50 
 
 
 
 
 
 
 
 
 
48. Paul is ... husband. 
A. Opal‟s 
B. Eliza‟s 
C. Elsa‟ 
D. Natalia‟s 
49. What is the purpose of the text above? 
A. To promote everlasting relationship. 
B. To invite someone to join the party. 
C. To announce the wedding anniversary. 
D. To describe certain party. 
Please join us 
As we celebrate our 
40th Anniversary 
Paul and Opal Wright 
Friday, May 7th 
6.30p.m -10.OOp.m 
 
Our New House 
Komplek TSI Surikosambi Cengkareng 
(Dinner will be serve) 
RSPV 54390186 
(Elsa/ Natalia/ Eliza) 
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50. What is the word we refer to? 
A. Elza and Natalia 
B. Eliza and Natalia 
C. Paul and Opal Wright  
D. Wright family 
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Appendix 8 Key Answer of Reading Comprehension 
Key Answer 
 Reading Comprehension Try-Out Test  
1 D 26 A
2 A 27 A
3 A 28 A
4 D 29 A
5 C 30 B
6 C 31 B
7 A 32 A
8 C 33 A
9 D 34 A
10 B 35 B
11 A 36 B
12 A 37 C
13 A 38 B
14 C 39 D
15 C 40 B
16 C 41 C
17 D 42 C
18 D 43 C
19 A 44 A
20 C 45 B
21 C 46 B
22 D 47 C
23 A 48 A
24 A 49 B
25 C 50 C  
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Appendix 9 Data of Students Try-Out Test Sample (VIIIA3) 
NO. NAMA NIS 
1 Alfrisa Farihatul Husna 11923 
2 Alya Octavia Putri Eliskawati 11524 
3 Anninda Kharisma Putri 11925 
4 Aufa Yasin Aden Az Zahra 11926 
5 Autentik Esparingga K. 11927 
6 Ayesha Faadhillah Rasheeda 11928 
7 Azahra Rahma Syifa 11929 
8 Berliana Salma Putri Haryanto 11930 
9 Dhiya Rana Atika 11931 
10 Fadhila Zhera PP 11932 
11 Fadhillah Kurniawati 11933 
12 Frisca Lia Syavira Sugianta 11934 
13 Isma Rina Mahmudah 11935 
14 Isna Aulia 11936 
15 Isnanini Nur Fadhilah 11937 
16 Isnaini Nurul Firdaus 11938 
17 Latifah Sekar Ningtyas 11939 
18 Meysha Luthfia Zahrah 11940 
19 Nabila Jihan Rafida 11941 
20 Najwa Najibah Nur Shalikhah 11942 
21 Niken Ira Yuliastuti 11943 
22 Nuri Widiana Yuliastuti 11944 
23 Sendi Rezza Amellia 11945 
24 Siti Khoirunnisa Rara Sumanding 11946 
25 Syifa Az Zahra 11947 
26 Zaandya Fauziah N.H 11948 
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Appendix 10 Blue Print of Vocabulary Mastery Test 
The Blue Print of Vocabulary MasteryTest 
The Concept The Indicator Total of 
Number 
Total 
Vocabulary is list of 
words involve 
alphabetical that use 
to communicate in all 
part of English 
language teaching 
such as listening, 
reading, grammar, 
and writing. In 
addition, vocabulary 
mastery classify into 
two parts. First, word 
class involves noun, 
verb, adjective, and 
adverb. Second, word 
meaning involves 
synonyms, antonyms, 
hyphonyms, 
homonyms, and 
polisemy. 
 
 
 
3. Word Class 
h. Noun 
 
i. Pronoun 
 
j. Verb 
 
k. Adjective 
 
l. Adverb 
 
 
m. Preposition 
 
n. Article 
 
4. Word Meaning 
c. Synonyms 
 
 
d. Antonyms 
 
 
 
 
4, 5, 6, 8,  
42, 49 
 
26, 27 
 
 3, 10, 36, 
38, 50 
 
18, 19, 21, 
23,31 
 
15,  28, 32 
 
30, 41, 47 
 
39, 40, 4 
 
 
 
 12, 37, 43 
 
13, 14 
 
5 
 
2 
 
5 
 
5 
 
3 
 
3 
 
2 
 
 
 
3 
 
2 
Total of Numbers 30 
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Appendix 11 Vocabulary Mastery Test 
Vocabulary Mastery Test 
1. A headmaster leads a……….. 
What is the appropriate noun above? 
A. factory    C. hospital 
B. government   D. school 
2. We can buy some…………in the post office. 
What is the appropriate noun above? 
A. flower    C. shoes 
B. vegetable    D. stamp 
3. My friend cannot hear anything since his …… are sick.  
What is the appropriate noun above? 
A. cheeks     C. eyes 
B. nose     D. ears 
4. Ida, Yudi, and Ira are……..friends in school.  
A. our      C. we 
B. us      D. me 
5. Miss Lizzy is doctor.  
…… works in the hospital. 
A. She     C. They 
B. He      D. Her 
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6. Lisa : What did the students do in the library?  
Nisa : They usually………..books 
A. lend    C. buy 
B. send     D. borrow 
7. Lina …… the match in Olympic Games. She is so sad.  
What is the appropriate verb above? 
A. won    C.  jumped 
B. lost     D. celebrated 
8. The athletes……… very fast in the athletic champion this morning. 
What is the appropriate verb above? 
A. runs     C. running 
B. run     D. ran 
9. Angel‟s doll is broken. Angel is very …… now.  
What is the appropriate adjective above? 
A. charm    C. sad 
B. happy    D. confused 
10.  Bimo is celebrating his birthday. 
Now Bimo feels …… 
A. happy    C. angry 
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B. easy    D. hungry 
11. The room looks …... I want to clean it soon today.  
What is the appropriate adjective above? 
A. dirty    C. shiny 
B. tidy    D. rough 
12. She run away into the forest  
What is the underlined word? 
A. Adverb of phrase    C. Adverb of time 
B. Adverb of manner    D. Adverb of place 
13. I clean the house in the morning  
The underlined word is adverb. What is kind of adverb above? 
A. adverb of place    C. Adverb of time 
B. adverb of manner    D. Adverb of direction  
14. My sister asked me to buy flowers………… 
The underlined word is adverb. What is kind of adverb above? 
A. at the market    C. at the florist 
B. at the stationary    D. at the bookshop 
15. The ball is …….the box. 
What is the appropriate preposition above?  
A. by      C. between 
B. in      D. at 
 
16. My father drinks either mineral water…………tea every day.  
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What is the appropriate preposition above? 
A. or      C. yet 
B. nor      D. and 
17. Put your shoes ………… the table!. 
What is the appropriate preposition above? 
A. behind     C. on 
B. into     D. under 
18. I am………..Indonesian  
What is the appropriate determiner above? 
A. a      C. the 
B. an      D.this 
19. I drink ……. cup of tea every morning.  
What is the appropriate determiner above? 
A. an      C. the 
B. a      D. that 
20. Which is closest in meaning to "opportunity"?  
A. chance    C. change 
B. entry    D. leave 
21. Which is the antonym of "pure"? 
A. empty    C. impure 
B. true    D. push 
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22. Which is the antonym of "false"?. 
A. true    C. wrong 
B. rises    D. gentle 
23. Sugar is …… , but honey is sweeter than sugar.  
What is the appropriate adjective above? 
A. sweet     C. sour 
B.  salty     D. smooth 
24. The exchange students come to the Cambridge University  
What is the synonym of come? 
A. stay     C. left 
B. live     D. arrive 
25. We can find wild animal in the forest.  
What is the closest meaning of forest? 
A. jungle     C. river 
B. beach     D. forest 
26. Tina looks pale because she is…..…  
What is the appropriate adjective above? 
A. graceful     C. sick 
B. fine      D. angry 
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27. The students‟ duty is to … in the school. 
What is the appropriate verb above? 
A. teach     C. play 
B. work    D. study 
28. We need much…………. to finish the tasks. 
What is the appropriate noun above?  
A. times     C. time 
B. timed     D. timing 
29. Greta is tailor. He makes……. 
What is the appropriate noun above? 
A. foods     C. cake 
B. clothes     D. ice cream 
30. Lisa : I will wear my white and pink dress to Natalia‟s party. What do you 
think? 
Nita: In my opinion, the blue one is better. 
Lisa: Really? Okay I will …… the blue dress. 
A. go     C. hang 
B. lose    D. wear 
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Appendix 12 Key Answer of Vocabulary Mastery 
Key Answer 
Vocabulary Mastery Test 
1 D 11 A 21 C 
2 D 12 D 22 A 
3 D 13 C 23 A 
4 A 14 C 24 D 
5 A 15 B 25 A 
6 D 16 A 26 C 
7 B 17 D 27 D 
8 B 18 B 28 C 
9 C 19 B 29 B 
10 A 20 A 30 D 
 
 
Scorring  =  Correct Answer       x 100 
   Total number of Question 
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Appendix 13 Blue Print of Academic Self-Management 
The Blue Print of Academic Self-Management Questionnaire Test 
Concept Indicator Items number Total 
 
Academic self-
management is 
identifies the 
academic 
components that 
students need to 
control to attain 
their academic 
goals. The 
components of 
self-management 
are motivation, 
method of learning, 
use time, physical 
and social 
environment, 
performance. 
 
1. Motivaton 
 
 
 
2. Method of 
Learning 
 
 
 
3. Use time 
 
 
 
 
4. Physical and 
socia 
environment 
 
 
 
 
5. Performance 
 
 
 
1, 2, 4, 81, 41 
 
 
 
9, 10, 11, 13, 40, 
48, 49 
 
 
 
12, 14, 15, 16, 17, 
43 
 
 
 
 
24, 28, 27, 37, 42, 
46 
 
 
 
 
 
 
31, 32, 33, 38, 44, 
47 
5 
 
 
 
7 
 
 
 
 
6 
 
 
 
 
6 
 
 
 
 
 
 
6 
TOTAL OF NUMBER 30 
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Appendix 14 Academic Self-Management Questionnaire Test 
The Students’ Academic Self-Management Questionnaire Test 
Jawablah pertanyaan dibawah ini dengan memberi tanda (×)  pada lembar jawab yang 
tersedia sesuai pilihan  anda. 
1. Saya mendapatkan dorongan belajar Bahasa Inggris dari diri saya sendiri. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
2. Saya bersemangat mengikuti pelajaran Bahasa Inggris di sekolah agar nilai 
saya baik. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
3. Saya membuat kata-kata motivasi untuk diri saya sendiri. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
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E. sangat tidaksetuju 
4. Saya memberi hadiah dan hukuman atas pencapaian diri saya.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
5. Guru saya memberi dorongan untuk belajar.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
6. Metode yang digunakan guru mengajarkan Bahasa Inggris membuat saya 
paham.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
7. Dengan metode belajar yang saya gunakan, saya dapat meraih nilai yang 
tingggi. 
A. sangat setuju 
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B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
8. Saya membutuhkan banyak peralatan saat belajar. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
9. Saya tidak mengetahui metode belajar apa yang sesuai dengan diri saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidaksetuju 
10. Terkadang saya merasa bingung tugas sekolah mana dulu yang harus saya 
selesaikan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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11. Saya tidak pernah belajar Bahasa Inggris, maka saya belajar semalaman untuk 
ujian keesokan hari.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
12. Saya lebih mudah menerima pelajaran dengan memeragakan.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
13. Saya lebih mudah menerima pelajaran dengan melihat guru saya 
menerangkan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
14. Saya lebih mudah menerima pelajaran dengan mendengarkan guru. 
A. sangat setuju 
B. setuju 
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C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
15. Saya meluangkan waktu saya dengan melakukan hal-hal yang bermanfaat. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
16. Saya meluangkan waktu untuk belajar Bahasa Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
17. Saya memberi deadline dalam mengerjakan tugas saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
 
18. Saat ujian tiba fisik dan mental saya siap.  
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A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
19. Saya mengganti cara belajar saya, jika dirasa cara belajar saya kurang efektif. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
20. Saya membuat jadwal harian kegiatan saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
21. Saya menjaga kebugaran tubuh saya dengan berolahraga rutin. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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22. Jika tidak paham materi Bahasa Inggris, maka saya bertanya pada guru atau 
teman. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
23. Saya tidak suka belajar di tempat yang ramai atau tidak kondusif.  
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
24. Saya selalu mengamati perkembangan diri saya atas kemahiran ber-bahasa 
Inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
25. Saya membutuhkan kelompok belajar. 
A. sangat setuju 
B. setuju 
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C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
26. Saya suka berbagi ilmu dengan teman saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
27. Saya mengevaluasi diri saya atas kemampuan dan hasil belajar saya. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
28. Saya menetapkan strategi untuk mencapai hal yang saya inginkan. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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29. Saat ditunjuk maju kedepan untuk membaca teks bahasa inggris, maka saya 
akan memberi yang terbaik. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
30. Saya perlu merekam diri saya saat sedang melakukan percakapan atau pidato 
bahasa inggris. 
A. sangat setuju 
B. setuju 
C. ragu 
D. tidak setuju 
E. sangat tidak setuju 
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Appendix 15 Blue Print of Reading Comprehension Test 
The Blue Print of Reading Comprehension Test 
The Concept The Indicators The items number Total 
 
Reading is one of 
process to get 
information. 
Reading 
comprehension is 
the ability to 
construct meaning 
from  given written 
text. 
1. Finding the 
word meaning 
 
2. Identifying 
reference 
 
 
3. Finding detail 
information 
 
 
4. Identifying the 
main idea 
 
 
5. Inferring 
information 
from the 
context 
 
6. Identifying the  
Communicative 
purpose of the tex 
 
3, 6, 24, 26, 30 
 
 
 
 
17, 33, 50 
 
 
 
 
1, 4, 12 , 44 
 
 
 
 
 
9, 27, 42 
 
 
 
 
5, 8, 14, 15,  19, 
21,  22, 31 
 
 
 
 
 
 
2,  10, 11,  20, 23, 
25, 29 
5 
 
 
 
 
3 
 
 
 
 
4 
 
 
 
 
 
3 
 
 
 
 
8 
 
 
 
 
 
 
 
7 
Total of Numbers 
 
30 
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Appendix 16 Reading Comprehension Test 
Reading Comprehension Test 
The following text is for questions number 1 to 3 
 
 
 
 
 
 
 
 
1. Where will the event in the text above take place? 
A. Vice principal office   C. National exam room 
B. 9th grade classroom   D. Big room in school 
2. The text is written to .... 
A. invite 9th grade students to meet the principal 
B. tell vice principal to give brief explanation 
C. inform students about upcoming event 
D. prepare students for national exam test 
3. What does invite mean in Bahasa? 
  A. mengundang    B. menolak C.  menerima D.  meranyakan 
 
The following text is for questions number 4 to 5 
 
 
 
 
 
 
Dear Anita 
Hi Friend, I invite you to my 13
th
 birthday party 
Data: Monday, 15 April 2007 
time: 4pm 
place: My houseJl. Andalas no 32 Makasar 
Please come! without you the party will be different 
To: all 9
th
 grade students 
Due to the next national exam practice that will be held on April 3, we 
invite all 9
th
 grade students to come to school hall for brief explanation 
from vice Principal Mr. Susantiyo. Please come after second recess at 1 pm 
and bring your writing tools. Be punctual! 
Principal – GunawanWibowo 
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4. In what year was Della born? 
A. 1997    c. 1995 
B. 1996    d. 1994 
5. Della hopes that Anita…………… 
A. brings a presents   c. attends the party 
B. wears a new dress   d. sings the dances 
The following text is for questions number 6 to 7 
 
 
 
 
 
6. This notice tell you that………….. 
A. Singapore Cable Car didn‟t exist for thirty years 
B. Academy of Motor Sports has been built for 30 years 
C. Singapore Cable Car has already existed for thirty years 
D. National Academy of Motor Sports celebrates its anniversar 
7. The text is about……… 
A. message       c. congratulation 
B. greeting card  d. letter 
The following text is for questions number 8 to 9 
 
 
 
 
 
 
 
 
8. Why does Rahma write the card? 
Happy 30th Anniversary 
To Singapore Cable Car 
with best compliment 
From National Academy of Motor Sport 
Dear Aunt Rosa, 
Congratulations on the opening of your florist‟s! Finally, your 
dream has come true. 
May it bring happiness to your life and I wish you success! 
 
Love you always, 
Rahma 
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A. to announce a new shop  
B. to compliment her aunt 
C. to congratulate her aunt  
D. to advertise a new shop. 
9.  “May it bring happiness to your life..!” 
The word „it‟ refers to …. 
A. The dream. 
B. The opening. 
C. Bintang‟s life 
D. The florist. 
The following text is for questions number 10 to 12 
 
    
 
 
 
 
 
 
 
 
 
 
 
10. What is the purpose of the text? 
A. To invite the readers to come to wedding   party. 
B. To explain the readers the detail of a wedding party. 
C. To describe the bride and groom. 
D.  To inform the readers 
Mr. and Mrs. Albert Evans 
Request the pleasure of your company 
at the marriage of their daughter 
Elizabeth Anne 
to 
Mr. Michael Ryan Barnett 
Saturday, the seventh of June 
at seven o‟clock in the evening 
The Hampton‟s Country Club 
Richfield, VA 
and afterwards a reception in the Grand Ballroom 
RSVP by 22
nd
 May 262―5566 
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11. Who got married? 
A. Elizabeth Anne and Mr. Michael Ryan Barnett 
B. Mr. and Mrs. Albert Evans. 
C. Mr. Michael Ryan Barnett. 
D. The Barnett. 
12. What should the reader do if he/she can‟t come? 
A. He/ she should send his/her gift to Elizabeth family. 
B.  He/ she should come several days later. 
C. . He/ she should confirm to 262―5566. 
D.  He/ she should call Elizabet 
The following text is for questions number 13 to 15. 
 
 
 
 
 
 
 
 
 
 
 
 
13. The text is written to .... 
A. create card for newborn baby 
B. make someone feels contented 
C. congratulate someone‟s pregnancy 
D. say hello for the comeback of someone 
14. Who will probably receive the card? 
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A. A father 
B. A girl 
C. A mother 
D. A baby 
15. What should the receiver do after getting the card? 
A. Cut it into pieces and save it 
B. Send it back to the sender 
C. Fold the card for the baby 
D. Say gratitude to the sender 
The following text is for questions number 16 to 17. 
 
 
 
 
 
 
 
 
 
16. Why did the principal write that card? 
A. To celebrate Syafira‟s achievement. 
B. To appreciate Syafira‟s achievement. 
C. To invite Syafira to the same event.  
D. To express wishes to Syafira.  
 
17. “We are proud of your achievement.”  
We can infer from the statement that the principal is ... with Syafira‟s 
achievement. 
A. amazed     C. grateful 
B. surprised     D. delighted 
Congratulation  
Syafira Ananda  
The 1st winner of the  
National English Debating Competition 2016.  
We are proud of your achievement and  
wish you the best of luck in the future 
Principal 
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The following text is for questions number 18 - 19. 
 
 
 
 
 
 
18. What is the purpose of the text above? 
A. To give a success to Calvin. 
B. To send a message to calvin. 
C. To congratulate Calvin on his success. 
D. To wish Calvin for his success on his career. 
19. The card was written to show that Calvin‟s parents are….of his success 
A. proud      
B. surprised 
C. boastful      
D. ashamed  
Read the following text to answer questions number20 to 21. 
 
 
 
 
 
 
 
 
20. What is the party for?  
A. To have good friends.  
B. To watch new friends.  
Dear Calvin. 
Congratulation on the completion of your Doctoral Degree 
We wish you every success in your new career 
With Love, 
Mom and Dad 
Dear Johana,  
Years of gathering 
With food, good “Friends” and fun… 
Lets get together 
On more time 
To watch the new year come 
Saturday, December 31st 
7 p.m until midnight 
At my house Jl Anggrek 8 
Love  
Sandra 
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C. To enjoy food and drinks.  
D. To welcome the new year  
21. What is the purpose of the text above? 
A. To invite a friend to attend the new year party.  
B.  To make someone happy in new year party.  
C.  To remind people the coming of new year.  
D. To tell the importance of new year.  
The following text is for answering number 22 to 23 
 
 
 
 
 
 
 
 
 
22. What is the purpose of the text above? 
A. To promote everlasting relationship. 
B. To invite someone to join the party. 
C. To announce the wedding anniversary. 
D. To describe certain party. 
23. What is the word we refer to? 
A. Elza and Natalia 
B. Eliza and Natalia 
C. Paul and Opal Wright  
D. Wright family 
Please join us 
As we celebrate our 
40th Anniversary 
Paul and Opal Wright 
Friday, May 7th 
6.30p.m -10.OOp.m 
 
Our New House 
Komplek TSI Surikosambi Cengkareng 
(Dinner will be serve) 
RSPV 54390186 
(Elsa/ Natalia/ Eliza) 
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24. There is a traffic jam. Most of these people are trying to get to work in the city 
but few of them live there. They are feeling angry and frustrated at the 
moment because the traffic is hardly moving. Traffic jams like this happen 
every day. 
The text shows that there are …………….cars on the road. 
A. several   C.  a lot of 
B. much   D.  no 
The following text is for answering questions number 25 to 26. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
25. From the text, we can conclude that ... 
A.  The party will be held in the restaurant 
B. You can contact by phone to give confirmation 
C.  All of  students of class 2017 will come to the part 
D.   Dinner will not be available in the party 
26. What time an Event should be held? 
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A. a half past seven in the evening   
B. At Seven     
C. Ata half too seven   
D.  At a halfpast seven in the morning 
The following text for answering number 27 to 30. 
 
 
 
 
 
 
 
 
 
27. What is the meaning of  "...please step forward..." 
A. come to the from 
B.  move back 
C. one step to the left 
D.  stand in line 
28. From the text we know that Fachri... 
A.  get a medal for the best student 
B. is the best student at school 
C.  graduates from high school 
D. got five for his test 
29. "...when your name is called as the best...." 
      your refers to..... 
A. Fachri    C. Student 
B. Uncle Farhan   D. Uncle Fachri 
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30. The opposite of the word best is…….... 
A.  worse    C. nice 
B. better    D. good 
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Appendix 17 Key Answer Of Reading Comprehension Test 
Key Answer 
Reading Comprehension Test 
1 D 11 A 21 A 
2 A 12 C 22 B 
3 A 13 C 23 C 
4 D 14 C 24 C 
5 C 15 D 25 C 
6 C 16 B 26 A 
7 B 17 D 27 A 
8 C 18 C 28 B 
9 D 19 A 29 B 
10 A 20 D 30 A 
 
 
 
Scorring  = Correct Answers  x 100 
   Total number of Questions 
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Appendix 18 Data of Students Sample Test (VIIIA2) 
NAMA NIS 
Aisyah Auliya Gusna 11901 
Alviannisa Putri Azzahra 11902 
Angelique Haqq M. 11903 
Anindya Kusumastuti 11904 
Annisa Kustati 11905 
Ariyani Khoirun Nisa' A. 11906 
Atika Nur Alya P. 11907 
Celine Ammara F. 11908 
Fairuz Adna Fika 11909 
Hanifah Herawati 11910 
Iffah Aresta Nur K. 11911 
Meisha Firda A. 11912 
Nabilah Nu'ma N. 11913 
Nafisa Putri A. 11914 
Najwa Hayasri E. 11915 
Novia Rista R. 11916 
Rania Bintang P.M 11917 
Salma Nuranisa 11918 
Salvia Raziqna S. 11919 
Suci Asmaning Gusti 11920 
Syifa Yuliati U. 11913 
Tuffahati Aulia Z.S 12303 
Yuanisya  Ar Raafiu 11922 
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Appendix 19 Data Of Students Sample Test (VIIIA4) 
NAMA  NIS 
Alriztya Dida R. 11949 
Bella Hakiki Sivia 11950 
Dienia Hafsha Choirunisa 11951 
Eva Vania A. 11952 
Famitha Alfia Nada Qur'any 11953 
Farahdiba Arifatul K. 11954 
Fatihah Nur Aiffah 11955 
Gita Ramadhani 11956 
Khoirunisa Aprilia R.P. 11957 
Lathifatus Syahida Umi M. 11958 
Madya Desyana Nur A. 11959 
Najwa Alfas Salam 11960 
Nisa Illona W. 11961 
Nurul Afifah  11962 
Ovik Putri Syarifah 11963 
Rahma Ayu Aulia W. 11964 
Rahma Lintang Permata S. 11965 
Salma Salsabila 11965 
Salsabila 11967 
Safitri Pramudyaningrum 11968 
Tasha Fairuz Qonita 11969 
Titan Ayu Calista Y.R. 11970 
Uswatun Khasanah 11971 
Vanesty Burhan Dewi A. 11972 
Yumna Aulia S. 11973 
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Appendix 20 Validity Testing Of Try-Out Test Vocabulary  Mastery 
 
Nama 1 2 3 4 5 6 7 8 9 10 11 12 13
Alfrisa Farihatul Husna 0 1 1 1 1 1 1 1 1 1 1 1 1
Alya Octavia Putri Eliskawati 0 1 1 1 1 1 1 1 1 1 0 1 1
Anninda Kharisma Putri 1 0 1 1 1 1 1 1 1 1 1 1 1
Aufa Yasin Aden Az Zahra 1 0 1 1 1 1 1 1 1 1 1 1 1
Autentik Esparingga K. 1 1 1 1 1 1 1 0 1 1 1 1 1
Ayesha Faadhillah Rasheeda 0 1 1 1 1 1 1 0 1 1 1 1 1
Azahra Rahma Syifa 0 1 1 1 1 1 1 1 0 1 1 1 1
Berliana Salma Putri Haryanto 1 1 0 1 1 1 1 1 0 1 1 1 1
Dhiya Rana Atika 1 1 1 1 1 1 1 1 1 1 1 1 1
Fadhila Zhera PP 1 1 0 1 1 1 1 1 0 1 1 1 1
Fadhillah Kurniawati 1 1 0 1 1 0 1 1 1 1 1 0 1
Frisca Lia Syavira Sugianta 1 1 0 1 1 0 1 0 1 1 1 0 1
Isma Rina Mahmudah 1 1 0 0 0 1 1 0 1 1 1 0 1
Isna Aulia 1 1 1 1 1 1 1 0 1 1 1 1 0
Isnanini Nur Fadhilah 1 0 0 0 0 1 1 1 1 0 1 1 0
Isnaini Nurul Firdaus 1 0 1 1 0 0 1 1 1 0 1 0 1
Latifah Sekar Ningtyas 1 1 0 0 0 1 1 1 1 0 1 0 1
Meysha Luthfia Zahrah 1 1 1 1 0 1 1 1 1 1 1 0 1
Nabila Jihan Rafida 1 1 1 1 1 0 1 1 1 0 1 1 0
Najwa Najibah Nur Shalikhah 1 1 1 1 1 0 1 1 1 1 1 1 1
Niken Ira Yuliastuti 1 1 0 0 1 1 1 1 1 0 1 1 1
Nuri Widiana Yuliastuti 1 1 1 1 1 1 1 1 1 0 1 1 1
Sendi Rezza Amellia 1 1 1 1 1 1 1 1 1 1 1 1 1
Siti Khoirunnisa Rara Sumanding 1 1 1 1 1 1 0 1 1 1 1 1 1
Syifa Az Zahra 1 1 1 1 1 1 0 1 1 1 1 1 1
Zaandya Fauziah N.H 1 1 1 1 1 1 0 1 1 1 1 1 1
r-table 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
r-hitung -0.54949 -0.04752 0.438846 0.454445 0.502367 0.502367 -0.00755 0.078176 -0.16017 0.434948 -0.25773 0.484547 0.428517
Keputusan i i V V v v i i i v i v v  
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Continuing Table of Appendix 20 
 
14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30
1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1
1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 1
1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1 0 1 0 1 1 1 1 1
1 1 1 0 1 1 1 1 0 1 1 0 1 1 1 1 1
1 1 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1
1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1
1 0 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1
0 1 1 1 1 0 1 0 1 0 1 1 1 1 1 1 1
1 0 1 1 0 1 1 1 1 0 1 1 0 0 1 1 0
1 1 1 1 0 1 1 1 1 0 1 1 0 0 1 1 0
1 0 1 1 0 1 1 1 1 1 1 1 0 0 1 1 0
0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1
0 1 1 1 1 0 1 1 1 1 0 1 0 1 0 1 1
1 1 1 1 1 0 1 1 1 0 0 1 1 1 0 1 1
0 0 1 1 1 1 1 0 1 0 0 1 1 0 0 1 1
1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 0
1 0 1 0 1 1 0 1 1 1 1 1 1 1 1 0 1
1 1 1 0 1 1 0 1 1 1 1 1 1 1 1 0 1
1 0 1 1 0 1 1 0 1 1 1 1 1 1 1 0 1
1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1
1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 1
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
0.454445 0.401881 -0.2599 -0.16336 0.484547 0.435139 -0.16336 0.435139 -0.3782 0.568375 -0.01268 -0.13837 0.435139 0.512365 0.406714 -0.05115 0.454445
v V i i v v i v i v i i v v v i v  
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Continuing Table of Appendix 20 
31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 Total
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 48
1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 46
1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 46
1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 47
1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 45
1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 46
1 1 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 0 1 1 44
1 1 1 1 1 0 1 1 1 1 1 1 0 0 1 1 1 1 0 1 42
1 1 1 1 1 1 1 0 1 1 1 1 0 1 0 1 1 1 0 1 43
0 0 1 1 1 1 1 0 0 0 1 1 1 0 0 1 1 1 0 1 38
0 0 0 1 1 1 1 0 0 0 1 1 1 1 1 0 0 0 0 1 36
1 1 0 1 1 1 1 1 0 0 1 0 0 1 1 0 0 0 0 1 34
0 1 0 1 1 0 1 1 0 1 1 0 0 1 1 1 1 0 0 0 32
0 0 1 1 1 0 1 0 1 1 1 0 1 0 1 1 1 0 0 0 33
1 0 1 1 0 1 0 0 1 1 0 1 1 0 1 0 1 1 1 1 32
0 0 1 1 1 1 0 1 0 1 0 1 1 0 1 0 1 1 1 1 33
0 1 1 1 0 0 1 1 0 1 1 1 0 0 1 0 0 0 1 1 34
1 1 1 1 1 0 1 1 1 1 1 0 0 0 1 1 0 0 0 0 35
0 0 1 1 0 0 1 0 1 1 0 0 0 1 1 1 0 0 1 0 32
1 1 1 1 0 1 0 0 0 0 0 1 0 1 1 1 0 0 0 0 31
1 1 1 1 1 1 0 0 0 0 1 1 0 0 0 0 0 1 0 1 34
1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 0 0 1 42
1 1 1 0 0 1 0 1 1 1 0 1 1 1 1 1 1 0 0 1 41
0 0 1 0 0 1 1 1 1 0 0 1 1 1 1 0 1 0 0 1 36
0 0 1 0 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 42
0 0 1 0 0 1 1 1 1 0 0 0 1 1 1 1 1 1 0 1 39
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
0.484612 0.424054 -0.11064 -0.04752 0.427037 -0.03084 0.413994 0.424054 0.589772 0.379924 0.442741 0.395628 0.482621 0.453939 -0.27598 0.521263 0.568375 0.511627 0.356283 0.555391
v v i i v i v v v v v v v v i v v v v v  
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Appendix 21 Validity of Try-Out Test Academic Self-Management 
 
No. Nama X21 X2 X23 X24 X25 X26 X27 X28 X29 X210 X211 X212 X213 X214 X215
1 Alfrisa Farihatul Husna 5 5 4 5 5 5 4 5 4 4 3 4 4 4 3
2 Alya Octavia Putri Eliskawati 4 3 4 2 2 5 3 4 3 3 2 3 3 4 4
3 Anninda Kharisma Putri 2 3 4 3 4 3 4 5 4 4 3 3 2 2 4
4 Aufa Yasin Aden Az Zahra 4 4 4 5 2 4 5 3 4 4 3 4 4 5 5
5 Autentik Esparingga K. 4 4 4 5 5 4 2 5 3 4 2 4 3 4 4
6 Ayesha Faadhillah Rasheeda 2 3 4 3 2 3 3 3 1 2 2 3 1 3 3
7 Azahra Rahma Syifa 4 4 4 4 3 4 4 4 3 4 4 4 3 3 4
8 Berliana Salma Putri Haryanto 4 4 3 2 2 4 4 3 3 3 2 3 3 3 3
9 Dhiya Rana Atika 3 5 3 4 1 4 4 5 4 4 2 4 5 5 4
10 Fadhila Zhera PP 3 4 4 5 2 5 4 5 3 4 1 4 1 4 4
11 Fadhillah Kurniawati 2 5 3 5 4 5 5 4 3 5 4 3 3 5 5
12 Frisca Lia Syavira Sugianta 4 5 4 5 3 4 4 2 4 4 4 3 1 3 5
13 Isma Rina Mahmudah 4 4 4 5 3 4 4 5 4 4 4 5 4 5 5
14 Isna Aulia 3 4 3 4 2 4 3 4 3 5 4 4 4 5 3
15 Isnanini Nur Fadhilah 3 4 4 3 3 4 4 5 3 3 2 4 3 5 5
16 Isnaini Nurul Firdaus 3 4 4 2 2 5 2 5 4 3 4 2 2 4 5
17 Latifah Sekar Ningtyas 4 4 5 5 4 4 4 4 3 3 1 4 4 4 4
18 Meysha Luthfia Zahrah 4 4 4 3 3 4 5 4 4 3 2 3 1 4 5
19 Nabila Jihan Rafida 3 4 3 4 5 4 3 5 4 3 2 3 2 4 5
20 Najwa Najibah Nur Shalikhah 5 5 5 5 2 5 5 5 5 4 2 3 4 5 4
21 Niken Ira Yuliastuti 2 4 4 3 2 4 4 4 3 3 2 3 3 4 3
22 Nuri Widiana Yuliastuti 4 5 4 4 3 4 2 5 4 5 5 4 4 4 4
23 Sendi Rezza Amellia 4 4 4 4 4 4 2 4 4 4 1 4 2 4 4
24 Siti Khoirunnisa Rara Sumanding 4 4 4 4 4 5 4 4 3 4 3 4 2 4 4
25 Syifa Az Zahra 4 4 4 5 5 5 5 4 4 3 4 3 4 4 5
26 Zaandya Fauziah N.H 3 4 4 3 3 5 4 5 4 4 4 4 3 5 5
r-table 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
r-hitung 0.57572 0.744888 0.029876 0.599596 0.227275 0.432967 0.197288 0.227636 0.613895 0.651788 0.40211 0.481026 0.452341 0.534763 0.402958
Keputusan v v i v i v i i v v v v v v v  
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Continuing Table of Appendix 21 
X216 X217 X218 X219 X220 X221 X222 X223 X224 X225 X226 X227 X228 X229 X230 X231 X232 X233
3 4 4 3 5 4 4 3 4 5 5 5 5 1 1 4 5 5
4 3 3 1 4 4 4 3 4 4 3 3 4 5 1 3 3 4
4 3 3 3 4 4 4 1 2 3 3 3 4 2 2 3 4 4
4 4 4 3 5 4 2 1 3 4 4 4 5 3 5 5 5 4
3 5 4 3 4 4 2 1 3 4 4 4 4 4 1 4 4 3
2 2 4 2 4 3 1 1 2 4 3 1 3 1 5 3 3 4
4 4 4 3 4 3 2 2 4 4 2 3 4 3 2 4 4 4
3 4 4 3 2 4 3 3 4 4 2 2 3 4 3 2 3 3
3 4 4 5 4 3 2 4 3 4 4 4 1 4 1 3 4 4
3 3 4 4 3 5 2 3 4 5 2 2 4 3 1 4 2 4
3 5 4 3 3 3 2 2 4 4 2 1 5 3 1 5 5 5
4 3 4 1 5 3 2 4 5 4 3 3 4 3 1 3 4 4
4 3 3 5 3 4 4 3 5 3 3 4 5 3 1 5 4 5
3 3 3 2 4 2 2 2 3 5 2 4 3 5 1 3 3 3
4 5 5 3 3 2 3 3 3 4 3 3 5 3 1 3 4 4
3 3 4 2 2 4 4 2 2 4 4 4 4 4 1 4 3 4
3 4 4 3 5 3 2 2 4 4 3 2 3 3 2 3 4 4
3 4 5 1 5 4 1 1 5 3 1 4 5 3 1 5 5 5
3 4 4 3 4 3 2 4 3 3 2 2 4 4 2 3 4 4
4 2 4 2 4 4 2 4 5 5 5 5 4 2 1 4 4 4
3 4 3 2 4 1 4 4 3 4 4 5 4 3 1 2 2 3
5 5 4 3 3 5 4 2 3 3 4 4 5 3 1 4 5 5
3 4 4 4 4 4 2 2 4 4 2 3 4 4 2 4 4 4
3 4 4 4 4 4 2 2 4 4 2 3 4 4 2 4 4 4
3 4 5 1 5 4 1 1 5 3 1 4 5 3 1 5 5 5
4 5 5 3 3 2 3 3 3 4 3 3 5 3 1 3 4 4
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
0.484913 0.453395 0.210643 0.28294 0.071996 0.280624 0.069724 0.159951 0.499022 -0.01977 0.170873 0.446705 0.44466 0.081755 -0.40584 0.580313 0.601396 0.441459
v v i i i i i i v i i v v i i v v v  
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Continuing Table of Appendi 21 
 
X234 X235 X236 X237 X238 X239 X240 X241 X242 X243 X244 X245 X246 X247 X248 X249 X250 Total 
4 3 5 4 4 2 5 4 2 4 5 4 5 4 5 5 5 194
4 3 4 3 4 1 4 3 2 3 4 4 5 2 2 3 3 161
4 4 3 3 2 2 3 4 1 3 3 3 4 2 3 4 2 150
5 4 3 4 5 4 5 4 4 4 4 4 5 3 5 5 1 194
3 4 4 3 5 4 5 4 5 5 5 4 5 2 4 4 5 185
2 4 4 1 3 2 5 2 2 1 3 5 2 1 1 1 5 128
3 4 4 3 3 4 5 4 4 3 4 4 4 4 4 3 3 179
2 4 4 3 4 2 4 4 4 3 4 4 4 3 3 4 3 165
4 3 2 4 4 3 4 4 3 4 3 4 4 3 4 2 2 182
5 3 4 3 4 3 5 3 4 4 4 5 4 3 3 3 4 175
1 3 3 5 5 4 5 5 4 4 5 5 1 3 4 4 4 190
2 4 4 4 4 4 5 3 4 5 5 5 5 3 4 4 3 186
1 3 4 5 5 4 5 4 4 5 4 5 5 3 4 4 3 199
4 3 3 4 5 3 5 3 4 3 3 4 5 2 5 5 3 172
1 4 3 3 3 2 5 5 3 1 4 5 5 3 4 3 3 176
4 2 4 4 2 2 4 4 4 2 4 4 4 2 5 4 3 167
3 4 2 4 4 4 4 3 3 4 3 4 3 2 3 3 3 169
5 4 5 5 5 1 5 5 5 3 5 5 5 5 5 5 5 181
4 4 4 3 4 5 5 3 4 3 3 3 4 4 4 4 3 173
5 5 4 3 3 2 5 4 2 3 3 3 5 2 3 3 4 188
3 4 2 2 4 4 5 4 2 1 4 4 5 2 5 5 5 163
4 5 3 4 4 3 5 4 4 5 5 4 5 4 5 4 5 204
2 3 2 4 3 3 5 4 5 4 5 4 5 2 4 4 4 176
2 3 2 4 3 3 5 4 5 4 5 4 5 5 4 4 4 185
5 3 5 5 5 1 5 5 5 3 5 5 5 5 5 5 5 181
1 4 3 3 3 2 5 5 3 3 4 5 5 3 4 3 3 180
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
0.046923 0.048382 0.049293 0.683581 0.447337 0.281527 0.450078 0.484303 0.458868 0.689846 0.525266 0.088067 0.393316 0.548038 0.637235 0.434924 0.023844
i i i v v i v v v v v i v v v v i  
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Appendix 22 Validity of Reading Comprehension 
 
Nama 1 2 3 4 5 6 7 8 9 10 11 12 13
Alfrisa Farihatul Husna 1 1 1 1 1 1 1 1 1 1 1 1 1
Alya Octavia Putri Eliskawati 1 1 1 1 1 1 1 1 1 1 1 1 1
Anninda Kharisma Putri 1 1 1 1 1 1 1 0 1 1 1 1 0
Aufa Yasin Aden Az Zahra 1 1 1 1 1 1 1 0 1 1 1 1 0
Autentik Esparingga K. 1 1 1 1 1 1 1 1 1 1 1 1 0
Ayesha Faadhillah Rasheeda 1 0 1 1 1 1 1 0 1 1 0 1 1
Azahra Rahma Syifa 1 0 1 0 0 1 1 1 0 0 0 1 1
Berliana Salma Putri Haryanto 1 0 1 0 0 1 1 1 0 1 1 0 0
Dhiya Rana Atika 0 0 1 1 0 1 0 1 1 1 0 1 0
Fadhila Zhera PP 0 0 1 0 1 1 0 1 1 1 0 0 1
Fadhillah Kurniawati 1 0 1 0 1 1 1 0 0 0 0 0 1
Frisca Lia Syavira Sugianta 1 1 1 0 1 1 1 0 0 0 1 0 1
Isma Rina Mahmudah 1 1 1 1 1 1 1 1 1 0 1 1 0
Isna Aulia 0 0 0 1 1 1 0 1 1 1 1 1 0
Isnanini Nur Fadhilah 1 1 0 1 1 1 1 1 1 1 1 1 1
Isnaini Nurul Firdaus 0 1 1 0 1 0 0 1 1 0 1 1 1
Latifah Sekar Ningtyas 0 1 1 0 1 0 1 1 0 1 0 1 1
Meysha Luthfia Zahrah 0 0 0 0 0 0 1 1 0 1 0 1 1
Nabila Jihan Rafida 1 1 0 1 0 1 1 1 1 0 0 0 1
Najwa Najibah Nur Shalikhah 1 1 0 1 0 1 0 1 1 0 0 0 1
Niken Ira Yuliastuti 0 1 1 1 0 1 1 1 0 0 1 1 1
Nuri Widiana Yuliastuti 0 1 1 1 1 1 1 1 1 1 1 1 0
Sendi Rezza Amellia 1 1 1 1 0 1 1 0 1 0 1 1 1
Siti Khoirunnisa Rara Sumanding 1 1 1 1 1 1 1 0 1 1 1 1 1
Syifa Az Zahra 1 1 1 1 1 1 1 0 1 1 1 1 1
Zaandya Fauziah N.H 1 1 1 1 1 1 1 1 1 1 1 1 1
r-table 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
r-hitung 0.407905 0.528727 0.449874 0.649549 0.448179 0.422187 0.449874 -0.24991 0.509325 0.420772 0.577058 0.507924 -0.15593
Keputusan v v V V V V V i V V V v i  
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Continuing Table of Apendix 22 
 
14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31
1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 0 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 1
1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1
0 1 1 1 1 1 1 1 0 1 1 1 1 1 0 1 1 1
0 1 0 1 1 0 1 0 0 0 1 1 1 1 1 0 0 1
1 0 1 1 1 1 1 0 0 0 1 1 0 0 1 0 0 1
1 1 1 1 1 1 1 1 1 0 1 1 0 0 1 0 0 1
0 0 1 1 1 0 1 1 1 1 1 1 0 0 1 1 0 1
1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 0 0 1
0 0 1 1 1 1 0 0 1 1 1 1 1 0 1 0 1 1
0 1 1 1 1 1 1 0 0 0 1 1 1 1 1 1 1 1
0 0 1 1 1 0 0 0 0 0 1 1 0 1 1 1 0 0
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 1
1 0 1 0 1 1 1 0 1 0 1 1 1 1 1 0 0 0
0 1 1 0 1 1 1 0 1 0 1 1 1 1 1 0 0 1
0 0 1 0 1 1 0 1 0 1 0 0 1 0 1 0 1 1
0 1 1 1 1 0 0 1 0 0 0 0 1 0 1 1 1 1
1 1 1 1 1 0 0 0 0 1 1 0 1 0 1 1 1 0
1 1 1 1 1 0 1 0 1 1 1 1 1 0 1 1 1 0
1 1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1
1 1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 0 1 1 1 1 1 1 1 1 1 1 1
1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
0.498915 0.425512 -0.2372 0.422187 -0.27599 0.478512 0.439481 0.448692 0.515302 0.515302 0.414964 0.480368 0.40271 0.440877 -0.16634 0.636125 0.511939 0.389694
V V I V I V v V V V V V V V I V V V  
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Continuing Table of Appendix 22 
32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 total
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 49
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 48
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 48
1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 45
1 1 1 0 1 1 1 1 0 1 1 1 1 0 0 1 1 1 1 43
1 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 42
1 1 1 1 1 0 1 1 1 1 0 1 1 0 1 1 1 0 1 32
1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 0 1 34
1 1 1 1 1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 37
1 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1 1 1 1 36
1 0 0 1 1 0 0 1 0 0 1 1 1 1 1 1 1 0 1 32
1 0 0 1 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1 34
1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 43
1 1 1 0 1 1 1 1 1 1 0 1 0 1 1 1 0 1 0 30
1 1 1 0 1 1 1 1 1 1 1 1 1 1 0 0 0 1 1 44
1 1 0 1 1 0 0 1 1 1 0 1 0 1 0 1 1 1 0 31
1 1 1 1 1 0 0 1 1 1 1 1 1 1 0 1 1 0 1 35
1 0 1 1 1 0 1 1 1 0 1 1 1 1 1 1 1 0 1 29
1 0 0 1 1 1 1 1 1 0 0 1 0 1 1 1 1 0 1 31
1 0 0 0 1 1 1 1 1 0 1 1 0 1 1 1 1 1 1 32
1 1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 40
1 1 1 1 0 1 1 1 1 1 0 1 0 1 1 0 1 1 1 43
1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 0 1 1 1 43
1 1 1 1 1 0 1 1 1 1 1 0 1 1 1 0 1 0 1 44
0 1 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 0 1 42
0 1 1 1 1 1 1 1 1 1 1 0 1 0 0 1 1 1 1 45
0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388 0.388
-0.21285 0.575645 0.4491 0.009675 -0.13136 0.407748 0.364006 -0.13136 0.029062 0.581454 0.397575 -0.27599 0.434153 -0.02149 -0.13324 -0.3144 0.089432 0.42322 0.391711
I V V i i V V i i V V i V i i i i V V
 
 
 
236 
 
 
 
Appendix 23 Data Score of Vocabulary Mastery (VIIIA2) 
 
Nama 1 2 3 4 5 6 7 8 9 10 11 12 13 14
Aisyah Auliya Gusna 0 0 1 1 1 1 1 1 0 1 1 0 1 0
Alviannisa Putri Azzahra 0 1 0 1 0 1 1 1 1 1 1 1 1 1
Angelique Haqq M. 1 0 1 1 1 1 1 0 1 1 1 1 0 1
Anindya Kusumastuti 1 1 1 1 1 1 1 1 1 1 0 1 1 1
Annisa Kustati 1 1 1 1 1 1 0 1 1 1 1 0 1 1
Ariyani Khoirun Nisa' A. 1 1 1 1 0 1 1 0 1 1 1 1 0 1
Atika Nur Alya P. 0 1 0 1 0 1 1 1 0 1 1 1 1 1
Celine Ammara F. 1 0 1 0 1 1 1 1 1 0 1 1 1 1
Fairuz Adna Fika 1 1 1 1 0 1 1 0 1 1 0 1 1 0
Hanifah Herawati 1 1 1 0 1 0 1 1 1 1 1 0 1 1
Iffah Aresta Nur K. 1 1 1 1 1 1 1 0 1 1 1 1 0 1
Meisha Firda A. 0 1 1 1 1 0 1 1 0 1 1 1 1 0
Nabilah Nu'ma N. 1 0 1 1 1 1 0 1 1 0 0 1 0 1
Nafisa Putri A. 1 1 0 1 1 1 1 1 1 1 1 0 1 0
Najwa Hayasri E. 0 1 1 1 1 0 1 0 0 1 1 1 0 1
Novia Rista R. 1 0 0 1 0 1 0 1 1 1 0 0 1 1
Rania Bintang P.M 0 1 1 0 1 1 1 1 1 1 0 0 1 0
Salma Nuranisa 1 1 1 1 1 1 1 1 0 0 1 1 1 1
Salvia Raziqna S. 0 0 1 1 0 1 0 0 1 1 1 0 1 1
Suci Asmaning Gusti 1 1 0 1 1 1 1 1 1 0 1 1 1 0
Syifa Yuliati U. 0 1 1 0 0 1 0 1 1 1 1 1 1 0
Tuffahati Aulia Z.S 0 1 0 1 1 0 1 1 0 1 0 1 1 1
Yuanisya  Ar Raafiu 1 0 1 0 0 1 1 0 1 0 0 1 1 0
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Continuing Table of APPENDIX 23  
15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 TOTAL Score
1 0 1 1 1 1 0 0 1 1 0 1 1 1 0 0 19 63
0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 1 25 83
1 1 1 1 0 1 1 1 1 0 1 1 1 1 1 1 25 83
1 1 0 1 1 1 0 1 1 1 0 1 1 0 0 1 24 80
0 1 1 0 1 1 1 0 0 1 1 0 1 1 1 1 23 76
1 1 1 1 0 0 1 1 1 1 1 1 1 0 1 1 24 80
1 0 1 0 1 1 1 1 1 0 1 1 1 1 1 1 23 76
0 1 1 1 1 1 0 0 1 1 1 1 0 1 1 0 22 73
1 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 24 80
1 1 0 1 1 1 1 1 0 1 1 1 1 1 1 1 25 83
1 0 1 1 1 0 1 1 1 1 0 1 1 1 0 1 24 80
1 1 1 0 1 1 1 0 1 0 1 1 0 1 0 1 21 70
0 0 1 1 1 0 1 1 0 1 1 0 1 0 1 0 18 60
1 1 0 1 0 1 0 1 1 0 0 1 1 0 1 1 21 70
1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 0 23 76
0 1 0 0 1 1 0 1 1 1 1 1 1 1 1 1 20 66
1 0 1 1 0 1 1 0 0 1 0 1 1 1 0 1 19 63
0 1 1 1 0 1 0 1 1 0 1 0 0 1 0 1 21 70
1 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 23 76
1 0 1 0 1 0 1 1 0 1 1 0 1 0 1 1 21 70
0 1 1 1 1 1 0 0 1 1 1 1 1 0 1 0 20 66
1 1 1 1 1 1 1 1 0 1 1 0 1 1 1 1 23 76
1 1 0 1 1 1 1 0 1 1 0 1 0 1 0 0 17 56
 
 
 
238 
 
 
 
Appendix 24 the Data Score Of Vocabulary Mastery (VIIIA4) 
 
NAMA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Alriztya Dida R. 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
Bella Hakiki S. 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
Dienia Hafsha C. 1 1 1 1 1 1 1 0 0 1 1 1 1 1 0
Eva Vania A. 1 1 1 1 0 1 1 1 1 1 0 1 1 0 1
Famitha Alfia N.Q 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1
Farahdiba Arifatul K. 0 1 0 1 0 1 0 1 1 1 1 1 1 1 1
Fatihah Nur Aiffah 0 0 1 1 0 1 1 1 1 0 1 1 1 1 1
Gita Ramadhani 1 1 1 1 1 1 1 1 0 1 1 1 1 1 0
Khoirunisa Aprilia R.P. 1 1 1 0 0 1 0 1 1 1 1 0 1 1 1
Lathifatus Syahida U.M. 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1
Madya Desyana Nur A. 1 1 0 1 1 0 1 1 1 1 1 1 1 1 1
Najwa Alfas Salam 0 1 0 1 1 1 1 0 1 0 1 1 1 1 1
Nisa Illona W. 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1
Nurul Afifah 0 0 1 0 1 1 0 1 0 1 1 1 0 1 1
Ovik Putri Syarifah 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0
Rahma Ayu Aulia W. 1 1 1 1 1 1 1 1 1 1 1 1 0 0 1
Rahma Lintang P.S. 1 0 0 1 1 0 1 1 1 1 0 1 1 1 1
Salma Salsabila 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1
Salsabila 1 0 1 0 0 1 1 0 1 1 1 0 1 1 0
Safitri Pramudyaningrum 0 1 0 1 0 1 0 0 1 0 1 0 1 1 1
Tasha Fairuz Qonita 1 1 0 0 1 1 0 1 1 1 0 1 0 0 1
Titan Ayu Calista Y.R. 1 1 1 0 1 0 1 1 1 0 0 1 1 0 0
Uswatun Khasanah 0 0 0 1 1 0 1 0 0 1 1 0 1 0 1
Vanesty Burhan D.A. 0 1 1 0 1 0 0 1 1 1 0 0 1 0 1
Yumna Aulia S. 1 1 1 1 1 1 1 1 1 0 0 1 0 1 0  
Continuing Table of APPENDIX 24 
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16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 TOTAL Score
0 1 1 1 1 1 1 0 1 1 1 1 1 1 1 28 93
1 1 0 1 1 1 1 1 1 1 1 1 1 1 0 28 93
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 27 90
1 1 1 1 0 1 1 1 1 1 1 1 1 1 1 26 86
1 0 1 1 1 0 1 1 1 0 1 1 1 0 1 25 83
1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 24 80
1 1 1 1 1 1 1 0 0 1 0 1 1 1 1 23 76
0 1 1 1 1 0 0 1 1 1 1 1 1 1 1 25 83
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 26 86
1 0 0 1 1 1 1 1 1 1 1 0 1 1 1 25 83
1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 26 86
1 1 1 1 1 1 1 1 1 1 1 1 1 1 0 25 83
0 1 1 0 1 0 1 1 1 1 1 1 1 1 1 24 80
1 0 1 1 1 1 1 1 1 1 1 1 1 0 1 22 73
1 1 0 1 1 1 0 0 1 1 0 0 1 1 0 22 73
1 1 1 1 0 1 1 1 0 0 1 1 1 1 1 25 83
1 1 1 0 1 1 0 1 1 0 1 1 0 1 1 22 73
0 0 1 1 0 0 1 1 0 1 1 1 1 1 1 24 80
1 1 0 1 1 0 1 1 1 1 1 1 1 1 1 22 73
0 1 0 1 0 1 1 1 1 1 1 1 1 1 1 20 66
1 1 1 0 1 1 1 0 0 1 1 1 0 0 1 19 63
1 0 0 1 0 0 1 1 1 1 0 0 1 1 1 18 60
0 1 0 1 1 1 0 1 1 0 1 1 0 0 1 16 53
1 1 0 0 1 0 1 0 1 1 0 0 1 1 1 17 56
1 0 1 1 0 1 1 1 0 1 1 1 0 1 0 21 70
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NAMA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Aisyah Auliya G. 5 5 4 5 5 5 4 5 4 4 3 4 4 4 3
Alviannisa P.A 4 3 4 2 2 5 3 4 3 3 2 3 3 4 4
Angelique Haqq M. 4 3 4 3 4 3 4 5 4 4 3 3 4 4 4
Anindya K. 4 4 4 5 2 4 5 3 4 4 3 4 4 5 5
Annisa Kustati 4 4 4 5 5 4 2 5 3 4 2 4 3 4 4
Ariyani Khoirun N.A. 2 3 4 3 2 3 3 3 1 2 2 3 1 3 3
Atika Nur Alya P. 4 4 4 4 3 4 4 4 3 4 4 4 3 3 4
Celine Ammara F. 4 4 3 4 4 4 4 3 3 3 2 3 3 3 3
Fairuz Adna Fika 3 5 3 4 1 4 4 5 4 4 2 4 5 5 4
Hanifah Herawati 3 4 4 5 2 5 4 5 3 4 1 4 1 4 4
Iffah Aresta Nur K. 2 5 3 5 4 5 5 4 3 5 4 3 3 5 5
Meisha Firda A. 4 5 4 5 3 4 4 2 4 4 4 3 1 3 5
Nabilah Nu'ma N. 4 4 4 4 3 4 4 4 5 4 4 5 4 5 5
Nafisa Putri A. 3 4 3 4 3 4 3 4 3 4 4 4 4 3 5
Najwa Hayasri E. 3 4 4 3 3 4 4 5 3 3 2 4 3 5 5
Novia Rista R. 4 4 3 5 2 2 2 5 4 4 3 2 2 4 5
Rania Bintang P.M 4 4 5 5 4 4 4 4 3 3 1 4 4 4 4
Salma Nuranisa 4 4 4 5 3 4 5 4 4 3 2 3 4 4 5
Salvia Raziqna S. 5 4 4 3 3 5 4 3 4 3 3 3 2 4 5
Suci Asmaning G. 5 5 5 5 2 5 5 5 5 3 2 3 4 5 4
Syifa Yuliati U. 2 4 4 3 2 4 4 4 3 3 2 3 3 4 3
Tuffahati Aulia Z.S 5 4 4 3 2 2 2 5 5 4 4 4 3 2 2
Yuanisya  Ar Raafiu 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
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16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 Total X2
3 4 4 3 3 3 3 3 4 5 2 5 2 1 1 110
4 3 3 1 4 4 4 3 4 4 4 4 4 5 4 104
4 3 3 3 4 4 4 4 4 3 3 2 4 4 4 109
4 4 4 3 5 4 4 4 3 4 4 4 5 5 5 122
3 5 4 3 4 4 4 4 3 4 4 4 4 4 3 114
2 2 4 2 4 3 4 5 5 4 3 4 3 4 4 91
4 4 4 3 4 3 2 5 4 4 5 3 4 3 2 110
3 4 4 3 2 4 3 3 4 4 2 4 3 4 3 100
3 4 4 5 4 3 2 4 3 4 4 4 1 4 1 107
3 3 4 4 3 5 2 3 4 5 2 2 4 3 4 104
3 5 4 3 3 3 2 2 4 4 2 3 5 3 3 110
4 3 4 5 5 3 2 4 5 3 4 3 4 3 3 110
4 3 3 5 3 4 4 3 5 3 2 3 5 3 3 116
3 3 3 2 4 2 2 2 3 5 2 4 3 5 5 103
4 5 5 3 3 3 3 3 3 4 3 3 5 2 1 105
3 3 4 2 2 4 4 2 2 4 4 4 4 4 3 100
3 4 4 3 5 3 3 3 4 4 3 3 1 2 2 104
3 4 5 1 5 4 1 1 5 3 3 4 5 3 3 108
3 4 4 3 4 3 2 4 3 3 2 2 4 4 4 104
4 2 4 2 4 4 2 4 5 5 5 5 4 2 5 120
3 4 3 2 4 1 4 4 3 3 3 2 3 3 2 92
4 4 4 5 3 5 4 2 3 3 3 4 3 3 3 104
3 3 3 3 3 3 4 4 4 4 4 3 3 3 4 111
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Appendix 26 the Data Score Of Academic Self-Management (VIIIA4) 
 
NAMA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Alriztya Dida R. 4 4 3 4 5 4 3 5 5 4 4 4 4 5 5
Bella Hakiki S. 4 4 4 3 3 4 4 5 5 4 4 4 3 5 5
Dienia Hafsha C. 4 4 3 5 2 4 4 5 4 4 3 4 4 5 4
Eva Vania A. 4 4 5 5 4 4 4 4 3 3 3 4 4 5 5
Famitha Alfia N.Q 4 4 4 5 3 4 5 4 4 3 2 3 4 4 5
Farahdiba A.K. 5 4 4 3 3 5 4 3 4 3 3 3 4 4 5
Fatihah Nur A. 5 5 5 5 2 5 5 5 5 3 2 3 4 5 3
Gita Ramadhani 2 4 4 3 4 4 4 4 3 3 4 3 3 4 4
Khoirunisa Aprilia R.P. 4 3 3 2 4 3 2 5 5 4 5 4 4 4 4
Lathifatus Syahida U. M. 4 4 4 4 4 4 2 4 4 4 1 3 2 3 4
Madya Desyana N.A. 5 5 5 5 2 5 5 5 5 3 2 3 4 5 1
Najwa Alfas S. 4 4 4 4 4 4 4 4 4 3 4 3 3 4 5
Nisa Illona W. 4 3 3 2 4 3 2 5 4 4 3 4 4 4 4
Nurul Afifah 4 4 4 4 4 4 2 4 4 4 1 4 2 4 4
Ovik Putri S. 3 3 3 3 2 4 3 4 5 1 4 4 4 3 4
Rahma Ayu A.W. 3 3 3 3 4 4 4 5 3 3 4 4 3 5 5
Rahma Lintang P. S. 4 4 3 5 2 2 2 5 4 4 3 2 2 3 3
Salma Salsabila 4 4 5 5 4 4 4 4 3 3 1 4 2 4 4
Salsabila 4 4 4 5 3 4 4 4 3 3 2 3 3 4 4
Safitri P. 5 4 4 3 3 4 4 3 4 3 3 3 2 4 5
Tasha Fairuz Q. 4 3 4 2 2 5 3 3 3 3 2 3 3 4 3
Titan Ayu Calista Y.R. 4 3 3 3 4 3 4 4 4 4 3 3 4 2 4
Uswatun Khasanah 4 4 4 3 2 4 5 3 4 4 4 4 4 4 5
Vanesty Burhan D.A. 4 4 4 5 5 4 2 5 3 4 2 4 3 4 4
Yumna Aulia S. 2 3 4 3 2 3 3 3 5 2 2 3 1 3 3  
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Continuing Tableof APPENDIX 26 
 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 Total X2
4 4 4 4 4 4 4 4 5 5 5 4 5 5 5 129
4 5 5 3 5 4 4 4 4 4 4 4 5 5 5 126
4 5 5 5 4 4 4 4 5 5 4 4 4 4 4 124
3 4 4 3 5 4 3 4 4 4 3 4 3 3 3 115
3 4 2 4 2 4 4 2 5 3 3 4 5 4 3 110
4 4 4 3 4 2 4 4 3 3 4 5 4 4 5 114
5 2 3 4 3 3 3 3 4 5 4 4 3 4 5 117
4 4 3 5 5 5 4 4 4 4 4 5 4 4 4 116
4 4 4 4 3 4 5 4 4 3 4 4 3 3 4 113
4 4 4 4 4 4 4 4 4 4 4 3 4 3 4 109
4 2 3 4 3 3 4 3 2 5 4 4 4 4 5 114
5 4 4 4 4 5 5 4 4 3 4 4 4 4 4 120
4 4 4 3 3 4 4 4 3 3 4 4 4 4 4 109
3 4 4 4 4 4 2 2 4 4 4 3 4 4 5 108
3 3 3 2 4 4 3 3 3 5 5 4 4 5 5 106
4 4 5 3 4 3 3 3 3 4 4 3 3 4 4 110
2 3 4 3 1 4 4 2 5 3 4 4 4 4 4 99
3 4 4 3 5 3 3 3 2 2 3 2 3 3 3 101
3 4 2 1 2 4 1 2 5 3 1 4 4 3 3 96
3 2 5 3 2 3 5 2 3 3 3 5 5 4 5 107
4 3 3 2 3 4 4 5 3 4 3 5 4 4 2 100
4 3 3 3 4 4 4 4 5 3 3 3 4 4 4 107
4 4 4 3 4 4 4 4 3 4 3 3 3 3 4 112
3 3 4 3 4 2 2 1 3 2 2 2 4 2 1 95
4 4 4 4 4 4 4 4 3 4 4 4 5 5 5 104  
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Appendix 27 the Data Score of Reading Comprehension (VIIIA2) 
 
NAMA 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Aisyah Auliya G. 0 0 1 1 0 1 0 1 1 1 0 0 1 0 1
Alviannisa P.A 1 1 1 0 1 0 1 0 1 1 1 1 1 1 0
Angelique Haqq M. 1 0 1 1 1 1 1 1 1 1 1 0 0 1 1
Anindya K. 1 1 1 1 1 0 0 1 1 0 1 1 1 1 1
Annisa Kustati 1 1 0 0 1 1 0 0 1 1 1 0 1 0 1
Ariyani Khoirun N.A. 0 1 1 1 0 0 1 1 1 1 0 1 1 1 0
Atika Nur Alya P. 1 1 1 1 1 1 1 1 0 0 1 1 1 0 1
Celine Ammara F. 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1
Fairuz Adna Fika 1 0 1 0 1 1 1 1 1 0 1 1 0 1 1
Hanifah Herawati 1 1 1 1 1 1 1 0 1 1 1 1 1 1 1
Iffah Aresta Nur K. 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1
Meisha Firda A. 1 1 1 0 0 1 0 1 1 1 0 0 1 1 0
Nabilah Nu'ma N. 1 1 1 1 1 1 1 1 0 1 1 1 0 1 1
Nafisa Putri A. 0 1 1 1 1 0 1 1 1 0 1 1 1 0 1
Najwa Hayasri E. 1 1 0 1 0 1 1 1 0 1 1 1 1 1 1
Novia Rista R. 1 0 1 0 1 1 1 1 1 0 1 1 1 1 0
Rania Bintang P.M 1 0 1 1 0 1 1 0 1 1 0 1 1 0 0
Salma Nuranisa 0 1 1 0 1 0 1 1 1 1 1 0 1 1 1
Salvia Raziqna S. 1 1 1 1 1 1 1 0 1 1 1 1 0 1 1
Suci Asmaning G. 0 1 1 1 1 0 1 1 0 1 1 1 1 0 1
Syifa Yuliati U. 1 1 1 1 1 1 1 1 0 0 1 1 1 1 0
Tuffahati Aulia Z.S 1 0 0 1 0 1 0 0 1 0 1 0 1 0 1
Yuanisya  Ar Raafiu 0 1 0 1 1 1 1 1 1 0 0 1 1 0 1
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Continuing Table of APPENDIX 27 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 TOTAL SCORE
1 1 1 1 1 1 1 0 1 0 1 1 1 0 1 20 66
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 26 86
1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 26 86
1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 25 83
0 1 1 1 0 1 1 1 0 0 1 1 1 1 0 19 63
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 25 83
1 1 1 0 1 1 0 1 1 1 1 1 1 0 1 24 80
1 1 0 1 1 0 1 1 1 1 0 1 1 0 0 23 76
1 1 1 1 1 1 1 1 1 1 1 0 0 1 1 24 80
1 0 1 1 1 1 1 0 0 1 1 1 0 1 0 24 80
0 1 1 1 1 0 0 1 1 0 0 1 1 1 1 23 76
1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 23 76
1 1 1 0 0 1 1 1 0 0 1 1 0 1 0 22 73
1 1 0 1 0 0 0 1 1 1 0 1 1 0 1 20 66
0 1 0 1 1 1 1 1 0 1 1 1 1 1 1 24 80
1 1 1 1 1 0 0 1 1 1 1 0 1 1 0 22 73
1 0 1 0 1 1 1 1 1 1 1 1 0 1 1 21 70
1 0 1 1 1 1 1 0 1 0 1 1 1 1 1 23 76
0 1 1 1 0 1 1 1 1 0 1 1 1 0 1 24 80
1 1 0 1 1 1 0 1 0 1 1 0 1 1 1 22 73
1 1 1 0 1 0 1 1 0 1 0 0 1 1 0 21 70
0 0 0 1 1 1 1 1 1 0 1 1 1 1 1 18 60
0 1 0 1 0 1 0 0 1 1 0 1 0 1 1 18 60
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Appendix 28 The Data Score of Reading Comprehension (VIIIA4) 
 
Nama 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Alriztya Dida R. 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
Bella Hakiki S. 1 1 1 1 1 1 1 1 1 1 1 1 1 1 1
Dienia Hafsha C. 0 1 0 1 1 1 1 1 1 1 1 1 1 1 1
Eva Vania A. 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1
Famitha Alfia N.Q 1 1 1 0 0 1 0 1 1 1 1 1 1 1 1
Farahdiba A.K. 1 1 1 1 1 1 1 1 1 1 0 1 0 1 1
Fatihah Nur A. 1 1 0 1 1 0 1 0 1 0 1 1 1 1 1
Gita Ramadhani 0 1 0 1 1 1 1 0 1 0 1 1 1 1 1
Khoirunisa Aprilia R.P. 1 0 1 1 0 0 1 1 1 1 1 1 1 1 1
Lathifatus Syahida U. M. 1 0 1 0 1 1 0 1 1 1 1 1 0 1 1
Madya Desyana N.A. 1 1 1 1 1 1 1 1 1 1 1 0 1 1 0
Najwa Alfas S. 0 1 0 1 1 1 0 1 0 1 1 1 1 1 1
Nisa Illona W. 1 1 0 1 0 1 1 1 1 0 0 1 1 1 1
Nurul Afifah 1 1 1 1 1 0 1 0 0 1 1 1 1 0 0
Ovik Putri S. 1 1 1 1 0 1 0 1 1 1 0 1 1 0 1
Rahma Ayu A.W. 1 0 1 1 1 1 1 1 0 1 1 1 0 1 1
Rahma Lintang P. S. 0 1 0 0 0 1 0 1 1 1 1 1 1 1 1
Salma Salsabila 0 0 1 1 0 1 1 1 1 0 1 1 1 1 1
Salsabila 1 1 1 1 1 0 0 1 1 1 1 1 1 1 0
Safitri P. 0 0 1 0 1 1 1 0 1 1 0 1 0 1 1
Tasha Fairuz Q. 0 1 0 1 0 1 1 1 0 1 0 0 1 1 1
Titan Ayu Calista Y.R. 1 1 1 1 1 0 0 1 1 1 1 0 1 0 0
Uswatun Khasanah 1 1 1 1 0 1 1 0 1 1 0 0 0 1 1
Vanesty Burhan D.A. 0 1 0 1 0 1 0 1 0 1 1 1 0 1 1
Yumna Aulia S. 1 0 1 0 1 1 1 1 1 0 1 1 1 1 0  
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Continuing Table of Appendix 28 
 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 TOTAL SCORE
1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 29 97
1 1 1 1 1 1 1 1 1 1 1 1 0 1 0 28 93
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 28 93
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 27 90
1 1 1 1 1 1 1 1 1 0 0 1 1 1 1 25 83
1 0 0 1 1 1 1 1 1 1 1 0 1 1 1 25 83
0 1 1 1 1 0 1 1 1 1 1 0 1 1 0 22 73
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 26 86
0 1 1 0 1 1 1 1 1 1 1 1 1 1 1 25 83
1 1 1 1 1 1 1 1 1 1 1 1 1 1 1 26 86
1 1 1 1 0 1 1 1 1 1 0 1 1 1 1 26 86
0 1 0 1 1 1 0 0 1 1 1 0 1 0 1 20 66
1 0 1 1 1 0 1 1 1 0 1 1 1 0 0 21 70
1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 24 80
1 1 1 1 0 1 1 0 1 1 1 1 1 1 1 24 80
1 0 1 1 1 0 1 1 1 0 1 1 1 1 0 23 76
1 1 1 1 1 1 1 1 1 1 0 0 1 1 1 23 76
1 1 1 1 1 1 1 0 0 1 0 1 0 1 1 22 73
0 1 0 1 0 1 0 1 1 1 1 1 1 1 0 22 73
1 1 1 0 1 1 1 1 0 1 1 1 1 1 0 21 70
1 0 1 1 1 0 1 1 1 0 1 1 0 1 1 20 66
1 1 0 1 1 1 0 0 1 1 0 0 1 0 1 19 63
1 1 1 0 0 0 1 1 1 1 0 0 0 1 0 18 60
0 0 0 1 1 1 1 1 0 1 1 1 0 0 1 18 60
1 1 1 1 1 0 0 1 1 1 1 0 1 1 0 22 73  
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Appendix 29 the Validity Test of Vocabulary Mastery 
Table 4.1 the Validity Test of Vocabulary Mastery 
Items r arithmetic (rxy) r table (0.05 with 
N= 26 
Result 
Item 1 -0.549 0.388 Invalid 
Item 2 -0.48 0.388 Invalid 
Item 3 0.439 0.388 Valid 
Item 4 0.454 0.388 Valid 
Item 5 0.502 0.388 Valid 
Item 6 0.502 0.388 Valid 
Item 7 -0.008 0.388 Invalid 
Item 8 0.078 0.388 Invalid 
Item 9  -0.160 0.388 Invalid 
Item 10 0.435 0.388 Valid 
Item 11 -0.258 0.388 Invalid 
Item 12 0.485 0.388 Valid 
Item 13 0.429 0.388 Valid 
Item 14 0.454 0.388 Valid 
Item 15 0.402 0.388 Valid 
Item 16 -0.260 0.388 Invalid 
Item 17 -0.163 0.388 Invalid 
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Item 18 0.485 0.388 Valid  
Item 19 0.435 0.388 Valid 
Item 20 -0.163 0.388 Invalid 
Item 21 0.435 0.388 Valid 
Item 22 -0.378 0.388 Invalid 
Item 23 0.568 0.388 Valid 
Item 24 -0.13 0.388 Invalid 
Item 25 -0.138 0.388 Invalid 
Item 26 0.435 0.388 Valid 
Item  27 0.512 0.388 Valid 
Item 28 0.407 0.388 Valid 
Item 29 -0.51 0.388 Invalid 
Item 30 0.454 0.388 Valid 
Item 31 0.485 0.388 Valid 
Item 32 0.424 0.388 Valid 
Item 33 -0.111 0.388 Invalid 
Item 34 -0.048 0.388 Invalid 
Item 35 0.427 0.388 Valid 
Item 36 -0.031 0.388 Invalid 
Item 37 0.414 0.388 Valid 
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Item 38 0.424 0.388 Valid 
Item 39 0.590 0.388 Valid 
Item 40 0.380 0.388 Invalid 
Item 41 0.443 0.388 Valid 
Item 42 0.396 0.388 Valid 
Item 43 0.483 0.388 Valid 
Item 44 0.454 0.388 Valid 
Item 45 -0.276 0.388 Invalid 
Item 46 0.521 0.388 Valid 
Item 47 0.568 0.388 Valid 
Item 48 0.512 0.388 Valid 
Item 49 0.356 0.388 Valid 
Item 50 0.555 0.388 Valid 
Adverb  Valid = 32 
Invalid = 18 
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Appendix 30 The Validity Test of Academic Self-Management 
Table 4.2 The Validity Test of Academic Self-Management 
Items r arithmetic (rxy) r table (0.05 
with N= 26 
Result 
Item 1 0.576 0.388 Valid 
Item 2 0.745 0.388 Valid 
Item 3 0.030 0.388 Invalid 
Item 4 0.600 0.388 Valid 
Item 5 0.227 0.388 Invalid 
Item 6 0.433 0.388 Valid 
Item 7 0.197 0.388 Invalid 
Item 8 0.228 0.388 Invalid 
Item 9  0.614 0.388 Valid 
Item 10 0.652 0.388 Valid 
Item 11 0.402 0.388 Valid 
Item 12 0.481 0.388 Valid 
Item 13 0.452 0.388 Valid 
Item 14 0.535 0.388 Valid 
Item 15 0.403 0.388 Valid 
Item 16 0.485 0.388 Valid 
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Item 17 0.453 0.388 Valid 
Item 18 0.211 0.388 Invalid 
Item 19 0.283 0.388 Invalid 
Item 20 0.072 0.388 Invalid 
Item 21 0.281 0.388 Invalid 
Item 22 0.070 0.388 Invalid 
Item 23 0.160 0.388 Invalid 
Item 24 0.499 0.388 Valid 
Item 25 -0.20 0.388 Invalid 
Item 26 0.171 0.388 Invalid 
Item  27 0.447 0.388 Valid 
Item 28 0.445 0.388 Valid 
Item 29 0.082 0.388 Invalid 
Item 30 -0.406 0.388 Invalid 
Item 31 0.580 0.388 Valid 
Item 32 0.601 0.388 Valid 
Item 33 0.441 0.388 Valid 
Item 34 0.047 0.388 Invalid 
Item 35 0.048 0.388 Invalid 
Item 36 0.049 0.388 Invalid 
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Item 37 0.684 0.388 Valid 
Item 38 0.447 0.388 Valid 
Item 39 0.282 0.388 Invalid 
Item 40 0.450 0.388 Valid 
Item 41 0.484 0.388 Valid 
Item 42 0.459 0.388 Valid 
Item 43 0.690 0.388 Valid 
Item 44 0.525 0.388 Valid 
Item 45 0.088 0.388 Invalid 
Item 46 0.393 0.388 Valid 
Item 47 0.548 0.388 Valid 
Item 48 0.637 0.388 Valid 
Item 49 0.435 0.388 Valid 
Item 50 0.24 0.388 Invalid 
Adverb  Valid = 30 
Invalid = 20 
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Appendix 31 the Validity Test of Reading Comprehension 
Table 4.1 the validity test of Reading Comprehension 
Items r arithmetic (rxy) r table (0.05 with 
N= 26 
Result 
Item 1 0.408 0.388 Valid 
Item 2 0.529 0.388 Valid 
Item 3 0.450 0.388 Valid 
Item 4 0.650 0.388 Valid 
Item 5 0.448 0.388 Valid 
Item 6 0.422 0.388 Valid 
Item 7 0.450 0.388 Valid 
Item 8 -0.250 0.388 Invalid 
Item 9  0.509 0.388 Valid 
Item 10 0.421 0.388 Valid 
Item 11 0.577 0.388 Valid 
Item 12 0.508 0.388 Valid 
Item 13 -0.156 0.388 Invalid 
Item 14 0.499 0.388 Valid 
Item 15 0.426 0.388 Valid 
Item 16 -0.237 0.388 Invalid 
Item 17 0.422 0.388 Valid 
Item 18 -0.276 0.388 Invalid 
Item 19 0.479 0.388 Valid 
Item 20 0.439 0.388 Valid 
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Item 21 0.449 0.388 Valid 
Item 22 0.515 0.388 Valid 
Item 23 0.515 0.388 Valid 
Item 24 0.415 0.388 Valid 
Item 25 0.480 0.388 Valid 
Item 26 0.403 0.388 Valid 
Item  27 0.441 0.388 Valid 
Item 28 -0.166 0.388 Invalid 
Item 29 0.636 0.388 Valid 
Item 30 0.512 0.388 Valid 
Item 31 0.390 0.388 Valid 
Item 32 -213 0.388 Invalid 
Item 33 0.576 0.388 Valid 
Item 34 0.449 0.388 Valid 
Item 35 -0.10 0.388 Invalid 
Item 36 -0.131 0.388 Invalid 
Item 37 0.408 0.388 Valid 
Item 38 0.364 0.388 Invalid 
Item 39 -0.131 0.388 Invalid 
Item 40 -0.029 0.388 Invalid 
Item 41 0.581 0.388 Valid 
Item 42 0.398 0.388 Valid 
Item 43 -0.276 0.388 Invalid 
Item 44 0.434 0.388 Valid 
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Item 45 -0.21 0.388 Invalid 
Item 46 -0.133 0.388 Invalid 
Item 47 0.314 0.388 Invalid 
Item 48 0.089 0.388 Invalid 
Item 49 0.423 0.388 Valid 
Item 50 0.392 0.388 Valid 
Adverb  Valid items = 35 
Invalid items = 
15 
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Appendix 32  Reliability Testing 
 Reliability Testing  
Variable Cronbach‟s Alpha N of items 
Vocabulary Mastery 0.748 50 
Academic Self-
Management 
0.862 50 
Reading 
Comprehension 
0.806 50 
 
1. Reliability testing of  Vocabulary mastery (X1) 
 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.748 50 
 
2. Reliability testing of Academic self-management (X2) 
 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.862 50 
 
 
3. Reliability testing Reading Comprehension (Y) 
 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.806 50 
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Appendix 33 Description of the Data X1, X2, and Y Variables 
Table 4.5 Description of the Data X1, X2, and Y 
Statistics 
 
Vocabulary 
mastery 
Academic self-
management 
Reading 
ccomprehensio
n 
N Valid 48 48 48 
Missing 0 0 0 
Mean 75.02 108.73 76.15 
Std. Error of Mean 1.397 1.198 1.338 
Median 76.00 109.00 76.00 
Mode 83 104
a
 73
a
 
Std. Deviation 9.681 8.302 9.271 
Variance 93.723 68.925 85.957 
Skewness -.377 .202 .039 
Std. Error of Skewness .343 .343 .343 
Kurtosis -.383 .174 -.494 
Std. Error of Kurtosis .674 .674 .674 
Range 40 38 37 
Minimum 53 91 60 
Maximum 93 129 97 
Sum 3601 5219 3655 
a. Multiple modes exist. The smallest value is shown 
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Appendix 34 Frequency Description Data of Vocabulary Mastery 
Table 4.6 Frequency Description Data of Vocabulary Mastery 
Vocabulary mastery 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 53 1 2.1 2.1 2.1 
56 2 4.2 4.2 6.3 
60 2 4.2 4.2 10.4 
63 3 6.3 6.3 16.7 
66 3 6.3 6.3 22.9 
70 5 10.4 10.4 33.3 
73 5 10.4 10.4 43.8 
76 6 12.5 12.5 56.3 
80 7 14.6 14.6 70.8 
83 8 16.7 16.7 87.5 
86 3 6.3 6.3 93.8 
90 1 2.1 2.1 95.8 
93 2 4.2 4.2 100.0 
Total 48 100.0 100.0  
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Appendix 35 Histogram Data of Vocabulary Mastery 
The Figure 4.7 Histogram of Vocabulary Mastery 
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Appendix 36 Frequency Description of Academic Self-Management 
Table 4.8 Frequency Description Data of Academic Self-Management 
 
Academic Self-Management 
 Frequency Percent Valid Percent Cumulative 
Percent 
Valid 
91 1 2.1 2.1 2.1 
92 1 2.1 2.1 4.2 
95 1 2.1 2.1 6.3 
96 1 2.1 2.1 8.3 
99 1 2.1 2.1 10.4 
100 3 6.3 6.3 16.7 
101 1 2.1 2.1 18.8 
103 1 2.1 2.1 20.8 
104 6 12.5 12.5 33.3 
105 1 2.1 2.1 35.4 
106 1 2.1 2.1 37.5 
107 3 6.3 6.3 43.8 
108 2 4.2 4.2 47.9 
109 3 6.3 6.3 54.2 
110 6 12.5 12.5 66.7 
111 1 2.1 2.1 68.8 
112 1 2.1 2.1 70.8 
113 1 2.1 2.1 72.9 
114 3 6.3 6.3 79.2 
115 1 2.1 2.1 81.3 
116 2 4.2 4.2 85.4 
117 1 2.1 2.1 87.5 
120 2 4.2 4.2 91.7 
122 1 2.1 2.1 93.8 
124 1 2.1 2.1 95.8 
126 1 2.1 2.1 97.9 
129 1 2.1 2.1 100.0 
Total 48 100.0 100.0  
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Appendix 37 Histogram Data of Academic Self-Mnagement 
The Figure 4.9 Histogram Data of Academicc Self-Management 
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Appendix 38 Frequency Data of Reading Comprehension 
Table 4.10 Frequency Data of Reading Comprehension 
 
Reading comprehension 
 Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 60 4 8.3 8.3 8.3 
63 2 4.2 4.2 12.5 
66 4 8.3 8.3 20.8 
70 4 8.3 8.3 29.2 
73 7 14.6 14.6 43.8 
76 6 12.5 12.5 56.3 
80 7 14.6 14.6 70.8 
83 5 10.4 10.4 81.3 
86 5 10.4 10.4 91.7 
90 1 2.1 2.1 93.8 
93 2 4.2 4.2 97.9 
97 1 2.1 2.1 100.0 
Total 48 100.0 100.0  
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Appendix 39 Histogram Data of Reading Comprehension 
The Figure 4.11 Histogram of Reading Comprehension 
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Appendix 40 Normality Testing 
Table 4.12 Normality Testing through Kolmogorov-Smirnov 
One-Sample Kolmogorov-Smirnov Test 
 
Vocabulary 
Mastery 
Academic 
Self-
Management 
Reading 
Comprehensio
n 
N 48 48 48 
Normal Parameters
a,b
 Mean 75.71 108.73 76.79 
Std. Deviation 9.704 8.302 9.347 
Most Extreme Differences Absolute .115 .106 .091 
Positive .071 .106 .074 
Negative -.115 -.076 -.091 
Test Statistic .115 .106 .091 
Asymp. Sig. (2-tailed) .125
c
 .200
c,d
 .200
c,d
 
a. Test distribution is Normal. 
b. Calculated from data. 
c. Lilliefors Significance Correction. 
d. This is a lower bound of the true significance. 
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Appendix 41 Linearity Testing 
Table 4.13 the Linearity Testing Vocabulary Mastery (X1) and Reading 
Comprehension (Y) 
ANOVA Table 
 
Sum of 
Squares df 
Mean 
Square F Sig. 
Reading 
comprehension * 
Vocabulary 
mastery 
Between 
Groups 
(Combined) 2896.209 12 241.351 7.385 .000 
Linearity 
2600.974 1 2600.974 
79.59
1 
.000 
Deviation from 
Linearity 
295.235 11 26.840 .821 .620 
Within Groups 1143.770 35 32.679   
Total 4039.979 47    
 
Table 4.14 The Linearity Testing Academic Self-Management (X2) and Reading 
Comprehension (Y) 
 
 
 
 
ANOVA Table 
 
Sum of 
Squares df 
Mean 
Square F Sig. 
Reading 
comprehen
sion * 
Academic 
self-
manageme
nt 
Between 
Groups 
(Combined) 2651.312 26 101.974 1.542 .157 
Linearity 662.427 1 662.427 10.018 .005 
Deviation from 
Linearity 
1988.885 25 79.555 1.203 .336 
Within Groups 1388.667 21 66.127   
Total 4039.979 47    
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Appendix 42 Linearity Regression 
Table 4.15 the Linearity Regression Vocabulary Mastery (X1) and Reading 
Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 18.499 6.373  2.902 .006 
Vocabulary mastery .768 .084 .802 9.118 .000 
a. Dependent Variable: Reading comprehension 
Table 4.16 Linearity Regression Academic Self-Management (X2) and Reading 
Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 26.978 16.416  1.643 .107 
Academic self-
management 
.452 .151 .405 3.004 .004 
a. Dependent Variable: Reading comprehension 
Table 4.17 Linearity Regression Vocabulary Mastery (X1) Academic Self 
Management (X2) and Reading Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 12.631 10.935  1.155 .254 
Vocabulary mastery .741 .094 .774 7.852 .000 
Academic self-
management 
.073 .110 .065 .662 .511 
a. Dependent Variable: Reading ccomprehension 
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Appendix 41 Linearity Testing 
Table 4.13 the Linearity Testing Vocabulary Mastery (X1) and Reading 
Comprehension (Y) 
ANOVA Table 
 
Sum of 
Squares df 
Mean 
Square F Sig. 
Reading 
comprehension * 
Vocabulary mastery 
Between 
Groups 
(Combined) 2896.209 12 241.351 7.385 .000 
Linearity 2600.974 1 2600.974 79.591 .000 
Deviation from 
Linearity 
295.235 11 26.840 .821 .620 
Within Groups 1143.770 35 32.679   
Total 4039.979 47    
 
Table 4.14 the Linearity Testing Academic Self-Management (X2) and Reading 
Comprehension (Y) 
 
 
 
 
 
 
ANOVA Table 
 
Sum of 
Squares df 
Mean 
Square F Sig. 
Reading 
comprehensi
on * 
Academic 
self-
management 
Between 
Groups 
(Combined) 2651.312 26 101.974 1.542 .157 
Linearity 662.427 1 662.427 10.018 .005 
Deviation from 
Linearity 
1988.885 25 79.555 1.203 .336 
Within Groups 1388.667 21 66.127   
Total 4039.979 47    
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Appendix 42 Linearity Regression 
Table 4.15 the Linearity Regression Vocabulary Mastery (X1) and Reading 
Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 18.499 6.373  2.902 .006 
Vocabulary mastery .768 .084 .802 9.118 .000 
a. Dependent Variable: Reading comprehension 
 
Table 4.16 Linearity Regression Academic Self-Management (X2) and Reading 
Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 26.978 16.416  1.643 .107 
Academic self-management .452 .151 .405 3.004 .004 
a. Dependent Variable: Reading comprehension 
  
Table 4.17 Linearity Regression Vocabulary Mastery (X1) Academic Self 
Management (X2) and Reading Comprehension (Y) 
Coefficients
a
 
Model 
Unstandardized Coefficients 
Standardized 
Coefficients 
t Sig. B Std. Error Beta 
1 (Constant) 12.631 10.935  1.155 .254 
Vocabulary mastery .741 .094 .774 7.852 .000 
Academic self-management .073 .110 .065 .662 .511 
a. Dependent Variable: Reading ccomprehension 
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Appendix 43 Significant Regression 
Table 4.18 Significant Regression of Students’ Vocabulary Mastery (X1) and 
Reading Comprehension (Y) 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 2600.974 1 2600.974 83.144 .000
b
 
Residual 1439.005 46 31.283   
Total 4039.979 47    
a. Dependent Variable: Reading comprehension 
b. Predictors: (Constant), Vocabulary mastery 
 
Table 4.19 Significant Regression of Students’ Vocabulary Mastery (X1) and 
Reading Comprehension (Y) 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 662.427 1 662.427 9.022 .004
b
 
Residual 3377.552 46 73.425   
Total 4039.979 47    
a. Dependent Variable: Reading comprehension 
b. Predictors: (Constant), Academic self-management 
 
Table 4.20 Significant Regression of Students’ Vocabulary Mastery (X1) and 
Reading Comprehension (Y) 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 2614.873 2 1307.437 41.284 .000
b
 
Residual 1425.106 45 31.669   
Total 4039.979 47    
a. Dependent Variable: Reading ccomprehension 
b. Predictors: (Constant), Academic self-management, Vocabulary mastery 
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Appendix 44 Hypotesis Testing 
Table 4.21 Pearson Product Moment Table 
Correlations 
 
Vocabulary 
mastery 
Academic self-
management 
Reading 
ccomprehensio
n 
Vocabulary mastery Pearson Correlation 1 .439
**
 .802
**
 
Sig. (2-tailed)  .002 .000 
N 48 48 48 
Academic self-management Pearson Correlation .439
**
 1 .405
**
 
Sig. (2-tailed) .002  .004 
N 48 48 48 
Reading ccomprehension Pearson Correlation .802
**
 .405
**
 1 
Sig. (2-tailed) .000 .004  
N 48 48 48 
**. Correlation is significant at the 0.01 level (2-tailed). 
 
Table 4.22 Anova Table X1, X2, and Y 
ANOVA
a
 
Model Sum of Squares df Mean Square F Sig. 
1 Regression 2614.873 2 1307.437 41.284 .000
b
 
Residual 1425.106 45 31.669   
Total 4039.979 47    
a. Dependent Variable: Reading ccomprehension 
b. Predictors: (Constant), Academic self-management, Vocabulary mastery 
 
 
 
 
272 
 
 
 
Appendix 45 Model Summary 
Table 4.23 Model Summary X1, X2, and Y 
 
Model Summary
b
 
Model R R Square Adjusted R Square 
Std. Error of the 
Estimate 
1 .805
a
 .647 .632 5.628 
a. Predictors: (Constant), Academic self-management, Vocabulary mastery 
b. Dependent Variable: Reading ccomprehension 
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Appendix 46 Picture of MTsN Surakarta II 
Picture of MTsN Surakarta II 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
 
 
\ 
 
 
Figure 5.1 Picture of MTsN Surakarta II 
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